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KEYNOTE SPEAKERS

STUDENT PARTICIPATION AND UNIVERSITY EDUCATION
AFTER THE PANDEMIC

Paul Ashwin
Lancaster University, Lancaster, UK

In this keynote, I will examine two potential futures for student participation and
university education following the Covid-19 pandemic. The first future highlights
the dangers of the economic arguments dominating our understanding of the purpo-
ses of university education given the unexpected social and economic challenges that
have arisen in the wake of Covid-19. This is a danger because these arguments sup-
port a view that the main purpose of higher education is to ‘signal’ that graduates
are worth employing. This view undermines higher education as an educational en-
deavour because it implies there is nothing special about the knowledge, forms of
student participation, or institutional settings offered by universities. It also tends to
reinforce inequalities by mistaking social privilege for academic ability in students
and institutional prestige for quality in universities. In response, I will offer an alter-
native future that focuses on understanding the purposes of a university education
in terms of students developing transformational relationships to disciplinary and
professional knowledge through their participation in higher education and show

how this supports a more effective educational response to the global pandemic.
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CONNECTING THE CURRICULUM WITH SOCIETY:
PEDAGOGICAL STRATEGIES FOR EMPOWERING
STUDENTS, FACULTY, AND THE COMMUNITY

Christine Cress
Portland State University, Oregon, USA

This presentation will offer a new pedagogical model of “critical service-learning”
that can be adapted to any academic discipline in order to empower student learning,
faculty scholarship, and societal success. Colleges and universities help form the ta-
lents, values, and mind-sets of students in part by intentionally contributing to the
betterment of the communities in which they are situated. Forms of service-learning
have been taught for decades around the world focused on teaching civically-related
knowledge and skills through problem-based learning to improve communities. In
fact, the research outcomes of such experiences are significant across student lear-
ning, societal empowerment, and disciplinary scholarship. However, inattention to
service-learning pedagogical design and lack of intercultural preparation have led
to interactions that can denigrate community members, perpetuate power inequi-
ties, and prevent individuals and communities from capacity-building. Given our
moment in time, a new set of educational principles is needed to guide academic
service-learning. Drawing from the scholarly literature on critical race theory, in-
tercultural communication theory, and social-constructivism, this presentation will
deconstruct normative views of “excellence” in academic-based community service
and then reconstruct a new pedagogical paradigm of critical service-learning. Spe-
cifically, the equity-centered principles of justice, solidarity, and integrity will be
operationalized to guide faculty and other higher education professionals in their
creation of service-learning curriculum, activities, collaborations, and scholarship.
Unfortunately, some faculty fear that such involvement with the community will be
viewed as a political statement rather than as a legitimate pedagogy of engagement.
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b

5. Uluslararasi Yiiksekogretim Calismalari Konferansi

o~ 5t International Higher Education Studies Conference
YOCAD October 14-16, 2021 / 14-16 Ekim 2021
:

But scores of faculty across the globe have demonstrated that it is possible to teach
service-learning courses without promoting a particular ideological bias and while
making a significant impact on student learning and positive community change. As
such, the presentation will not be a step-by-step scaffold for teaching “how to save the
world”. Rather, the intention is to offer a pedagogical framework for community-en-
gaged learning through individual faculty decision-making about the appropriate
epistemological mixture of content, activities, engagement, and assessment that can

be adapted to any academic discipline.
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PRESENTATIONS / SUNUMLAR

YUKSEKOGRETIMDE PANDEMi KOSULLARINDA,
MEZUNLARIN iSTIHDAM EDILEBILIRLiIGi VE
UZAKTAN KARIYER REHBERLIGI

Emel Ultanir
Mersin Universitesi, Mersin, Tiirkiye

Giintimiizde ¢ogu tniversite 6grencileri, internet ve teknolojideki ilerlemeden
dolay1 kapsamli bilgiye erisimle biiyiimektedirler (Mechler, 2013). Universite me-
zunlarinin, rekabetgi ve siirekli gelisen bir isgiictinii ydnetme becerilerine sahip, hizl
diisiinen ve yenilikgi ¢alisanlar olmasi gerekir (Hagel, John, Maggie, Roy, & Wendy;,
2014). Bu ¢alismanin konusu, pandemi krizi belirsizliginin yarattig1 tiniversite me-
zunlarinin istihdam edilebilme belirsizliginin karsisinda uygulanabilecek olan ka-
riyer rehberligi hizmetlerinin farkina varmalarini saglamaktir. Bu sorunlara destek
vermek igin, tiniversitelerde kariyer rehberligi hizmetleri, uzaktan bilgisayar destekli
kariyer rehberlik sistemleri ile ytriitilmektedir. Caligmanin amacy; yiiksekogretim-
de ozellikle pandemi siireci kosullarinda kariyer hizmetlerinde yasanan kariyer ka-
rarsizlig1 ve mezunlarin istihdam edilebilirlikleri vurgulamasindan hareket edilerek,
uzaktan bilgisayar kariyer rehberligi sistemlerinden yararlanabilme gerekliliklerinin
degerlendirilmesidir. Bu makalenin yontemi, niteliksel bir dokiiman analizi ¢alisma-
sidir. Nitel arastirmalar, gozlem, gériigme ve dokiiman analizi gibi nitel bilgi toplama
yontemlerinin kullanildig, algilarin ve olaylarin dogal ortamda gergekei ve biitiin-
ciil bir bigimde ortaya konmasina yonelik nitel bir siirecin izlendigi ¢alismalardir
(Yildirim, 1999). Universitelerde, kariyer hizmetleri merkezleri, 6grenci bagarisinda
ve kurumsal bagarida 6nemli bir rol oynar. Bu basarilar sadece akademik perfor-
manst degil, ayn1 zamanda mezuniyet sonrasi 6grenci kazanimlar: ve kariyer gidi-

gy . et e
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satin1 da kapsar. Universitelerde kariyer hizmetlerinin birincil amaci, “6grencilere
ve diger belirli daniganlara kariyer, egitim, istihdam, girisimsel kararlar ve planlar:
gelistirme, degerlendirme ve veya yerine getirmede yardim etmektir” (NACE, 2016).
Bennett, istihdam edilebilirligi, “kariyer 6mrii boyunca anlamli is bulma, yaratma
ve slirdiirme yetenegi” olarak tanimlanan bir st biligsel kapasite olarak yorumlar
(2018, 6). Istihdam edilebilirlik bir sonug degil, bireyin yeteneklerini 6zel ve kamu
yarar1 i¢in yagsam boyu kullanmasini kolaylastiran kariyer gelistirme ilkelerine sahip
bir siiregtir (Smith, Bell, Bennett ve McAlpine, 2018). Bu baglamda, mezun istih-
dam edilebilirlik modeli, zaman i¢inde bireysel olarak ig bulma vurgusundan, is elde
etmek i¢in gerekli becerilere sahip olmay1 vurgulayan bir modele kaymuistir (Dac-
ré-Pool ve Sewell 2007, 287). Istihdam edilebilirlik uygulamalarinin temel ilkeleri
i¢inde “Kariyer gelisimini, kariyer hazirligini ve kariyer yonetimi becerilerini agik¢a
ifade etme ihtiyac1 bulunmaktadir” (Pegg, Waldock, Hendy-Isaac, & Lawton, 2012).
Gati ve Asher (2001), kariyer karar1 vermeyi, “insanlarin uygulanabilir kariyer al-
ternatifleri aradiklari, bunlar1 karsilastirdiklar: ve sonra birini segtikleri zaman ge-
girdikleri siire¢” olarak tanimlarlar (s. 7). Kariyer gelistirme hizmetleri, kariyer ve
oz farkindaligini, kariyer kararlariyla ilgili 6z-anlayisin arastirilmasini, is piyasasi-
nin gergeklerini ve gelecekteki egilimleri ve karar verme becerilerini hedefleyebilir
(Brown, 2012). Giniimiizde uzaktan egitim, “egitmen ve 6grenciler cografi olarak
ayrildiginda, akademik derslerin ve tiim lisans programlarinin saglanmasi” olarak
tanimlanir (Schwitzer, Ancis, & Brown, 2001, s. 12). Orta 6gretim ve lise sonrast egi-
tim kurumlar tarafindan kullanilan bilgisayar destekli kariyer rehberlik sistemleri
(BDKRS), 6z degerlendirme ve kariyer arastirma bilgileri saglamak i¢in tasarlanmig
etkilesimli yazilim programlaridir (Brown, 2003; Gati, 1996). 2020 Covid-19 Salgin
Krizinde, okullarda ve {iniversitelerde kariyer rehberligi ve kariyer 6grenme prog-
ramlar1 gibi kariyer gelistirme hizmetleri, sosyal ve ekonomik kargasa déoneminde
risk altina girdiler. Bu hizmetler, genglik ve yetiskin 6gretim merkezlerinde, kamu
istthdam hizmetlerinde ve diger kariyer rehberlik merkezlerinde saglanmaktadir
(Cedefop, 2020). istihdam edilebilirlikle ilgili bir aragtirma sekiz iilke ve dért kitadan
19 kurumda tniversiteler aras: réportaj gerceklestirilmistir. Bulgularda a) istihdam
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edilebilirligin gelistirilmesinin miifredata yerlestirilerek tiniversite kiiltiirtiniin bir
pargas1 olmasi ve kurumsal destegin saglanmasi icin gii¢lii bir inang gerektigini; b)
akademisyenlerin 6grencilerin genel istihdam edilebilirlikleri ve akademik basarilari
iligkilerini anlamada eksikliklerinin oldugunu; c) son yillarda kariyer rehberligi hiz-
metlerine yonelik daha yerlesik yaklasimlarin ortaya ¢ikmasiyla, kariyer hizmetle-
rindeki gorevlilerin uzmanlig tanindi. Istihdam edilebilirlik konusu, yiiksekdgretim
ogrencilerinin giindemi oldu (Smith, Bell, Bennett ve McAlpine, 2018). Pandemi ko-
nusunda yapilan bir arastirmada anket verileri 73 iilkeden toplandi. Pek ¢ok iilkede
kariyer rehberligi hizmetleri i¢in fiziksel ortamdan ¢evrimici ortama uyarlanirken
yenilik¢i uygulamalar ortaya ¢ikmistir. Pandemi, sosyal ve ekonomik belirsizligi
tetikleyerek, kariyer ve isgiicii piyasas: bilgileri, bireysel kariyer danismasi ve psi-
ko-sosyal destek igin kariyer rehberlik hizmeti talebine artis getirdi. Kariyer rehber-
liginin mesleki ve yiiksek 6gretime katilimi artirmak, egitime verimli yatirim, beceri
gelistirme, isgiicii piyasasi verimliligi ile sosyal icerme ve uyum saglayici toparlanma
yarattig1 dogrulandi (Cedefop, 2020). Basarili istihdam edilebilirlik gelisimi, kariyer
uzmanlar1 ve akademik personel arasindaki isbirligini igermektedir. Egitim, kariyer-
ler, 6gretim ve istihdam saglayicilar ve paydaglarin, yurttaglarin etkili yagsam boyu
6grenmelerini ve stirekli beceriler kazanmalarini yayginlastirarak onlari daha iyi
hazirlamak ve desteklemek i¢in birlikte ¢alismalar1 zorunludur (Hillage ve Pollard,
1998). Uzaktan kariyer rehberlik sistemleri, pandemi doneminde yiiksekogretim 6g-
rencilerinin kariyer hizmetlerini kargilamak icin idealdir. Bagka bir ifadeyle, kariyer
rehberligi hizmetleri, bilgi sunumundan teknoloji kullanilarak gelistirilmis, hizmet-
lerle biitiinlesmis ve yeterli kariyer yonetimi becerileri gelistirme stratejileriyle des-
teklenen daha isbirlik¢i yaklasimlara dogru ilerleyen kariyer rehberligi gelistirmeye
yonelik eylemleri icerebilir.
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UZAKTAN EGIiTIMDE OGRENME YONETiIM SiSTEMi VE
GUVENLIi OLCME UYGULAMASI SECME: SISTEMATIK BIR
INCELEME

isa Bahat, & Metin Isik
Kirsehir Ahi Evran Universitesi, Kirsehir, Turkiye

Covid-19 salgin, tiim diinyada ve iilkemizde yasam pratiklerini degistirmistir.
Bu degisim ayni zamanda egitim-6gretim ortamlarini da etkilemis, yliz ylize egitime
ara verilerek uzaktan egitime gecilmistir. Beklenmedik bir sekilde ortaya ¢ikan bu
durum egitim kurumlarinda da hizli bir degisimi zorunlu hale getirmistir. Yitksekog-
retim kurumlar1 da bu degisimden etkilenmistir. Birgok iiniversite hazirliksiz yaka-
landig1 bu sorunu kendi 6z kaynaklari ile ¢oziime kavusturmaya calisirken, digerleri
ise hizmet satin alma ya da kiralama ile bu siireci isletmektedir. Yiiksekogretim Ku-
rulunun yaptig1 agiklamalarda Covid-19 salgini bittikten sonra da uzaktan egitimin
yiiksekogretimin bir pargasi olarak kalacagini ve egitim-6gretimde uygulanmaya
devam edecegini ifade etmistir. Bu arastirmayla amag, yiiksekdgretim kurumlari-
nin uzaktan egitimde kullanacaklar1 gevrimigi uygulamalari (Ogrenme ydnetim
sistemi, uzaktan giivenli 6l¢me uygulamalari) belirlenen 6lgiitlere gore karsilastir-
mak ve yiiksekogretim kurumlarinin gereksinimlerine yanit verecek sistematik bir
¢6ziim Onerisinde bulunmaktir. Bu amag¢ dogrultusunda diinyada ve Tiirkiyede en
fazla kullanilan 6grenme y6netim sistemleri yiiksekogretim kurumlarinin web site-
leri ziyaret edilerek belirlenmis ve 6ne ¢ikan uygulamalar 6zellikleriyle karsilastirila-
rak inceleme sonuglar: sunulmustur. Ayni sekilde diinyada ve Tiirkiyede kullanilan
uzaktan giivenli gevrimici 6l¢cme uygulamalari da belirlenerek sistematik bir sekilde
raporlanmigtir. Calismanin teorik bolimde ise uzaktan egitim, Tiirkiyede ve diinya-
da uzaktan egitim, uzaktan egitimde kullanilan ¢evrimigi araglar- Ogrenme yénetim
sistemleri, 6grenme yonetim sistemlerinin (moodle, alms, MS Teams, Blackboard,
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UZEP, Mergen, Google Classroom, Canvas, Sakai ve digerleri) karsilastirilmasi ile
uzaktan ¢evrimigi giivenli 6l¢me uygulamalari (honorlock, ProctorU, Proctorio, Exa-
mity, Respondus, Biiosig-ID, Proctor 360) ozellikleri incelenmis ve kargilastirmali bir
sekilde sunulmugtur. Tiim diinyada ve Tiirkiyede Covid 19 salgin1 siirecinde birgok
egitim kurumu ve iiniversite Cevrimici Ogrenme Yonetim Sistemi (Online Learning
Management System — OLMS) olarak internet tabanli 6grenme y6netim sistemlerini
(Moodle, Sakai, Dokeos, Efront, Canvas ve Google Classroom) 6grenmeyi iyilestir-
mek, 6grencilere daha iyi hizmet vermek, dijital cihazlar: kullanarak 6gretim ve 6g-
renim ortaminin niteligini artirmak i¢in kullanilmaktadir. Tiirkiye ilkokul, ortaokul,
lise ve yitksekogretime diizeylerinde ise uzaktan egitimde Moodle, Sakai, Canvas,
Google Classroom, Ahi Yeterlige Dayal1 Egitim Platformu (AYDEP), ALMS, Egitim
Bilisim Ag1 (EBA) gibi a¢ik kaynak kodlu, lisansl ya da egitim kurumunun ken-
disinin gelistirdigi ¢evrimici 6grenme yonetim sistemi kullanilmaktadir. Kullanilan
uygulamalarin tercihinde ihtiyaglar géz 6niinde bulundurularak Covid-19 salginin
getirdigi zorunluluklar dogrultusunda uzaktan egitimde kullanilacak uygulamalarin
tercihinde hizli karar vermek ve ¢6ziim iiretmek zorunda kalan egitim kurumlar1
uzaktan egitim siirecine gegiste zorluklar yasamiglardir. Bu ¢alisma ile uzaktan egi-
tim siirecinde gereksinim duyulacak ¢evrimigi araglar (6grenme y6netim sistemleri,
uzaktan giivenli 6l¢me uygulamalar1) ozellikleri ve kullanim alanlariyla birlikte or-
taya konulmustur. Calismada Tiirkiye ve diinya yiiksekdgretiminde en fazla kullani-
lan 6grenme yonetim sistemlerinin kullanim siklig1 ve temel 6zellikleri ile uzaktan
giivenli 6l¢meyi saglayan uygulamalara ait 6zellikler karsilastirmali olarak verilmis-
tir. Sunulan istatistik ve karsilagtirma verileri ile egitim kurumlar: kendileri i¢in en
uygun ¢oziimii belirleyebilecek ve kullanabilecektir. Bunun sonucunda kaynak israfi
onlenerek, egitim kurumunun gereksinimlerine uygun ¢oziimler iiretilecek ve uzak-
tan giivenli 6l¢me saglanarak 6grenme kayiplarinin ontine gegilebilecektir. Uzaktan
gozetimsiz 6lgmenin ortaya ¢ikaracagi asirma, denklik sorunu ve 6grenme kayiplari
da boylelikle biiyiik oranda giderilebilecektir. Bu ¢alisma uzaktan egitim siirecinde
kullanilan 6grenme yonetim sistemlerinin ¢esitliligi konusunda egitim kurumlari
i¢in 6gretimde hangi uygulamanin en uygun oldugunun se¢iminde yol gosterici ola-
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caktir. Ayrica uzaktan egitim siirecinde en sorunlu alan olarak goriilen gézetimsiz
olgmeye iliskin arayislara da rehber olusturacaktir.

KAYNAKCA
e Aldheleai, H. F.,, Bokhari, M. U. & Alammari, A. (2017). Overview of cloud-
based learning management system. International Journal of Computer
Applications, 162(11): 41-46.
e Allen, I. E., and Seaman, J. (2006). Growing by degrees: Online education in the
United States, 2005. Sloan Consortium (NJ1).

e ALMS. (2021). Advancity Learning Management System (ALMS). https://alms.
com.tr/ 10.04.2021.

e Altun. A., Gulbahar, Y. & Madran, O. (2008). Use of a Content Management
System for Blended Learning: Perceptions of Pre-Service Teachers. Turkish
Online Journal of Distance Education, 9(4): 138-53.

e Bozkurt, A. (2016). Baglantici kitlesel agik ¢evrimigi derslerde etkilesim
orlintdleri ve 6greten 6grenen rollerinin belirlenmesi. Doktora Tezi. Anadolu
Universitesi, Sosyal Bilimler Enstitiisli, Uzaktan Egitim Anabilim Dali. Eskisehir.

e Bozkurt, A. (2017). Turkiye’de uzaktan egitimin diinQ, buglni ve yarini.
Acikogretim Uygulamalari ve Arastirmalari Dergisi, 3(2): 85-124.

e Coates, H., James, R. & Baldwin, G. (2005). A Critical Examination of the
Effects of Learning Management Systems on University Teaching and
Learning. Tertiary Education and Management, 11(1): 19-36. http://dx.doi.
org/10.1080/13583883.2005. 9967137

e Conrad, D. (2006). E-Learning and social change: An apparent contradiction. In
In. M. Beaudoin (Ed.), Perspectives on higher education in the digital age (pp.
21-33). New York: Nova Science Publishers.

e Demirer, V. (2020). Uzaktan egitim yontem, model ve yaklasimlar. https://
kalite.sdu.edu.tr/assets/uploads/sites/459/files/uzaktan-egitim-yontem-
model-ve-yaklasimlar-bilgilendirme-sunumu-29072020.pdf.

Y A.alER &



\

9

5% International Higher Education Studies Conference T B .- N
October 14-16, 2021/ 14-16 Ekim 2021 ISU Iv OGREM

5. Uluslararasi Yiiksek6gretim Calismalari Konferansi Ogrenen Universite

e Embi M. A. & Adun, M. N. (2010). in E-Pembelajaran Di IPTA Malaysia, 1st Ed,
UKM Bangi., Malaysia: Pusat Pembangunan Akademik Universiti Kebangsaan
Malaysia & Jabatan Pengajian Tinggi Kementerian Pengajian Tinggi Malaysia.

e Eom,S. B. (2014). Understanding eLearners’ satisfaction with Learning
Management Systems. Bulletin of the IEEE Technical Committee on Learning
Technology, 16(2): 3—-6. http://www.i-jet.orgPAPER.

e Epping, R.J. (2010). Innovative use of blackboard [r] to assess laboratory skills.
Journal of Learning Design, 3(3): 32-36.

e Jurubescu, T. (2008). Learning Content Management Systems. Informatica
Economica, 12(4): 91-94.

e Kasim, N. N. M. & Khalid, F. (2016). Choosing the right learning management
system (LMS) for the higher education. International Journal of Emerging
Technologies in Learning (iJET), 11(6): 55-61.

e Khan, A. R. & Qudrah-Ullah, H. (2020). Adoption of LMS in Higher Educational
Institutions of the Middle East.

e Morris, J. (2004). Features and functions are merely trifles in the selection of a
course management system. The Journal Technological Horizons In Education,
31(11): 24.

e Murphy, M. P. A. (2020). COVID-19 and emergency elLearning: Consequences
of the securitization of higher education for post-pandemic pedagogy.
Contemporary Security Policy, 41(3): 492- 505.

e Nasser, R., Cherif, M. & Romanowski, M. (2011). Factors That Impact Student
Usage of the Learning. Management System in Qatari Schools. International
Review of Research in Open and Distance Learning, 12(6): 39-62.

e  Priyanto, A. D. (2009, April 15). Facilitating Language Learning with LMS: (A
Brief Review on Blackboard and Moodle) [online]. http://agusdepe.staff.uns.
ac.id/2009/04/06/facilitatinglanguage-learning-with-Ims-a-brief-review-on-
blackboard-andmoodle/.

e Srichanyachon, N. (2014). Efl Learners’ Perceptions of Using LMS. Turkish
Online Journal of Educational Technology, 13(4): 30-35.

gy A.allER 8 e



°

o~ 5t International Higher Education Studies Conference
YOCAD October 14-16, 2021 / 14-16 Ekim 2021
:

5. Uluslararasi Yiiksekogretim Calismalari Konferansi

e Stantchey, V., Colomo-Palacios, R., Soto-Acosta, P. & Misra, S. (2014). Learning
management systems and cloud file hosting services:A study on students’
acceptance. Computers in Human Behavior, 31(2014): 612-619.

e United Nations (2020). Policy Brief: Education during COVID-19 and beyond.
https://www.un.org/development/desa/dspd/wpcontent/uploads/
sites/22/2020/08/sg_policy_brief covid- 19_and_education_august_2020.pdf

e UNICEF. (2021). Impact of the COVID-19 pandemic on education. https://
en.wikipedia.org/wiki/Impact_of the COVID-19_pandemic_on_education.

e  Wichadee, S. (2015). Factors related to faculty members’ attitude and
adoption of a learning management system. Turkish Online Journal of
Educational Technology, 14(4): 53-61.

*  Yunus, H. (2021). Online Learning Management System (OLMS) in Indonesian
Higher Education: Investigating Benefits and Obstacles. P-JEIS: Parahikma
Journal of Education and Integrated Sciences, 1(1): 1-8.




b

5% International Higher Education Studies Conference T B .- N
October 14-16, 2021/ 14-16 Ekim 2021 ISU Iv OGREM

5. Uluslararasi Yiiksek6gretim Calismalari Konferansi Ogrenen Universite

ULUSLARARASI OGRENCILERIN COVID-19 KAYNAKLI
UZAKTAN EGiTiM SURECINE KATILMALARINDA
DiL KAYNAKLI SORUNLAR: OGRENCi GORUSLERI

Zeliha Ziihal Giiven
Necmettin Erbakan Universitesi, Konya, Tiirkiye

Tiirkiyede uluslararasi 6grencilerin sayisi son yillarda giderek artmaktadir. Ulus-
lararas1 6grenci olmanin yol a¢tig1 genel sorunlara ek olarak 6grenim gordiikleri tl-
kelere 6zgii giigliikler yasayan bu 6grenciler COVID-19 kaynakli olagandisi kosulla-
rin getirdigi yeni sorunlarla basa ¢ikmak zorunda kalmiglardir. Alanyazinda yer alan
gesitli aragtirmalarin sonuglarina gore uluslararas1 6grenciler bu siirecte biirokratik,
psikolojik, ekonomik, sosyal ve kiiltiirel sorunlarin yani sira uzaktan egitim kaynakl
pek ¢ok olumsuzluga maruz kalmiglardir (European Commission, t.y.; Chen, Li, W,
& Tong, 2020). Son iki yil i¢cinde kiiresel salgin nedeniyle uygulanan uzaktan egitim
stireci hakkinda yurt i¢i ve yurt dist alanyazinda ¢ok sayida ¢alismanin yer almasi-
na ragmen, ozellikle yurt igi alanyazinda COVID-19 salgin siirecinde uluslararasi
ogrencileri kapsayan arastirma sayisinin olduke¢a az oldugu gortilmektedir (Saatci
& Aksu, 2020; Elemo, Ahmed, Kara, & Zerkeshi, 2021). Yiiz yiize egitim aldiklari or-
tamlarda dil kaynakl gesitli sorunlar yasadig: bilinen uluslararas: 6grencilerin uzak-
tan egitim doneminde kargilagsmis olabilecekleri anlama/ anlatma becerileri kaynakli
gliliiklerin belirlenmesinin durum ve sorun analizi baglaminda alana katki saglaya-
bilecegi diigiiniilmistiir. Bu ¢aligma uluslararas: 6grencilerin COVID-19 kaynakli
uzaktan egitim siirecine katilimlarinda dil kaynakli olast durum ve sorunlar: aras-
tirmak amaciyla gerceklestirilmistir. Yitksekogretim Kurulu tarafindan yayimlanan
Yiiksekogretimde Uluslararasilasma Strateji Belgesi 2018-2022 baglikli raporda iini-
versitelerinin yurtdisinda taninirlig1 ve kalitesinin artirilmasi birinci temel politika
olarak belirlenmistir (Yitksekogretim Kurulu, 2017). Tiirkiyedeki uluslararasi 6gren-
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cilerin ¢ogu 6gretim dili Tiirk¢e olan {iniversitelerde egitim gordiikleri icin 6zellikle
son yillarda Yabanci Dil Olarak Tiirkge Ogretimi iizerine yapilan ¢aligmalarin sayi-
sinda dikkate deger bir artis gézlenmektedir (Cift¢i & Demirci, 2018; Demir, 2017;
Eristi, Polat & Erdem, 2018). Genellikle alanda karsilagilan sorunlarin ele aldig1 bu
caligmalarda Tiirk¢e'nin yabanci dil olarak 6gretilmesi tizerine kapsaml arastirmala-
ra ihtiyag oldugu dile getirilmektedir. Ote yandan, COVID-19 kaynakli uzaktan egi-
tim siireci yiiksekogretimde ¢esitli sorunlarin yasanmasina neden olmustur (Erhan
& Gumiis, 2020; Karadag & Yiicel, 2020; Novikov, 2020). Bu ¢alismalarda, 6gretim
yontem ve teknikleri, ders igerikleri, sinavlar ve degerlendirmeler gibi gesitli bilesen-
ler baglaminda uzaktan egitim programlarinin gézden gecirilmesi gerektigi ortaya
konmustur. Aragtirmada yontem olarak nitel yaklasim i¢inde yer alan derinlemesi-
ne goriigme teknigi kullanilmigtir. Caliymanin katilimcilar: Konyada egitim géren
9 farkl: iilke vatandasi 14 uluslararas: yiiksekogretim 6grencisinden olugsmaktadir.
Veri toplama araci olarak ses kaydi, goriisme notlar: ve yar1 yapilandirilmis goriisme
formu kullanilmistir. Yar1 yapilandirilmis goriisme formunda katilimeilar ile ilgili
demografik bilgilere yonelik sorularm yani sira Covid-19 siirecine dayali uzaktan
egitim siirecinde karsilastiklar: dil kaynakli sorunlar hakkinda diisiinceleri ve oneri-
lerini belirlemek icin hazirlanmis yedi adet acgik uglu soru yer almistir. Aragtirmada
elde edilen verilerin icerik ¢6ztimlemesi teknigi ile ¢6ziimlenmis, dort ana tema ve bu
temalara ait kategoriler belirlenmistir. Arastirmanin veri ¢oztimleme siirecinden elde
edilen bulgulara gore uluslararasi 6grencilerin COVID-19 kaynakli egitim siirecinde
kargilagtiklar1 dil kaynakli sorunlar Anlama/Alma Becerileri, Anlatma/Uretme Be-
cerileri, Uzaktan Egitim Programlari ve Oneriler olarak adlandirilan dért ana tema
altinda ele alinmigtir. Katilimcilarin 6zellikle es zamanl derslerde dinlediklerini an-
lamada sorunlar yasadigi, power point sunularindaki uzun metinleri hem okuyup
hem de dinlemek zorunda kaldiklari i¢cin 6grenmelerinin olumsuz olarak etkilendigi
goriilmiistiir. Anlatma/Uretme Becerileri temasinda zellikle yazma becerilerinde
kendilerini yetersiz hissettikleri, ana dil olarak Tiirk¢e konugsan 6grencilerle bir arada
olamadiklar: i¢in konusma becerilerinin gelismedigi, 6nceki yillara gore geriledigi,
ilk y1l 6grencilerinin sosyal 6grenme ortaminda Tiirk¢e kullanma firsati yagamadik-
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lar1 i¢in konugmada 6nemli sorunlar yasadigi tespit edilmistir. Bu baglamda, iletisim
temelli dil 6grenme, sosyal 6grenme gibi ortamlardan mahrum kalmanin 6grenciler
tarafindan 6nemli sorunlar olarak dile getirildigi goriilmiistiir. Uzaktan Egitim Prog-
ramlar1 temasi altinda ise 6gretim elemanlarinin es zamanh derslerde yogun yazili ve
sozli bilgi aktariminda bulunmasi, derslerin sadece sunum temelli islenmesi, sinav-
larda sorulan sorulara cevap vermek icin ayrilan siirenin yetersiz olmas, zaten eksik-
leri olan yazma becerileri nedeniyle sinavlarda yeterli performans sergilenememesi
baslica sorunlar olarak belirlenmistir. Ote yandan sisteme yiiklenen ek materyaller
ve Onerilen kaynaklar sayesinde katilimcilarin okuma becerilerinin gelistigini di-
stinmeleri olumlu bir bulgu olarak degerlendirilmistir. Katilimcilarin uzaktan egitim
stirecinde dil kaynakli sorunlara ¢6ziim Onerileri arasinda 6gretim yili baslamadan
once cesitli okuma ve dinleme materyalleri verilerek 6n hazirlik yapilmasi, akademik
yazma konusunda ders videolar1 hazirlanmasi, konusma becerilerini gelistirmelerine
katkida bulunmasi i¢in ana dili Tiirk¢e olan 6grenciler ile bir araya gelmelerini sagla-
yacak 6devler verilmesi yer almaktadir. Katilimcilarin gerek yiiz yiize gortismelerde
gerekse goriisme formunda dile getirdigi ifadelerde Tiirkge 6greniminde yasadiklar:
sorunlarin ¢oziilmesi konusunda istekli ve talepkar olmalar1 dikkate deger bulun-
mustur. Uluslararas1 6grenci olmanin getirdigi gesitli sorunlarin COVID-19 kaynakl
ani ve beklenmedik bir uzaktan egitim siireci yasanmasi nedeniyle daha da giiclestigi
goriilmektedir. Cesitli sekillerde giindemde olsa da 6zellikle egitim programlar: agi-
sindan ytiksekogretim kurumlarinin ve 6gretim elemanlarinin uzaktan egitime hazir
olmadig: dikkate alindiginda yabanci dil olarak Tiirk¢e 6grenimi konusunda eksik-
leri olan uluslararasi 6grencilerin diger 6grencilerden daha farkli sorunlar yasamasi
ongoriilebilir bir durumdur. Ozellikle anlatma/iiretme (konusma ve yazma) beceri-
leri konusunda zorluk yasayan katilimcilarin es zamanli dersleri dinleme ve anlama-
da 6nemli giiglitklerle karsilasmis olmalari, ana dili Tiirkge olan 6grencilerle iletisim
temelli dil 6grenme firsatlarinin olmamasi, sosyal 6grenmenin sagladig1 paylagim ve
dayanismaya dayali dogal ve akici dil kullanimindan mahrum kalmalar1 6nemli so-
runlardir. Universitelerin yurtdisinda taninirhig ve kalitesinin artirilmasinin énemi
dikkate alindiginda, son yillarda sayis: giderek artan uluslararas: 6grencilerin yiikse-
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kogretime katilimlarini kolaylastiracak ve hizlandiracak dil 6gretim programlarina
acilen ihtiya¢ vardir. Bu programlar yiiz yiize, uzaktan ve karma (harmanlanms/
hibrid) olmak tizere ¢esitlendirilmeli ve alanyazin 6zellikle deneysel aragtirmalarla
zenginlestirilmelidir.
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TURKIYE’DE DOKTORA EGITiMi VE
ISTIHDAM EDILEBILIRLIK iLiSKiSi

Furkan Uzan, & Mete Kurtoglu
Southampton Universitesi, Southampton, Birlesik Krallik
Orta Dogu Teknik Universitesi, Ankara, Tiirkiye

Doktora egitimi, lisansiistii egitim siirecinin, bireylerin 6zgiin ve ileri diizeyde
bilimsel aragtirma yapmalarina ve bir arastirma alaninda st diizey bilgi birikimiyle
uzmanlasmalarina olanak saglayan en kritik agamasidir. Bu kritik agamanin yapist,
anlami ve amac1 yirmi birinci yiizyilin bagindan itibaren ciddi sekilde sorgulanmakta
ve tartigilmaktadir. Bu tartismalara neden olan ve yon veren iki kayda deger neden
vardir. Bunlardan ilki, ¢gagimizin artik bir “bilgi ekonomisi” ¢ag1 oldugu ve bilginin
sosyo-ekonomik kalkinmanin kilit belirleyicilerinden oldugu goriisiidiir (Kehm,
2006; Nerad, 2010; Cuthbert & Molla, 2015; Shin, Kehm & Jones, 2018). Giincel ve
orijinal bilgi tiretmenin 6nemini vurgulayan bu goriis ayn: zamanda cagdas bilgi
tretimi siirecinin eskisi gibi “arastirmacilarin arzularina gore” belirlenmesi ve yiiri-
tiillmesi yerine toplumun ihtiyaglar1 ile daha angaje olarak yiiriitiilmesi gerekliligini
savunmaktadir (Kehm, 2007; Nerad & Evans, 2014). Ote yandan, bilgi ekonomisi go-
riigii etrafinda toplananlarin dile getirdigi mezunlar1 akademi dist islere de uygun se-
kilde yetistirme gerekliligi, glinimiizde doktora egitiminde yasanan kitlesellesme ve
akademik pozisyonlarin sayisinin bu kitlesellesmeye ayni oranda cevap verememesi
nedeniyle daha yiiksek sesle dile getirilmektedir. Ozellikle Amerika Birlesik Devlet-
lerinde ve genellikle sosyal bilimler alaninda yasanan bu daralma, arastirmalarla iyi
bir gekilde belgelenmistir (Sauermann & Roach, 2012; Fitzenberger & Schulze 2014;
Van der Weijden, Teelken, de Boer & Drost, 2016; Hancock, 2019). Bununla birlikte
ilgili calismalar, akademideki az sayidaki pozisyon i¢in artan talebi ve yogun reka-
beti vurgulamaktadir (Acker & Haque, 2017; Gu, Levin & Luo, 2018; Hladchenko &
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Westerheijden, 2019). Arz-talep dengesizligi olarak da ifade edilen bu yogun rekabe-
te dayal: olarak akademik pozisyonlarin bicimleri degismis ve uzun siireli, giivenli
ve tatmin edici sozlesmeler yerini daha az ticretli, gegici ve kisa siireli sozlesmelere
birakmigtir (Field & Jones, 2016; Walters, Zarifa & Etmanski 2020). Bu bilgiler 15181n-
da, doktora egitiminin yapisinda mezunlarin istihdam edilebilirligini de 6nceleyen
bir reform yapilmasi gerekliligi yogun sekilde tartisilmaktadir. Doktora 6grencileri-
ni akademi disindaki islere de hazirlayacak sekilde mezun etmek, bu tartismalarin
odagini olusturmaktadir. Doktora egitiminin yapisini, anlamini ve islevini yeniden
diisiinme ve diizenleme ihtiyaci ve bu ihtiya¢ tizerine yapilan tartismalar sonucun-
da ABD ve Avrupanin gesitli {ilkelerinde politika yapicilar ve ilgili paydaslar cesitli
diizenlemeleri uygulamaya koymustur. S6z konusu arz-talep dengesizliginin “arz”
tarafini gozeterek yapilan bu diizenlemeler, temel olarak i) programlarin yapisinda
yapilan diizenlemeler, ii) cagdas becerilerin belirlenmesi ve edinilmesi i¢in yapilan
diizenlemeler, iii) beceri sdyleminin 6tesinde yapilan diizenlemeler olarak ti¢ grupta
incelenebilir. Tiirkiyede ise, 2006 yilinda baglatilan hizli genisleme politikasina bagl
olarak, izleyen yillar igerisinde doktora 6grencisi sayis1 da hizla artmistir. Ancak bas-
ta Anglofon iilkeler olmak tizere bir¢ok tilkede yiiriitiilen doktora egitiminin yapisin-
daki reform tartismalar1 hentiz Tiirkiyede kapsamli calismalarla yiiratilmemistir. Bu
nedenle, profesyonel doktora ve endiistriyel doktora gibi sonradan kurulan program
tiirleri Tiirkiyede heniiz uygulamaya ge¢memis, yeni agilan {iniversiteler dahil birgok
niversite kahir ekseriyetle geleneksel yap1 olarak goriilen yapiy: takip etmistir. Fakat
bununla birlikte, YOK ve TUBITAK biinyesinde iiniversite-sanayi is birligini doktora
diizeyinde desteklemek amaciyla birtakim burs programlar yiritilmektedir. Arag-
tirma, s6z konusu alandaki eksikligi gidermek ve yeni tartigmalarin yiriitilmesine
bir dayanak noktasi olusturmak amaci ile, ekseriyetle ikincil verilere dayali olarak
Tiirkiyede doktora egitiminin mezunlarin istihdam edilebilirligi noktasinda giincel
durumunun bir tasvirini yapmak ve yakin gelecek i¢in 6ncelikle ve hizla ele alinmasi
gereken konu ve sorunlara 151k tutmaya ¢aligacaktir.
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REFLECTIONS ON A PANDEMIC-RELATED DISRUPTION
TO A PREPARING FUTURE FACULTY PILOT PROGRAM IN
TURKEY

Emine Suiphan Bakkal, Elif Bengii, Yuki Kaneko, Kristin Ann Sendur, &
Aslihan Muazzez Unsal
Abdullah Gl University, Kayseri, Turkey
Sabanci University, istanbul, Turkey

University faculty members simultaneously hold multiple roles in teaching, re-
search and service. Universities worldwide are rapidly building support systems to
prepare graduate students for their future roles through a combination of seminars,
mentoring, and practical experiences (DeNeef, 2002; Rozaitis et al., 2020). One way
of preparing graduate students for these roles is through the Preparing Future Fa-
culty (PFF) program. There is, however, little support in Turkey to prepare gradua-
te students for faculty roles and responsibilities in research, teaching and service at
the beginning of their careers (Kabakci & Odabasi, 2008). To address this gap, two
mid-sized universities in Turkey modified a Preparing Future Faculty (PFF) program
for the Turkish context. This flagship program was established to focus on teaching
and service since the results of focus groups conducted with graduate students at the
two universities primarily indicated interest in these areas. This program may also
spur similar support systems at other universities in Turkey since the outcome and
the resources developed will be shared in collaboration with other Turkish universi-
ties. In this study, we investigate the perceived needs of graduate students who intend
to pursue an academic career. We also investigate participants’ perception about the
usefulness of the program. To address our questions, we conducted focus groups with
graduate students to explore their perceived needs. We also collected students’” semi-
nar-based reflections and a post-seminar survey to identify participants’ perceptions
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of the program. Based on the focus group results, we first organized a small-scale
pilot program at a mid-sized private university in Istanbul, Turkey, designed to add-
ress some of the teaching-related needs of the graduate students based on the focus
group outcomes. This “Teaching Seminar Program’ (TSP) consisted of a total of six
participatory seminars (2-2.5 hours each) between November 2019 and August 2020.
10 graduate students from two faculties participated in the program as fellows, and
received certificates upon successful completion of the program. All concurrently
taught or otherwise supported large first-year courses. They completed a reflection
after each seminar that connected the seminar contents to their teaching practices.
All seminars were facilitated by one of the project members except the final seminar.
The first three seminars were given on campus in a face-to-face setting. However,
the university’s abrupt shift to online education in March 2020 due to the pandemic
prompted the Program to be adapted and continue online. The findings of our pilot
program indicate that there is substantial demand for such a program and the gra-
duate students found these seminars valuable for their future roles. Moreover, in the
post-program survey, students reported that their teaching skills have improved. In
our future research, we intend to empirically test this anecdotal feedback. We antici-
pate that the full-scale PFF program may better equip graduate students at Turkish
universities for an academic job search, and provide the potential for greater success
and guidance for their first faculty positions. Such a program in turn also contributes
to improving undergraduate education at Turkish universities. Finally, we also aim to
create a networking community among graduate students, through which they will
support each other and share experiences and resources throughout their careers.
In this presentation, we will reflect on the implementation of one such program in
Turkey as well as the changes made to move this pilot program online and students’
experiences with this new mode. We make recommendations for benefitting from
these changes in the resulting program.
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ACADEMIC LEADERSHIP IN THE POST-COVID ERA
FOR RESEARCH AND TEACHING PRACTICES

Busra Kulakoglu, Serap Emil, & Merve Zayim-Kurtay
Middle East Technical University Ankara, Turkey

In organizational cognition studies focusing on higher education institutions
(HEISs), it is emphasized that HEIs could not be thought apart from open system
thinking (Neumann, 2012). There are five major aspects of open system thinking as
inputs, organizational processes, outputs, environmental factors and feedback loop.
In that system, being affected by the environment in three purposes of HEI, teaching,
research and community service, is inevitable as experienced in internationalization
practices, Bologna process, the business-management like approach to HEI admi-
nistration, global “do more with less” policies, global rankings, pressure on HEIs to
compete like companies and COVID-19 pandemic. According to Mitroft and Anag-
nos (2001), ‘crisis’ is a term just as ambiguous as how, when and why a major cri-
sis occurs in organizations. Generally, crisis is considered under two categories as
man-made crisis and natural disasters (as cited in Booker, 2014, p. 17). Although
natural disasters are predictable for organizations to prepare action plans, there is
a human factor amplifying the negative effects of natural disasters making its effe-
cts unpredictable (Mitroff &Anagos,2001). Therefore, Mitroft (2005) suggests that to
manage crisis effectively, the response to a crisis must be proactive rather than reac-
tive; every organization should have at least one scenario for different types of crises
such as natural disasters, human resources, government regulations, and external
economic attacks. If the beginning of the most significant and recent global health
crisis -the COVID-19 pandemic- is considered, this suggestion would make sense.
HEISs responded to this global health crisis reactively not proactively in terms of how
to implement the main practices attributed to HEIs. Especially, all educational and
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research-based activities had to be carried out via online environments by disrupting
campus events occurring in intellectual, social, physical and cultural aspects for all
stakeholders of HEIs. In light of global statistics, initiatives and the state of higher
education in the pandemic era, it can be said that all around the world, the pandemic
pushed HEISs to reconsider existing epistemological assumptions for current higher
education and learning (Peters et al., 2020). In this crisis, the actions of academic
leaders became important to understand how HEIs responded to the pandemic and
how HEIs could be prepared for post-COVID times. Therefore, leadership in HEIs
had never been compelling as much as the times of pandemic for academic leaders
where the health and security of staff and students are the number one priority (Beb-
bington, 2020). Neumann (2012) emphasized that standpoint is important in expe-
riences, perceptions and assumptions regarding organizational processes. Therefore,
the standpoint of academics adds different perspectives to story told about academic
leadership. In light of this, the main focus of the study is to understand how acade-
mics in educational administration and planning (EAP) programs perceive academic
leadership in pandemic era particularly to manage the transformation in teaching
and research practices. The participants of this study will be selected from the acade-
mics in EAP programs from diverse universities because it is believed that they could
merge their expert knowledge in the field of management, planning and leadership
in educational organizations with their experiences during pandemic term to evalua-
te what was done in the pandemic era and what should be done in the post-pandemic
era in the Turkish HEIs. In that sense, research questions are “How do academics in
EAP programs perceive the academic leadership in the pandemic era in terms of re-
search and teaching practices?” and “What are the expectations of academics in these
fields from academic leaders in post-COVID era to use this crisis as a push factor in
transformation of teaching and research practices?”. In order to explore the pheno-
mena from the perceptions of academics in EAP programs about academic leaders in
crisis moments appeared in teaching and research practices, the phenomenological
research design will be used. Phenomenological study focuses on the experiences of
individuals shaping their thoughts, perceptions and assumptions regarding a pheno-
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menon (Creswell, 2013; Patton, 2002). Data collection instrument for this study will

be semi-structured interviews. Academics in different universities in the EAP prog-

rams will be selected through maximum-variation and snowball sampling methods.

The findings of this study are expected to highlight the importance of academic lea-

dership in crisis management through the experiences, expectations and perceptions

of academics in EAP programs. Also, whether academics in EAP programs perceive

the roles attributed to academic leaders in presidency, faculty and department levels

in crisis management differently could be another finding. Moreover, the expectati-

ons of academics would reveal “how”s of academic leadership for the transformation

of research and teaching practices during and after major crises.
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PROFESSIONAL DEVELOPMENT NEEDS OF FACULTY
MEMBERS IN A PRIVATE UNIVERSITY IN ISTANBUL

Zeynep Kiziltepe, & Ozlem Sali
Bogazici University, Istanbul, Turkey
Istinye University, Istanbul, Turkey

Faculty members in higher education institutions often begin teaching based on
their experiences as students in universities they attended (Mundy, Kupczynski, Ellis,
& Salgado, 2012). It is highly probable that they have never taken a course on teac-
hing and learning such as teaching methods, psychology of students, and classroom
management. Because of this, students may be subjected to long and boring lectures
or monologues, meaningless assignments, and unrelated exams. In the 21st century,
higher education is transforming itself to meet the multiple demands that society
has imposed on it (Brancato, 2003). Focusing on learning as well as teaching, wide-
ning the learning environment to a more global one, the explosion in information
technology, and a broader understanding of accountability for student learning are
among the demands. To fulfill their professional mission and that of the institution
they are working in, the faculty feel they have to redefine themselves focusing more
on teacher professional development, which is one of the most important factors
for enhancing the quality of higher education. Improved instruction leads to better
student learning, which in turn leads to the success of the higher education institu-
tion. The aim of the study is to investigate the needs of faculty members to improve
the teaching and learning process. Findings reported in this study are based on the
answers given to a collective mail in a newly established private university in Istan-
bul. Respondents, aged between 25 and 75, consisted of 200 faculty members (rese-
arch assistants, assistant professors, associate professors, and full professors) working
in eight schools - School of Pharmacy; School of Economics, Administrative and
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Social Sciences; School of Arts and Sciences; School of Fine Arts, Design and Archi-

tecture; School of Engineering; School of Health Sciences; and School of Medicine.

The questions addressed to them were in Turkish and entailed two sets of informa-

tion: the first elicited personal information such as title, age, and department, and

whether they had been exposed to a teacher training program before. The second

was about what they needed for professional development to improve their teaching.

In answer to the research question, “What are your professional needs to improve

your teaching in your classes?”, a constant comparative method (Merriam, 2009) was

used for data analysis to identify the recurring themes within the responses. The col-

lected data were compressed and categorized under nine main units: Measurement

and evaluation, teaching techniques for crowded classrooms, differentiated instru-

ction, teaching skills and strategies, student-centered teaching; increasing student

motivation, teaching technologies, building positive relationship with students, and

classroom management. Results show that the 97% of the respondents had never had

a teacher training program before, and all of them agreed that professional training

was essential for the faculty in all higher education institutions. Furthermore, while

measurement and evaluation was the area that they felt they needed to be infor-

med the most, classroom management was the least one. At the end of the study, a

professional development program covering the above mentioned areas was highly

recommended to the institution.
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A CRITICAL EVALUATION OF A CHANGE INITIATIVE IN
THE SCHOOL OF ICT IN A MIDDLE EASTERN HIGHER
EDUCATION INSTITUTION

Philippe Pringuet, Philippe Vande Wiele, & Anthony Friel
Bahrain Polytechnic University, Isa Town, Bahrain

As part of its self-evaluation review, the School of ICT management team at a Pol-
ytechnic University in the Middle East identified the lack of evidence of critical thin-
king and critical reflection in both documentation and students’ outcomes. This was
further highlighted by external course moderation processes. With the view to ob-
taining international accreditation of its programmes, the school management team
developed and implemented a change initiative to update the curriculum. This study
evaluates this change initiative. The paper describes the review of this change initia-
tive in the School of ICT with a focus on faculty’s perception on the change initiative
under the starting research premise that the steps taken to ensure success of a change
initiative (change leadership) are just as important as the actual plan to do so (change
implementation). The study further highlights recommendations to the leadership
team to overcome immunity to change. This study bases its theoretical framework on
literature around the core principles of change management and leadership manage-
ment. In the literature review, the authors discuss the role of the individual leader in
the Kotter (1996) linear 8-steps model (1-Creating a sense of urgency, 2-Building a
guiding coalition, 3-Forming a strategic vision and initiatives, 4-Enlisting a volunteer
army, 5-Enabling actions by removing barriers, 6-Generating short term wins, 7-Sus-
taining acceleration and 8-Instituting change), Fullan’s (1982;2001) three overlapping
phases model (initiation, implementation, institutionalisation), and some strategies
for success (Fullan,2006). In particular, the study evaluates how leaders define pri-
orities and directions, and describe strategies to motivate people (Fullan,2007;Hall
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and Hord,2002;Hargreaves,2004). Faculty Survey and follow-up Focus Group Inter-
views form the two primary data gathering procedures to gather faculty feedback
(Denzin&Lincoln,2000). The ‘Change Management Process Assessment’ spreadsheet
provided by Andersson(2013) was adapted to the context of the study through which
emerging patterns and reoccurring issues of perceptions of Leadership Preparedness,
and Leadership Training and Development are described in the results and findings.
The team felt satisfied with the initiation stage of the process and reported clarity of
the plan, understanding of the main reasons behind the change and satisfaction with
the set timeline. The 8 sub-dimensions of the internal improvement process received
varied degrees of agreement. Participants were very satisfied with the encouragement
given by the Head of School and the approach of shared responsibility but would
have preferred more timely feedback on their progress. The team however did not re-
port positively on the progress made with respect to the implementation. A number
of issues were identified by staff that hindered the implementation phase including
insufficient workload allocation, lack of understanding of the scope of change, lack of
guarantees that the change would lead to successful accreditation and anxiety around
the capability to complete the change (due to the lack of training provided and the
possible consequences on employment). Although the results of the survey showed a
strong commitment of the staff to complete the implementation phase of this change
initiative, it also provided insights on possible steps that could be implemented to
ensure a successful implementation phase for future reference. This concerned no-
tions around monitoring, adjustment of the workload allocation, targeted training
and rewards. These practical steps are directly relevant to three of the Kottler’s 8 steps
(2-Building a guiding coalition, 4-Enlisting a volunteer army, 5-Enabling actions by
removing barriers) and may create an environment resistant to change. Without the-
se steps, there is a risk that change initiatives can be hindered, not by fears for change,
but by prevailing, hidden mind-sets as identified by Kegan&Lahey(2009). As such,
training should be provided, not only on the technical expertise to implement the
change but also on self-improvement to address the issue of personal and organi-
zational change. Immunity Maps to explore immunities to change can help unlock
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underlying competing commitments and even deeper rooted assumptions, therefore
overcoming individuals’ and team’s immunity to change and create opportunities for
more successful change, including long-term behavioral change, for continuous im-
provement. The survey identified that overall staff were satisfied with the initiation
stage of the process including clarity of the plan and having a good understanding of
the main reasons behind the change. The plan is evaluated against the core principles
of change leadership identified in the literature and in particular against the Kotter
8 steps to change model. The deep involvement of the Head of School in this process
was essential but a number of steps are recommended to the leadership team in the
School of ICT in order to overcome the immunity to change.
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YUKSEKOGRETIM OGRENCILERININ KAZANMASI
GEREKEN KENDi KENDINE DUZENLEYEREK YAPILAN
OGRENME YETISi

Y. Giircan Ultanir
Mersin Universitesi Mersin, Tiirkiye

Universite dgrencileri kendi 6grenme kiiltiirlerini “kendi kendine diizenleyerek
yapilan 6grenme” yaklasimina gore degistirmek zorundadir. Bu, akademik 6gretim
i¢in gereklidir, 6te yandan Covid-19 nedeniyle olusan homeschooling (ev okulu) uy-
gulamas1 bu ihtiyaci somutlastirmistir. Yitksekogretim 6grencilerinin “kendi kendini
diizenleyerek yapilan 6grenme yaklasiminda kazanmasi planlanan (1) bilesenler-a-
samalar” ve (2) “stratejiler ile ilgili yetenekleri nelerden olusabilir” ve (3) “hangi 6gre-
tim agamasindan baglayarak gelisebilir?” sorular1 irdelenirken, ayrica “kendi kendini
yapilan diizenlemede olugan (4) agiklik / fark hangi nedenlerden olusur ve nasil basg
edilir?” sorusuna da cevap aranmustir. Bu arastirma bir meta sentez arastirmasidir:
Meta-sentez arastirmalari, belirli bir alanda yapilan ¢alismalarin nitel bulgularinin;
yorumlanmasini, degerlendirilmesini, benzer ve farkli yonlerinin ortaya konulmasi-
n1 ve yeni ¢ikarimlar yapilmasini amaglayan ¢aligmalardir (Polat ve Ay 2016, 5.52).
Teorik ¢erceve: Universite dgrencisi bir yetiskindir. Andragoji (yetigskin egitimi),
siirecteki dért asamay1 tanimlar (Knowles, Holton, Swanson, 2007 s.158): Thtiyacin
belirlenmesi, hedef ve igerik kombinasyonu; Stratejileri ve kaynaklar1 gelistirmek.;
Ogrenme stratejisini uygulamak; Ogrenme siirecini degerlendirmek. Kendi kendine
diizenleyerek yapilan 6grenmenin tanimi.Kendi kendini diizenleyerek yapilan 6g-
renmede 6grenen kisi bagimsiz olarak ¢ok bilmeye uyum yapmali, 6te yandan 6g-
renme siirecini kendisi yonlendirmelidir. Otonom 6grenme, kendi kendini diizenle-
yerek yapilan 6grenme, bagimsiz 6grenme veya kendi kendini tanimlayan 6grenme
gibi farkli tist kavramlar aktif 6grenmeden hareket eden tiim 6grenme siireglerini
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tanimlar (Pintrich & DeGroot, 1990; Winne, 1995; Zimmerman, 1995). Universi-
telerde kendi kendini diizenleyerek yapilan 6grenme. Gerholz’a (2012) gore; “kendi
kendini diizenleyerek yapilan 6grenme” (self-regulated learning; self-directed le-
arning; self-determined learning), tiniversite 6grenme cevrelerinde esit ol¢ciide 6n
kosul ve hedef koymaya dayanir: Universite 6grencileri, yiiksekogretim siirecini ba-
sarili olarak oriintillemek icin kendi 6grenme siirecinin sorumlulugunu tistlenmek
zorundadir. Kendi Kendine Yapilan Diizenleme ve 6gretime yansimasi? Regiilasyon
sozcligi “diizenleme” anlaminda kullanilmaktadir. Bu kavram Egitim Psikolojisi ala-
ninda, 6grenme regiilasyonu akip giden 6grenme siirecini kapsayan (Leutner, 1992)
ve “olan- durumla” “olmasi gereken- durum” arasinda agiklik meydana geldikge far-
kin uzaklastirilmasi igin tedbirleri devreye sokan genel aktivite olarak goriiliir (Tia-
den 2006). Bulgular: (1)Bilesenler-asamalar nelerdir?” Kendi kendini diizenleyerek
yapilan 6grenme ile ilgili sayisiz tanimlarda yer alan {i¢ bilesen (Friedrich & Madl,
1997; Schiefele & Pekrun, 1996; Zimmerman, 2000; Griedler 2006; Wild & Mol-
ler (Edit) (2009): Biligsel bilesenler, tasarimsal ve stratejik bilgiyi ayirma yetenegi,
uygun stratejileri kullanan enformasyon islemesiyle ilgilidir. Motivasyona dayali
bilesenler: bilginin desteklenmesine ve korunmasina yardim eden aktiviteler, Meta
biligsel bilesenler: Planlama, kendini gozlemleme, yansitma ve konulmus 6grenme
hedefi ile ilgili 6grenme davraniginin uyum saglamasi. Zimmermana (2000) gore
kendi kendine yapilan diizenlemenin agama yapilari ve alt siiregleri (s.16). Planlama
asamast: Gorevin / problemin analizi (Hedef saptama, Strateji planlama) ve Kendini
motive etmeye inanma (Oz verimlilik, I¢sel ilgiler / i¢sel deger, Hedefe uyum sagla-
ma); Uygulamanin/istencin kontrolii agamasi: Kendini kontrol etme (Kendi kendine
6gretme, Goruntiileme, Dikkate odaklanma, Gorev stratejileri) ve Kendini gozleme
(Kendi kendine kayitlar yapma, Kendi kendine deney yapma); Kendi kendine yan-
sitma: Kendini degerlendirme (Kendi yaptiklarina hitkiim verme, Nedensel 6z nite-
lik) Kendini yansitma (Kendinden mutlu olma / duygusu Uyum yapma sonuglari /
kaginma sonuglar1) (Griedler 2006 s.61). (2)Stratejiler. Kendi kendini yonlendiren
Ogrenci bir ¢ok strateji bilgisine sahiptir: Biligsel stratejiler; Meta Bilissel stratejiler
ve Destek stratejileri (Tiaden ve Steiner 2004). (3)Hangi 6gretim agamasindan bas-
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layarak gelisebilir?” Karlen ve Hertel'a (2018) gore 6grenmenin 6zgiin yeti boyutlars,
akademik bagari ile 6rnegin zeka veya sosyal ekonomik statii olarak daha yiiksek ilis-
kiler gostermektedir (Richardson, Abraham & Bond 2012). Ancak arastirmalar, bu
yetilerin @iniversite 6grencilerinde kismen diisiik belirginlikte oldugunu gostermistir.
Ogrencilerin 15-16 yaslardan itibaren mevcut repertuvarlari tizerinden farkli olusan
6grenme stratejilerine yonelmesinden hareket edildiginde, 6grenme stratejilerinin
etkin kullanimi 6grencilerde en erken ikincil alanin sonunda beklenilebilir (Wild ve
Moller 2009 / 2015). (4) Agiklik nasil onarilir? Tiadena (2006) gore olmasi gerekli
olan- deger veya hedef mevcut olmalidir. Bunun ardindan hedefe yonelme olusur
(davranis). Olan-durum hakkinda enformasyonlar toplanir (gozetim), hedefle dai-
ma bir esitleme (degerlendirme); agiklik tespit edilebiliyorsa, uygun tedbirler dev-
reye sokulur (diizenleme). Sonug: Gerholza (2012) gére deneyimli 6gretim eleman-
lar1 6grencilerin yeteneklerini bu 6grenme yaklagimi kapsaminda tesvik etmelidir.
“Scaffolding” (iskele) tasarimi egitimsel uyumlandirmay: saglar: iiniversite 6grenci-
leri 6grenme siireci sirasinda alanlar1 kapsamindaki hedeflere dayali olarak destek
sunular1 araciligiyla -yani scaffolding araciligiyla- 6grenme stratejilerinin ve kendi
kendine diizenlenen yeteneklerin yapisinda tesvik edilmelidir (bunun belirteci “fa-
ding"dir = soluk vermedir) (Dubs 1999, 5.164). Ogrencinin kazanimindan (output)
bilis, meta bilis ve motivasyon elementlerini nasil tekrar yapilandiracagi burada s6z
konusudur. Bu baglamda 6gretim elemani 6grencisiyle birlikte su kararlar: almalidur:
hangi yetiler tesvik edilecektir (kisi), hangi icerikler temeldir (igerik), 6gretim ele-
mani - iiniversite 6grencisi etkilesimi nasil degistirilecektir (yontem) ve hangi araclar
refakat edecektir (medya) (Gerholz 2012).
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COVID-19 PANDEMIiSINiN DOKTORA
OGRENCILERiI UZERINDEKi ETKiSi

Mete Kurtoglu, Gokce Gékalp, Mustafa Akkus, Pelin Dikmen-Yildiz,
Merve Dékmeci, & Dilara Ozel
Orta Dogu Teknik Universitesi Ankara, Tiirkiye
Erzincan Binali Yildirim Universitesi Erzincan, Tiirkiye
Kirklareli Universitesi Kirklareli, Tuirkiye

Doktora 6grencilerine yonelik caligmalar, 6zellikle tez donemindeki doktora 6g-
rencilerinin ruh sagligi anlaminda risk grubunda olduklarini gostermektedir (Evans,
Bira ve Vanderford, 2019). Covid-19 pandemisinin ruh sagligi sorunlar1 yasama
anlaminda halihazirda risk grubunda olan doktora 6grencilerini nasil etkiledigi ko-
nusunda yiirtitiillen arastirmalarin sayist oldukga sinirhidir. Covid-19 pandemi ko-
sullarinin bu kisiler tizerindeki psikolojik yiikii artirmis olma durumu goz 6niine
alindiginda (Byrom, 2020; Chirikov ve ark., 2020), bu 6zel grubun durumunun tespi-
ti ve gerekli 6nlemlerin gelistirilmesi hayati 6nem tagimaktadir. COST “Arastirmact
Ruh Sagligr” Aksiyonunda yer alan Tiirkiye arastirma ekibi tarafindan hazirlanan bu
caligmada, Ankarada bir arastirma tiniversitesinde 6grenim goren doktora 6grenci-
lerinin pandemi siirecinden akademik, sosyal ve psikolojik olarak nasil etkilendikleri
aragtirilmaktadir. Caligma, devam etmekte olan ¢ok-asamali bir arastirma tasarimi-
nin ilk agamasina dayandigindan bu kongrede ilk bulgular paylasilacaktir. Arastir-
ma Sorular1 Doktora 6grencilerinin Covid-19 pandemisinden etkilenme diizeylerini
saglik durumlari, 6zel hayatlari, kariyerleri ve sosyal hayatlar1 baglaminda belirleme-
ye yonelik bu arastirmanin aragtirma sorular1 asagidaki siralanmustir; 1. Covid-19
pandemisi siiresinde doktora 6grencilerinin akademik siiregleri nasil etkilenmistir?
2. Covid-19 pandemisi doktora &grencilerinin saglik durumunlarini, 6zel hayatla-
rini, akademik hayatlarini, kariyerlerini ve sosyal hayatlarini nasil etkilemektedir?
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3. Covid-19 pandemi siirecinde doktora 6grencileri yasadiklar: stres ve kaygi du-
rumlari ile nasil baga ¢ikmislardir? Doktora 6grencileri ile ilgili yapilan ¢aligmalar,
bu grubun, ozellikle tez dénemindeki doktora 6grencilerinin ruh saghg anlaminda
risk grubunda oldugunu gostermektedir (Evans, Bira ve Vanderford, 2019; Levecque
ve ark., 2017; Waight ve Giardonobe, 2018). Doktora egitiminin uzun vadede sii-
rekli caba ve &zveri gerektiren bir dogasi vardir. Ilerleme kismen yavas ve biligsel
olarak oldugu kadar duygusal olarak da zorlayici olabilir (Mantai ve Dowling, 2015).
Doktora adaylarinin ruh saglig tizerine yiiritiilen son arastirmalar, yiiksek stres se-
viyelerinin doktora egitim ortaminin ve organizasyonel isleyisin 6zelliklerinden kay-
naklanabilecegini veya siddetlenebilecegini gostermektedir (Mackie ve Bates, 2019).
Farkli iilkelerde gergeklestirilen doktora 6grencilerinin ruh sagligi ile ilgili caligmalar
doktora 6grencilerinin genel niifustan ¢ok daha yiiksek oranda ruh saglig: sorun-
lariyla karsilagtiklarini gostermektedir (Evans, Bira ve Vanderford, 2019; Levecque
ve ark., 2017; Smith ve Brook, 2015; Panger, Tryon, & Smith, 2014). Covid-19 pan-
demisinin yukarida belirtildigi gibi zaten ruh saglig1 sorunlar1 yasama anlaminda
risk grubunda olan doktora dgrencilerini nasil etkiledigi konusunda yapilan sinirl
sayida aragtirma pandeminin doktora 6grencilerinin ruh sagligini olumsuz yonde
etkiledigini gostermektedir. Ornegin Chirikov, Soriya, Horgos ve digerleri tarafin-
dan yapilan (2020) genis capli bir arastirmada doktora dgrencileri arasinda depresif
bozukluklarinin 2020'de 2019’a gore 2 kat artig1, genel anksiyete bozuklugunun ise
1,5 kat arttigin1 belirtmektedir. Nature tarafindan ilk defa yapilan ve diinya ¢apin-
da 7600 doktora sonrasi arastirmacidan veri toplanan Covid-19’ un doktora sonrasi
aragtirmacilar Gizerindeki etkisi ile ilgili anketi ise katilimcilarin %51’inin isle ilgi-
li ruh saglig1 sorunlar1 nedeniyle bilimi birakmay diisiindiiklerini gostermektedir.
(Woolston, 2020). Ulkemizde ise doktora 6grencileriyle ilgili caligmalar daha ¢ok 6g-
rencilerin yasadiklar1 akademik ve ekonomik sorunlara ve doktora siirecini ve danis-
manlarryla iligkilerini nasil algiladiklarina ve degerlendirdiklerine odaklanmaktadir
(Gepni, Kiling ve Kilcan, 2017; Karadag ve Ozdemir, 2017; Ozmen ve Aydin Giig,
2013; Sever ve Ersoy, 2017). Ancak, literatiirde iilkemizde doktora 6grencilerinin
ozellikle Covid-19 pandemisi donemindeki akademik ve sosyal durumlarina iliskin
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herhangi bir ¢aligmaya rastlanmamigtir. Bu arastirma, Tiirkiyede doktora programi-
na kayitli olan 6grencilerin Covid-19 pandemi dénemindeki durumlarini incelemeyi
amaglayan bir ¢alismadir. Calismada var olan durumun ortaya konulmast i¢in be-
timleyici yontem kullanilacaktir. Arastirmanin 6rneklemi Ankarada bir arastirma
iiniversitesinde doktora egitimine devam eden kisiler olusturmaktadir. Orneklemde
temsiliyet agisindan tiim enstitiilerden veri toplanmasi hedeflenmistir. Calisma i¢in
Nature tarafindan Covid-19 pandemisinin arastirmacilarin ¢aligma kosullarin, is
tatminini, alinan sosyal destegi vb. nasil etkiledigine yonelik anket ¢alismasindan
yararlanilmistir (Woolston, 2020). Gelistirilen online anketin ilk boliimi katilimei-
larin yasi, cinsiyeti, doktora programi, is durumu, doktora programindaki asamasi
gibi demografik sorular1 igermektedir. ikinci boliimde pandemi déneminde doktora
ders ve tez donemine iligkin yasanan zorluklar, iniversite ve tez danigmanlarindan
alman destekler ve stresle basa ¢itkma becerilerine iligkin sorular yer almaktadir. On-
line anket 15 Mart-30 Haziran 2021 arasinda uygulanmaktadir. Uygulama devam
ettigi i¢in bu agamada 6n bulgular paylagilamamaktadir. Caligmaya halihazirda fark-
l1 enstitiilerden toplam 191 6grenci katilmistir. Caligmadan elde edilecek bulgular
ile doktora o6grencilerinin Covid-19 pandemisi siirecinde yagadiklar1 zorluklarin
saptanmasi hedeflenmektedir. Boylece, danigmanlarin, boliimlerin ve tiniversitele-
rin 6grencilerin ihtiyaglarina yonelik destekleyici yaklasimlarda bulunabilmesi igin
oneriler gelistirilebilecektir. Doktora egitim siiregleri, 6zellikle tez déneminde olan
ogrenciler icin yalniz bir siireg olarak tanimlanmaktadir. Zaten stresli olan bu siirece
Covid-19 pandemisinin eklenmesi ile, doktora 6grencilerinin daha fazla ve yiiksek
diizeyde stresli yasamalar1 olasidir. Bu nedenle, doktora 6grencilerinin ¢alismalari-
nin bu siiregten nasil etkilendigini ortaya koymak, stres seviyelerini belirlemek ve
bu ihtiyaglara yonelik programlar gelistirmek, kaliteli yayinlar yapan akademisyen

yetistirme siireglerine kuskusuz katki saglayacaktir.
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YENIDEN “EViN KUCUK COCUGU OLMAK”:
PANDEMi DONEMI LiSANSUSTU OGRENCILERININ
DENEYIMLERI

Zafer Celik, & Siimeyye Ayyiice Sahin
Ankara Yildirim Beyazit Universitesi, Ankara, Tiirkiye

Pandemi doneminde Tiirkiyede en derinden etkilenen sektor egitim sektorii ol-
mustur. Ozellikle yiiksekdgretim sistemi, pandeminin baglangicindan itibaren bir
buguk y1l kapali kalmis, pandemi déneminde hi¢ agilmayan tek sektor olmustur. Pan-
demi siirecinde yeni yiiksekogretim 6grencileri, eger farkli sehirdeki bir tiniversiteyi
kazanmigsa hi¢ gitmemis, mevcut 6grenciler ise ailelerinin evleri farkl: sehirlerde ise
genellikle 6grenci olduklar: sehirlerden ayrilmig ve ailelerin evlerine geri dénmiis-
lerdir. Pandemi doneminde uzaktan egitimin yiiksekdgretim sistemini ve 6grenci-
leri nasil etkiledigine, uzaktan egitimin verimliligine, yiitksekogretim 6grencilerinin
karsilastiklar giiglitkler ve zorluklarin neler olduguna, yiiksekogretim 6grencilerinin
uzaktan egitim deneyimlerine ve uzaktan egitime yonelik algilarina iliskin ¢ok sayida
aragtirma yapilmis ve yayimlanmistir A¢ikgasi lisans 6grencilerinin programlara gore
ok farkli deneyimlere sahip oldugu, farkli zorluk ve giigliikklerle karsilastig1 goriil-
miistiir. Ancak lisans 6grencileri halen bir 6grenci olarak tanimlanmis ve ebeveyn-
leri tarafindan “6grenci” ger¢ekligi ekseninde degerlendirilmistir. Ancak lisanststii
6grencilerin bu siiregteki deneyimleri ¢ok daha farkhilagmistir. Ciinki lisansiisti
diizeyindeki 6grencilerinden artik lisans mezunu olmalarindan kaynakli beklentiler,
lisans diizeyindeki 6grencilerine gore olduk¢a artmistir. Daha acik ifade ile lisanststii
6grencilerden is bulmas, aile biitgesine katkida bulunmasi, evlenmesi vb. gibi farkli
beklentiler ortaya ¢ikmaya baslamistir. Dahasi lisansiistii 6grenciler aile evine geri
dondiikten sonra lisans 6grencilerine gore ¢ok daha zorlu deneyimlerle kargilagmus,
dersleri takip etme ve akademik ilgilerini siirdiirmede zorlanmislardir. Ozellikle li-
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sansiistil 6grencilerin akademik ilgilerini ve motivasyonlarini devam ettirme ortam-
lar1 pandemi déneminde iyice sinirlanmistir. Pandemi doneminde yiiksekogretim
6grencilerine yonelik yapilan ¢alismalarda lisansiistii 6grencilerinin bu 6zgiil dene-
yimlerine yonelik sinirli sayida arastirmanin oldugu goriilmiistiir. Bundan dolay1 bu
caligmada pandemi doneminde lisans 6grenciligi sonrasinda aile evine geri dénen
lisansiistii 6grencilerinin pandemi dénemi 6grencilik deneyimleri, karsilastiklar:
giiclitk ve zorluklar, motivasyonlarini siirdiirme siiregleri incelenecektir. Lisansiistii
ogrencilerinin tiniversite ve akademik ortamdan uzakta, farkli sehirlerde kendilerin-
den bir¢ok beklentinin oldugu bir ortamda akademik ilgi ve motivasyonlarini nasil
stirdiirdiikleri anlagilmaya calisilacaktir. Temel bilimler, mithendislik, saglik bilimleri
gibi uygulamali dersler ve aragtirmalarin yiritildig programlardaki 6grencilerin
deneyimleri ile sosyal bilimlerdeki lisanstistii 6grencilerin deneyimlerinin farklilag-
mast beklenmektedir. Bu ¢aligmada arastirmanin kapsami sosyal bilimler alaninda-
ki lisansiistii 6grencilerin deneyimleri ile sinirlidir. Pandemi doneminde lisansiistii
6grencilerin deneyimlerini anlayabilmek i¢in en uygun arastirma yonteminin nitel
aragtirma oldugu diisiiniilmektedir. Nitel arastirma en temelde insanlarin i¢inde ya-
sadiklar1 sosyal diinyadaki fenomenleri (eylemler, kararlari, inanglari, degerleri vb)
nasil anlamlandirdiklarini ortaya koymaya ¢alisan, hakkinda yeterli aragtirmanin
olmadig1, kesfedilmesi ve hakkinda daha derin bilgi edinilmek istenilen konularda
gerceklestirilir. Pandemi doneminde tekrar aile evine donen lisansiistii 6grencilerin
deneyimleri hakkinda yeterince literatiir olmamasi, bu deneyimlerin 6zgiin olmast,
lisansiistli 6grencilerin kendi deneyimlerine nasil bir anlam verdiginin ortaya konul-
mak istenmesi nedeniyle nitel arastirma yapilmasi planlanmuistir. Lisansistii 6grenci-
lerin pandemi dénemi 6grencilik fenomenine iliskin tecriibeleri ve bu tecriibelerini
nasil anlamlandirdiklar1 gosterilmek istenmektedir. Bundan dolay1 fenemonolojik
desen tercih edilmistir. Orneklem grubunu belirlerken maksimum ¢esitlilik 6rnek-
lem teknigi ile katilimcilar belirlenmistir. Doyum noktasina erisinceye kadar goriis-
melere devam edilecektir. Derinlemesine miilakat yontemi ile veriler toplanacaktir.
Gorilismelerde yar1 yapilandirilmis soru formu kullanilmaktadir. Verilerin analizinde
tematik analiz yontemi kullanilacaktir. Bu ¢aligmanin ilk bulgularina gére lisansiistii
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ogrencilerin sosyal ortamlarindan uzak kalarak aile evlerine geri donmeleri, onlar
¢ok farkli acgilardan olumsuz etkilemistir. Hem pandemi déneminin etkisi hem de
tekrar ailenin “kiicitk ¢ocugu” olma durumuna geri donmiiglerdir. Lisanststi 6g-
renciler arasinda cinsiyete dayali farklilasmalarin oldugu da goriilmektedir. Pandemi
nedeniyle ev i¢erisinde gecirilen zamanin artmasiyla birlikte kadin lisanstistii 6gren-
cilerden ev i¢i emek, evlilik beklentisi gibi noktalarda beklentiler daha da artmustir.
Akademik ¢aligmalarini devam ettirme motivasyonlar: azalmis ve ¢alisma ortamlari
daralmistir. Bu nedenle kadin lisanstistii 6grenciler erkek 6grencilere gore bu siirecte
daha fazla zorluk yasamiglardir. Buna ilaveten, ilk bulgulara gore motivasyon diisiik-
ligli, akademik kaygilarin artmasi, amaglarini kaybetmeleri ve yiiksek lisans ya da
doktora yapma isteklerinin azalmasi gibi durumlar ile karsilagilmistir. Bu noktada
6grencilerin ev ortaminda aileleriyle yogun olarak birlikte olmalari, ¢caliyma hayatin-
da olmamalari, dijital ortamdaki derslerin yeterli entelektiiel tatmini ve motivasyonu
saglamamasi, dijital ortama yeterli erisim diizeyinin olamamasi, aile ortamindaki
beklentiler (is, evlilik vb.) akademik ilgi ve motivasyonlarini yiiksek lisans ve dokto-
ra egitimine yonelik motivasyonlarini olumsuz bir sekilde etkilemistir. Sonug olarak
pandemi siirecinde toplumun her kesimi ¢ok ciddi bir sekilde etkilenmesine, yiik-
sekogretim 6grencilerinin bir bucuk yildir yiiz yiize egitimden uzak olmalari onlari
¢ok farkli bicimlerde olumsuz etkilemesine ragmen bu siiregte lisansiistii 6grencileri
¢ok daha derinden etkilenmis, akademik ilgi ve motivasyonlarini siirdiirmekte zor-

lanmiglardr.
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STRATEGIC MANAGEMENT OF INTERNATIONALIZATION
FROM THE LENSES OF INTERNATIONAL OFFICE
PROFESSIONALS

Betiil Bulut Sahin, Seda Okur, Serap Emil, & Fatma Nevra Seggie
Middle East Technical University Ankara, Turkey
Bogazici University istanbul, Turkey

Internationalization has become one of the most important strategies in univer-
sities’ agendas during the past three decades. “Comprehensive internationalization”
(Hudzic, 2011) envisaged internationalization as a matter of the whole institution
that institutional leadership, governance, faculty, students, and all academic service
and support units should embrace. The concept has been transformed from a mar-
ginal activity to an institutional imperative to which all stakeholders should contri-
bute. In this transformation, the roles of international office professionals (IPs) have
gained more prominence. As the experts and professionals working in international
offices of the universities, IPs play a crucial role in the internationalization of higher
education institutions. Taylor (2010) states that for higher education, the emergence
of internationalization as a management function is also associated with new for-
ms of professionalism and new approaches to administration; since internationa-
lization has encouraged new forms of centralized control and oversight. Forms of
international delivery have increased and diversified through joint and dual degrees,
online courses, and international education; the responsibilities of higher educati-
on international offices have also expanded (Deschamps & Lee, 2015). Therefore,
the management of internationalization requires an intended effort and dedication
of leaders, academic and administrative staff; giving a particular emphasis on IPs.
Moreover, a commitment to internationalization requires a carefully thought-out
strategic process that considers the development of the whole institution (Hunter,
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2018). However, international education is still defined in narrow terms (e.g. only
international student enrollment) and its role is not widely institutionalized. The in-
visible part of internationalization is related to the institutional approach; how uni-
versities organize and realize themselves to promote their internationalization goals.
Yet, the action of the collective actors such as faculty members, students, other staff
and more importantly higher education leaders matters for a systematic & institu-
tional approach to internationalization. Besides, it also becomes a strategic priority
for higher education institutions, and long-term strategies become critical. Inter-
nationalization, which has become the key mechanism of universities’ response to
the global knowledge economy, is no longer located in international offices, but an
integral part of university strategy (de Wit & Hunter, 2014). Even though it is some-
times considered an activity, higher education institutions are obliged to develop a
strategic response to it (Middlehurst & Woodfield, 2007). In other words, internati-
onalization should be approached with an inherently collaborative strategy between
formal, informal services and all university constituents (Perez-Encinas, 2018). This
research was conducted to reveal the strategic management of internationalization
in HEIs from the lenses of IPs. The research questions are - What are the needs and
expectations of IPs and international offices to contribute more to the university’s
internationalization efforts? - What are the roles of IPs and international offices in
decision-making processes related to internationalization? - What are the roles of IPs
and international offices in defining and implementing universities’ strategic aims
towards internationalization? The research was conducted in two different stages. In
the first stage, a survey was sent to IPs working in Turkey and European countries.
170 IPs from Turkey and 60 IPs from various European countries filled in the need’s
analysis survey. Furthermore, 22 interviews were conducted with IPs to elaborate the
results further. The countries that participants settled in are Turkey (11), the Nether-
lands (3), France (2), Finland (1), Ireland (1), Spain (1), Belgium (1), Italy (1), Poland
(1). The preliminary results revealed the needs of IPs aligned with less of themselves
but the more infrastructural and administrative approach in the institutions such as
more participation in the decision-making process. There are certain expectations
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from the university administration to clarify the roles and responsibilities, to provide
necessary structures and human resources. It seems that the university administra-
tions’ institutional approach needs to be changed towards a more participatory and
collaborative way. Especially in defining strategies, most of the participants felt that
their institution does not value their expertise. Some institutions define their insti-
tutional strategies in an isomorphic way, imitating the other institutions’ strategies
without adapting them to their context. Moreover, infrastructural re-organization
of the office and clarification of office professionals’ roles and responsibilities in the
university were stated as urgent needs. Lastly, structured professional development
is needed for IPs since there is no formal education / informal training specifically
designed for their professional area.
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WHAT MOTIVATES INTERNATIONAL STUDENTS TO
PARTICIPATE IN INTERNATIONAL SCHOLARSHIPS?

Tugay Durak
UCL Institute of Education, London, UK.

International student mobility (ISM) enriches the lives of ambitious and talen-
ted young people across the globe (Knight, 2004). However, without state support,
the cross-border mobility of students remains limited for different segments of so-
ciety (McMahon, 2009) and merely supports an elite club (Ergin, 2019). Internatio-
nal scholarships may pave the way for cross-border mobility for talented individuals
from lower socioeconomic families lacking the financial resources required for over-
seas education. Most international graduates are inclined to stay in the study desti-
nations or aspire to an international career across the world (Findlay et al., 2016). On
the other hand, countries that aim to build their human capital with the help of citi-
zens holding a degree from a foreign institution fund their citizens to study abroad,
mostly on the condition that they return home upon completing their studies (Perna
et al., 2014). As a result, post-study opportunities in the study destinations mostly
do not apply to scholarship holders, who are obliged to return to their home count-
ries. Countries follow different strategies to insert the returnees into the local labor
market. For example, Turkey appoints returnees to designated positions, while Chile
obliges students to return home and stay for a certain period without automatically
offering them a job. Based on the discussion above, this study investigates interna-
tional students’ motivations to participate in state scholarship programs. Research
on scholarship programs concentrates on traditional scholarships such as Fulbright
or Erasmus and overlooks state scholarships funded by countries in the transition
stage (moving from an efficiency-based economy to a technology-driven economy)
(Perna et al., 2014). Therefore, in this study, the state scholarship programs of Turkey
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and Chile, two upper-middle-income countries in the transition stage, are chosen as
case studies. In the study, a qualitative approach is used to investigate Turkish and
Chilean state-sponsored scholarship holders’ motivations to participate in state scho-
larship program. To understand different types of student motivations to participate
in scholarship programs, Bourdieu’s (1984) cultural capital theory is applied. Data
collection involved in-depth semi-structured interviews with eight (four Turkish and
four Chilean) state-sponsored senior PhD students studying in the United Kingdom,
representing different scholarship recipient clusters. After transcription of the inter-
views, I used thematic analysis to elicit a variety of preliminary themes and then
added subthemes when needed. I then gathered the related themes and redefined the
categories. I followed BERA (2018) ethical guidelines throughout the study. Findings
show that the motivations of Turkish and Chilean state-sponsored students to par-
ticipate in scholarship programs have similarities as well as differences. Commonly
cited reasons for applying for a scholarship program included “quality education at a
prestigious university” (institutional capital)  intercultural experience” (cultural ca-
pital), “(English) language acquisition” (cultural capital) and “international friends”
(social capital). It is important to note that all participants were from a working-class
background and would not have been able to study abroad without a scholarship.
Turkish students were also motivated by financial resources such as free language
courses and cost coverage of international tests such as IELTS and GRE. In line with
previous studies (Perna et al., 2014), some Turkish participants cited their reason
for applying for the scholarship to guarantee a well-paid job at selected universi-
ties and public institutions following graduation. While the Chilean program does
not offer any job guarantee, the Chilean participants expected to get a decent job in
Chile in their “preferred field,” thanks to their overseas education meaning capital
accumulation. Overall, participants were inclined to participate in the scholarship
programs mainly to advance their career opportunities in their homelands, where
youth unemployment rates are high. Both scholarship programs are instrumental in
advancing human capital and offer talented individuals from disadvantaged groups
a quality higher education abroad. However, while both programs oblige their reci-
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pients to return home, they have different strategies to insert the returnees into the

local labor market. Therefore, the students’ motivations for applying for the scho-

larships vary due to the different conditions of the scholarship programs. However,

due to the socio-economic similarities between the two countries, such as economic

growth in recent decades, significant income inequality, and low-quality higher edu-

cation, the students apply international scholarships to simple capital accumulation

through an overseas education.
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DUAL DEGREE MASTER PROGRAM IN INTERNATIONAL
HIGHER EDUCATION: INITIAL EXPERIENCES OF THE
PARTNERSHIP BETWEEN BOSTON COLLEGE
AND UNIVERSIDAD DE GUADALAJARA

Fernanda Leal, & Hakan Ergin
University Of Santa Caterina, Trindade, Floriandpolis, Brazil
Istanbul University, Istanbul, Turkey

Over the past three decades, internationalization has evolved significantly, con-
figuring as one of the most critical and complex factors shaping higher education
worldwide. Largely understood as an intentional process aimed at the integration of
international, intercultural, and global dimensions to the higher education purpo-
ses, functions, and delivery, internationalization has comprised multiple forms and
strategies. It has also implied in several challenges and unexpected outcomes related
to issues such as the diversity of actors involved in the process; the conflicting rati-
onales underpinning it; and the inward-looking political climate currently affecting
different parts of the world (Knight & de Wit, 2018). One of the strategies through
which internationalization has taken place refers to cross-border education; that is,
the supply and demand for transnational programs. International dual/double deg-
ree programs (DDPs) are part of these trends. Despite the growth in number and
scope of this type of educational delivery, literature has paid little attention to its
practices, challenges, and outcomes, especially from the perspectives of participants.
In addition, the available literature tends to focus on experiences in the fields of en-
gineering and health sciences, with reduced information about humanities. Given
this context, this research aims to explore the initial experiences with the Interna-
tional Dual Degree Master Program in International Higher Education, promoted
by Boston College Center for International Higher Education (CIHE/BC), United
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States, and Universidad de Guadalajara (UdeG), Mexico, focusing on the rationales,
obstacles, and challenges, and opportunities and future perspectives of the program.
Thus, it seeks to answer the following research questions:

What are the rationales for the existence of the program? What obstacles and
challenges prevent the program from fulfilling its expected outcomes? What oppor-
tunities and future perspectives does the program offer? From a practical-oriented
approach, the research focuses on the perspectives of students, professors, and inter-
national relations officials involved in the initiative. Results are expected to create an
opportunity not only to critically reflect on the program, but also to shed light on the
development of prospective initiatives of the same nature. Broadly, the research aims
at contributing to a dimension of higher education internationalization that has not
been sufficiently addressed by the literature. This qualitative case study combined
bibliographic and documentary resources with primary data from questionnaires
and interviews with key participants. The rationale for this approach was the unders-
tanding that appreciating multiple perspectives contributes not only to the clarifica-
tion of meanings but also to the interpretation and perception of different realities.
It also allows giving voices to participants with the broader purpose of building a
web of meanings about the phenomenon of interest (Denzin & Lincoln, 2000; Stake,
2005). A systematic literature review at Scopus enabled the familiarization with the
state of knowledge about DDPs and its relation with internationalization of higher
education. This literature, associated with the objective of the paper, guided the qu-
estions addressed in the questionnaires and interviews. After obtaining approval of
the Office for Research Protections at BC, semi-structural interviews were conducted
with profes- sors from CIHE/BC, administrators from BC and UdeG, and internati-
onal students from UdeG at CIHE/BC, in person and online formats, in English and
Spanish. Additionally, a questionnaire with open questions was answered by seven
of nine CIHE/BC master students who interacted with UdeG international students.
Given that the first group of students from UdeG was hosted at CIHE in fall 2018,
this qualitative study aims to explore the initial experiences with the programme
from the perspectives of students, professors, and university administrators involved.
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Findings of this study are expected to create an opportunity to critically reflect on
this specific DDP and to pursue to change issues that prevent it from achieving its
purposes. Mainly, to shed light on the development of prospective initiatives of the
same nature, given the complex and dynamic context of higher education internatio-
nalization. The results reflect the complexity of establishing partnerships internatio-
nally, especially between institutions and countries differently positioned within the
world-system. Additionally, it provides insights about obstacles and challenges that
are likely to manifest in this type of partnership. Finally, it suggests the importance of
previous relations not only for implementing a DDP but also to overcome obstacles.
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KADIN OGRENCILERIN DOKTORAYI TERK ETME
NEDENLERi: HAYAL KIRIKLIGI VE BAKIM YUKU

M. Gamze Bozgoz, & Bekir S. Giir
Ankara Yildirim Beyazit Universitesi, Ankara, Tiirkiye

Doktora egitiminin artan popiilaritesine ragmen, bir¢ok 6grenci ¢alismalarini
tamamlamamaktadir. En ytiksek seviyede beseri sermayeyi iiretecek olan doktora
ogrencilerinin neden ¢aligmalarina devam etmek istemediklerini veya edemedikle-
rini anlamak, okulu birakma oranlarini azaltmak ve doktora programlarinin genel
kalitesini artirmak icin ¢ok 6nemlidir. Bu nitel ¢alisgmanin amaci kadin 6grencile-
rin doktora programlarini neden biraktiklar: ve bu kararlarini etkileyen faktorleri
kesfetmektir. Ayrica kadin 6grencilerin doktora programlarini tamamlamalari i¢in
ihtiya¢ duyduklar: politika 6nerilerini sunmak amaclanmistir. Aragtirmanin Prob-
lemi :Amerika Birlesik Devletleri (ABD)'nde yapilan bir arastirmaya gore doktora
programindan baglayan Ogrencilerin yaklasik yarisi doktorayr bitirememektedir
(Blanchard, 2018; Gardner, 2009). Tiirkiyede doktora terki ile alakali kapsamli bir
veri olmamakla birlikte yeni kayit ve mezun oranlarina dayali yapilan bir tahmine
gore doktora birakma oraninin yiizde % 40’1n tizerinde oldugu belirtilmistir (Seskir,
2017). Ertem ve Gokalp (2016) lisansiistii egitimde okul terkini aragtiran ¢alisma-
larinda Gazi Universitesi Fen Bilimleri Enstitiisi'nde 2015 yilinda 2878 aktif ders-
lere devam eden 6grenci varken 3405 devamsiz durumda 6grenci bulundugunu ve
verdigi bu sayilara gore enstitiideki okul terk orani %55 ve okulda kalma orani ise
%45 oldugunu belirtmistir. Dahasi, Gazi Universitesi Fen Bilimleri Enstitiisi‘'nde
yapilan bir ¢alismaya gore, 2015 yilinin bir déneminde derslere aktif devam eden
6grenci sayisi, derslere devam etmeyen 6grenci sayisindan diisiiktiir (Ertem ve Go-
kalp, 2016). Tiim bu veriler, lisansiisti diizeyde okula devam ve terkle ilgili ciddi bir
sorunun varhigini gostermektedir. Ayrica, bazi arastirmalar, doktora terk yiizdeleri-
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nin disipline gore degistigini, sosyal bilimler alaninda hem terk oranlarinin yiiksek
oldugunu hem de terk etme siirelerinin 10 yila kadar uzamasiyla problemin ciddi-
yetini artirdigini ortaya koymustur (Ali ve Kohun, 2006). Kadin lisans 6grencileri-
nin doktora aday1 olarak ilerleme olasiliklarinin daha diisiik oldugunu ve tiim kadin
lisans 6grencilerinin yalnizca %25-45’inin doktora programina devam ettigi ortaya
koyulmustur (Mastekaasa, 2005). Bazi arastirmalarda, doktoray: terk edenlerin cin-
siyetine bakildiginda kadinlarin daha fazla oldugu gértilmistiir (Carter ve Blumens-
tein, 2013; Nerad ve Miller, 1997). Kadinlardan ev i¢i ve aile gorevlerinde daha fazla
sorumluluk tagimalar1 beklenmektedir. Brown ve Watson (2010) arastirmalarinda
kadinlarin doktora yapmasimin onlar1 nasil strese soktugunun altini ¢izmektedir.
Aragtirmanin amact: Bugiine kadar yiiksek6grenim baglamindaki 6grenciler tize-
rine yapilan arastirmalar, biiyiik 6lctide doktora 6grencilerinin zihinsel, fizyolojik,
motivasyonel ve sosyal deneyimleriyle ilgili konular1 gézden kagirmigtir. Oncelikle
lisans 6grencilerinin deneyimlerine odaklanan ¢aligmalarda, lisans 6grencileri i¢in
akademik uyum ve finansal problemler vurgulanmistir (Biilbiil, 2012). Tiirkiyede
okul terki tizerine yapilan arastirmalar 12 yil zorunlu egitime odaklanirken lisan-
stistil egitimi terk edenlerle ilgili aragtirmalar oldukea kisithidir. Literatiirde doktora
ogrencileriyle ilgili) mevcut arastirmalar, bu 6grenciler arasinda stirekli olarak zi-
hinsel ve fiziksel saglik sorunlar1 ve yiiksek yipranma oranlar1 bulmustur, ancak bu
ogrencilerin deneyimlerinin kapsaml bir gekilde anlagilmasi hala eksiktir. Tlirkiyede
“All but dissertation” yani doktora tezi haricinde dersler, sinavlar ve yeterlilik gibi
tiim sartlar1 yerine getirmis doktor aday1 6grencilerin terkleriyle alakali arastirma li-
teratiirde yer almamaktadir. Bu nitel caligma, doktora terkinde cinsiyet farkliliklarini
ve kadin 6grencilerin doktora programlarini neden biraktiklarini, bu kararlarin: et-
kileyen faktorleri kesfetmeyi amaglamaktadir. Arastirmanin 6nemi: Tirkiyede 1.000
kisi igerisinde doktora mezun sayisi 4 iken, bu say1 Isvigrede 29, Slovenyada 27 ve
ABDde 20dir (Diinya Bankasi, 2020). Ayni saymin OECD ortalamasi, Tiirkiye'nin
ortalamasinin 2,5 katidir yani 1.000 kiside 10dur (OECD, 2018). Doktora mezunu
sayisinin niifusa oranla az olmasi yaninda doktora terk oranlarinin yiiksek olmasi da
ciddi bir sorundur. Lovitts (2002) doktora egitiminin yapilanma sekli ve doktorayi
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tamamlayamayan 6grencilerin yiiksekogretim kurumundan ayrilma sekli nedeniyle
doktora terk oraninin yiiksekdgretim kurumunun personeli tarafindan goriinmez
olduguna inanmaktadir (s. 7). Tiirkiyedeki doktora 6grencilerinin doktora derece-
sini tamamlamamalar1 ve doktoranin ¢esitli seviyelerinde terk etmelerinin nedenle-
rini agiklayan aragtirmalar ¢ok kisithidir. Doktoray: terk etme nedenlerinin cinsiyeti
dikkate alarak derinlemesine aragtiran mevcut bir ¢alisma yoktur. Bu ¢aligma ytik-
sekogretim kurumlarina, bir doktora 6grencisinin neden programi terk edebilecegi
konusunda i¢ gorii saglarken, ozellikle kadin doktora 6grencilerinin programlarini
tamamlamalari i¢in ihtiya¢ duyduklar: desteklerin tespiti konusunda oneriler gelis-
tirmesi agisindan énemlidir. Arastirma sorusu: Kadin 6grencilerin kayitli olduklar1
doktora programlarini derecelerini tamamlamadan terk etmelerine etki eden baslica
faktorler nelerdir? Aragtirma Ankaradaki bir devlet iiniversitesinde kayitl olduklar1
doktora programini terk etmis 5 kadin 6grenciyle derinlemesine goriismelere daya-
l1 bir vaka ¢alismasidir. Arastirmanin bulgularinda kadin 6grencilerin doktora terk
nedenleri olarak akademik hayal kirikligi, ev ici sorumluluklar, kurumsal eksiklikler
ve finansal nedenler 6n plana ¢tkmistir. Tiim bu faktorlerin sonucunda kadin 6gren-
cilerin ciddi bir motivasyon kayb1 yagadiklari tespit edilmistir. Aragtirma kurumlarin
ve politika yapicilarin terki engellemek icin detayli arastirma yapmasi gerektigini,
doktora 6grencilerinin motivasyonlarini diisiiren olumsuzluklar igin finansal ve sos-
yal destek mekanizmalarinin etkin kullanilmasini ve 6grencilerin arastirma gorevlisi
kadrolariyla istihdamini terki azaltacak oneriler olarak sunmaktadir.
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JOAN ACKER’IN PERSPEKTIFINDEN CiNSIYETLENDIRILMIS
KURUM OLAN UNIVERSITEYE BAKMAK

Duygu Altinoluk
Kilis 7 Aralik Universitesi, Kilis, Gaziantep

Toplumda var olan kamusal-6zel, kiiltiir-doga, eril-disi gibi sosyolojik dikotomi-
lerle bakildiginda, erkekler sirastyla ilk, kadinlar ise ikinci kategorilerde yer almak-
tadir. Bu temelde de kadinin 6zel alanda daha ¢ok varlik gosterdigi; kamusaldaki
yerinin ise ikinci planda kaldigi séylenmektedir (Alkan 1999). Bu dikotomilerle
birlikte erkek girigsken ve aktif rol iistlenirken, kadin geri planda duran, pasif ve ba-
gimli bir rol dslenir. Tim bu 6zellikler erkegi kamusal, kadini ise 6zel alan diye ta-
nimladigimiz ev i¢inde konumlandirir. Bu nedenle erkek, emegin tiretildigi piyasa
iligkileri igerisinde “ekmek kazanan (bread-winner)” konumunda yer alirken; kadin
ise ev iligkileri icerisinde emegin yeniden tiretildigi alana sikisir. Giinéimiiz toplum-
larinda kadinlarin kamusal alanda giderek daha fazla yer aldig1 durumu sayisal bir
veriden ibarettir; ¢linkii kamusal alana hizmet eden kurumlar, toplumsal cinsiyet
bazinda bi¢imlenerek erkegin is hayatinda olmasini 6nceler (Acker, 1992; Sentiirk,
2015). Toplumun tiim alanlarinda yansimasini bulan toplumsal cinsiyet temelli giig
esitsizlikleri, kaynaklarin iki cinsiyet arasinda dengesiz dagilimini ve béylece cin-
siyetler arasinda ozellikle kadini erkege bagimli kilan bir mekanizmay1 beraberin-
de getirmektedir. Gintimiizde her alana yansiyan cinsiyet esitsizligi en esit ve de-
mokratik oldugunu diisiindiigiimiiz ya da olmasi gereken olarak tahayyiil ettigimiz
kurum olan iniversitelerde de mevcuttur; ¢iinkii bilim yapiyor olmanin daha fazla
erkeklere atfedildigi, kadinlarin toplumsal cinsiyet rollerinden &tiirti de ev ici emekte
daha fazla kendini buldugu patriyarkal bir toplumsal diizen mevcuttur (Reed, 2003).
[statistiki olarak Tiirkiyedeki tiniversitelerin genel cinsiyet dagilimina baktigimizda
YOK’iin giincel verilerine gére 17471 erkek ve 8425 kadin profesér, 9634 erkek ve
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6160 kadin dogent, 18438 erkek ve 14027 kadin doktor 6gretim iiyesi oldugunu go-
riiyoruz. Bu dagilimdaki cinsiyetler arasindaki farkin bilhassa iist kademelerde ve
yonetim bazinda gerceklestigini séylemek miimkiin. Bu baglamda ¢aligmanin te-
mel problemi olan {iniversitelerin toplumdaki cinsiyetlendirilmelerinin toplumsal
kaynaklarinin anlagilabilmesi adina sosyolog Joan Acker’m (1990; 1992) “gendered
institution” yani “cinsiyetlendirilmis kurum” olarak adlandirdig: kuram ile tiniversi-
teleri anlay1p agiklamaya ¢alisilacaktir. Acker kurumlarda toplumsal cinsiyete dayali
sosyal yapilanmanin, “toplumsal cinsiyetlendirilmis is boliimii”, “toplumsal cinsiyet-
lendirilmis semboller”, “toplumsal cinsiyetlendirilmis isyeri etkilesimi’, “toplumsal
cinsiyetlendirilmis bireysel kimlik” ve “toplumsal cinsiyetlendirilmis 6rgiitlenme
manti1” olmak {izere birbiriyle etkilesim igerisinde olan bes farkli siiregte (1990;
1992) gerceklestigini 6ne siirmektedir. Universitelerde ¢alisan akademisyenler ara-
sinda cinsiyet esitsizliginin yalnizca sayisal bir analizinin yeterli olmayacagi, nitelik-
sel olarak sosyolojik bir analize tabi tutulmasi 6nemlidir. Dolayisiyla cinsiyetleraras:
esitsiz dagilimin nedenlerini incelerken kurumlar igerisinde cinsiyet 6zelindeki bu
sayisal farkliliklar: anlayabilmek igin cam tavan (glass-ceiling) ve sizdiran boru hatt:
(leaky pipeline) gibi kavramlardan da yararlanilarak temel kaynaginin ne veya neler
olabilecegine dikkat ¢ekilecektir. Hiyerarsik yapilanma, erkegi iiste, kadini ise agag1
statitye konumlamaktadir (Acker ve Houten, 1974; Acker, 1990, 1992; Hearn ve Par-
kin, 1983). Pek ¢ok kadin, ¢alisma hayatinin ¢ogunu eril yaklagimla bicimlendirilmig
bu alanlarda ge¢irmektedir. Kamusal alanin eril yapilanmasi, feminizmin yiikseldigi
yillarda daha da dikkat ¢ekici bir hale gelmistir. 1980 ve sonrasinda sosyologlar basta
olmak iizere sosyal bilimciler, 6zelde cinsiyetgilik, cinsel ayrimecilik gibi toplumda
daha o6nce dikkati ¢ekmeyen alanlarda, genelde kadin ve toplumsal cinsiyeti temel
alan konularda ¢aligmalar yapmaya baglamistir. Feminist ¢alismalarin merkezi 6zel-
likle 2000’li yillardan itibaren ev ve is arasindaki dikotominin zorluklar: ve yeni eko-
nomik diizenin etrafinda ¢ercevelenmektedir (Payne, 2002). Toplumsal cinsiyet, ne
yazik ki, toplumsallig1 anlamamizda bir arag olarak kargimizda yer alirken; irk, sinif,
statii fark etmeksizin kendini her alanda mesru kilarak yoluna devam etmektedir.
Acker’m kuraminda yerini bulan sembolik cinsiyetcilik, akademi ortaminda oldukga
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gizil bir bicimde 6zellikle akademik ilerlemelere ve yonetici kadrolarina atanmalar-
da kendini var eder. Tiim bunlardan yola ¢ikarak egitim seviyesinin en iist diizey-
de oldugu tniversitede de, patriyarkal degerlerin yeniden tiretilmesinden, cinsiyet
esitsizliginin doniisen bi¢imlerinden ve/veya patriyarkal cinsiyet kodlarinin yeniden
insasindan muaf olmadiklarini gérmek kaginilmazdir.
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BiR ALTERNATIF UNIVERSITE OLARAK KADIN
UNIVERSITESI

Mete Kurtoglu
Orta Dogu Teknik Universitesi, Ankara, Tiirkiye

Tiirkiyede Japonya 6rnegi incelenerek sadece kadin 6grencilerin kabul edildigi
kadin iiniversiteleri kurulmasina yonelik ¢alismalar yiiriitiilmesi “2021 Cumhurbas-
kanlig1 Yillik Programrnda yer almaktadir. Giindeme geldiginden beri bu politikaya
iliskin lehte ve aleyhte gesitli tartigmalar yiirtitiilmektedir. Bu makalede kadin tini-
versitesi tartigmasy; a. sadece kadinlarin kabul edildigi kadin iiniversitelerinin diin-
yadaki 6rnekleri, ortaya ¢ikis nedenleri ve giincel durumlari, b. yitksekégretimin
kitlesellesmesi baglaminda kadinlarin yiiksekdgretime erisimini artirmaya yonelik
cinsiyet esitligini saglama ve de iiniversite yasaminda “kadin dostu” politikalar, c.
erisim sorunsalinin ve kadmn dostu {iniversiteler yaratmanin 6tesinde bir feminist
pedagoji ve orgiitlenme modeli ile gelistirilecek alternatif bir {iniversite ideas: olarak
kadin Giniversitesinin olanaklilig1 tizerinden ele alinmaktadir. Arastirma Sorular: 1.
Diinyanin farkli bolgelerinde kadin iiniversitesi 6rneklerinin ortaya ¢ikis kosullars,
giincel durumu ve temel ortak 6zellikleri nelerdir? 2. Bu ¢ergevede Tiirkiyede kadin
6grencilerin Gniversiteye erisim durumu nedir ve kadin iiniversitesine neden ihtiyag
duyulmaktadir? 3. Bir alternatif iiniversite modeli olarak feminist pedagoji ve orgiit-
lenme ilkeleri ile farkls bir kadin tiniversitesi modeli gelistirilebilir mi, temel 6zellik-
leri neler olabilir? Sadece kadinlarin erisebildigi yiiksekogretim kurumlar: olarak ka-
din {iniversite sayilar1 Kuzey Amerika, Avrupa ve Avustralyada azalirken Orta Dogu,
Orta Asya, Gliney Asya ve Uzak Dogu bolgelerinde artmaktadir. Bu tiniversiteler,
ozellikle kadinlarin yiiksekogretime erisiminde yasal bir engel olmamasina karsin
kiiltiirel, siyasi ve dini baski ya da zorluklarin yasandig: bolgelerde; kadinlarin yiikse-
kogretime erisimini artirmak, kadinlara uygun kampus ortamlar1 yaratmak, liderlik
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gelisimi, cinsiyeti giiglendirme ve ulusal yiiksekdgretim sistemi igerisindeki sembol-
ler olarak islev gormektedir. (Renn 2012,2014). Bu iiniversitelerin 19.yy dan itibaren
ortaya ¢ikiginin temelinde, kadinlarin ytiksekdgretimden dislanmig olmasi yatmak-
tadir. Ancak bu cinsiyet esitsizliginin gorece giderildigi iilkelerde bu iiniversitelerin
onemli bir kismi karma egitime donmiistiir. Tirkiyede kadinlarin yiiksekogretime
erisimi agisindan bu baglamda bir ihtiya¢ gozitkmemektedir. Tiirkiyede kadinlarim
yiksekogretime erisimi artmakla birlikte, halen agirlikli olarak orta ve orta-iist sinif
ailelerden kadinlarin yiiksekogretime erisebiliyor olmasy; ve erkek-egemen alanlar-
da (STEM vb.) kadin 6grenci oraninin diisiik olmasi erisim politikalarinda oncelik-
li olarak ele alinmasi gereken konulardir (Cakiroglu&Hosgor 2020). Diger yandan,
yiitksekogretimde cinsiyet esitsizligi tartismasi erisim sorununun ¢ok daha 6tesinde-
dir. Ozellikle 1960’larda ABD ve Avrupada yiiksekdgretimin kitlesellesmesi ile daha
once tniversitelere erisemeyen toplumsal gruplarla birlikte kadinlarin yiiksekogre-
time katiliminin artmasi, eril bilim/tiniversite karsisinda kiiltiirel doniistim taleple-
rinin ytikselmesinde etkili olmustur. Eril bilimin feminist elestirisi ve iiniversitenin
hiyerarsik yapisinin elestirisi baglaminda gelisen bu talepler; kadin akademisyen ve
yonetici sayisindaki esitsizliklerin giderilmesi, tiim disiplinlere kadinlarin dahil edil-
mesi, Uiniversitelerde cinsel tacizin 6nlenmesi, ¢cocuk bakim hizmetleri saglanmasi
vb. konulari iceriyordu. Kadin-erkek esitligini temel alan bu ¢erceve icin “kadin dos-
tu tniversite” (Milojevic 1998) veya “kadin merkezli tiniversite” (Rich 1975) kav-
ramlar1 kullanilmaktadir. Bu miicadeleler farkl tilke ve kurum 6rneklerinde cesitli
kazanimlar elde etmis olmakla birlikte esitsizliklerin ¢ogu alanda siirdiigii goriilmek-
tedir. Son boyut olarak, kadin-erkek esitligi kazanimlarini kapsayan ve daha radikal
bir giindeme tasiyan alternatif bir iniversite ideas: olarak kadin tiniversitesi onerisi
ele alinacaktir. 1990lardan itibaren yiiksekogretimin kitlesellesmesi, uluslararasilas-
masy, kiiresel bilgi ekonomisinin motoru olarak dontstiiriilmesi gibi egemen egilim-
ler ile birlikte postmodern elestiri kargisinda Humboldt ve Kant ile 6zdeglestirilen
modern {iniversite ideas1 asimnmis ve iiniversite modellerinde bir ¢esitlenme ortaya
¢ikmistir. Bu dénemde; tigiincii nesil iniversite, girisimci tiniversite, yaratici tiniver-
site gibi tiniversitelerin teknoloji {iretimi ve inovasyon yoluyla ekonomik bityiimeye
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katkilarini 6nceleyen kavramsallastirmalar egemen hale gelmistir. Bunlarin karsisin-
da konumlandirilabilecek stirdiiriilebilir iniversite, ekolojik iiniversite, bir miisterek
olarak tiniversite gibi alternatif modeller tartigiimaktadir. (Kurtoglu 2019). Bu ger-
cevede, Milojevic (1998) erken sayilabilecek bir tarihte {iniversitelerin doniisiimiin-
de feminist bir giindem olusturmak ve kadin dostu tiniversitelerin 6tesine gegmek
tizere alternatif bir pedagojik ve orgiitsel model olarak kadin tiniversitesi kavramini
Onermisti. Bu tiniversite ideasi, diglanan kadinlarin deneyimledigi korku, endise ve
ac1 duygular ile ilgilenmekle birlikte, topluluk, iletisim, esitlik, ortak koruma, or-
tak liderlik, katilimcr karar alma, demokratik yap, karsilikli bagimlilik ve biligsel ve
duyugsal (affective) 6grenme degerleri tizerine insa edilmektedir. Bu ¢alisma temel
olarak bir literatiir tarama ve tartisma ¢alismasidir. Diinyanin farkli bélgelerinden
kadin tiniversitesi 6rnekleri incelenirken vaka ¢aligmasi yapilacaktir. Kadin tiniversi-
te sayilar1 Kuzey Amerika, Avrupa ve Avustralyada azalirken Orta Dogu, Orta Asya,
Giiney Asya ve Uzak Dogu bolgelerinde artmaktadir. Cinsiyet esitsizliginin gorece
giderildigi iilkelerde bu tniversitelerin 6nemli bir kism1 karma egitime donmiistiir.
Pandemi dncesinde ve siirecinde ortaya ¢ikan iiniversiteyi yeniden diisiinme arayis-
lar1, erisim politikalarinin 6tesinde feminist pedagojik yaklasimla alternatif bir tini-
versite modelini kavramsallagtirmay1 olanakli kilmaktadir.
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COVID-19 PANDEMIiSINDE TURKIYE’DE KADIN
AKADEMISYEN OLMAK

Aylin Cakiroglu Cevik
TED Universitesi, Ankara, Tirkiye

Covid-19 nedeniyle ¢ogu tilkede tiniversitelerin yiiz yiize egitime kapatilmasinin
ardindan, kisa stirede milyonlarca 6gretim tyesi evde ¢alismaya ve bilgisayar taban-
11 teknolojilerle ders vermeye basladi. UNESCO’ya (2020) gore Mart 2020 itibariy-
la Tiirkiye disinda 61 iilke, tiniversitelerin kapatildigini duyurdu ve onlar1 uzaktan
egitime baslamaya zorladi. Bu ani ve zorunlu karar, bir¢ok zorlugu da beraberinde
getirdi. Boanin (2020) belirttigi gibi “COVID-19’un aniden ortaya ¢ikmasi nedeniy-
le, cogu 6gretim tiyesi online 6gretim deneyimi, 6n hazirlik veya egitim teknolojisi
ekiplerinin destek eksikligi gibi zorluklarla kars1 karsiya kaldi” (s. 114). Cinsiyete
bakilmaksizin genel 6gretim problemleri olarak kabul edecegimiz bu zorluklar di-
sinda, konunun farkli bir yontint de tartismak gerekir: toplumsal cinsiyet temelli
problemler, evde ¢aligmanin getirdigi zorluklar ve mesleki kariyere yonelik sonuglar.
Akademinin ¢iktis1 olarak yayin istatistiklerine gore, Covid-19 kadin akademisyen-
lerin tiretkenligini ve yayinciligini 6nemli ve olumsuz yonde etkilerken (Frederick-
son, 2020; Amano-Patifio vd, 2020; Isselbacher, 2020; THE, 2020; Vincent-Lamarre
vd., 2020, Rafidi, 2020), erkekler yayin sayisin1 normal dénemlerin iki katina ¢ikard:
(Kitchener, 2020). Kadin bir akademisyen olarak Minello (2020), toplumsal cinsiyet
esitsizligine atifta bulunan bu gergeklerle tutarli olarak, pandemi siirecinde erkek-
lerden daha fazla bakim vermesi nedeniyle kadinlarin tiretkenliginin esitsiz olarak
etkilendigini ifade ediyor ve akademik ¢alismalara daha az zaman ayirmak zorunda
kalindigini, 6nceliklerin degistigini belirtiyor. Ev iginde, toplumsal cinsiyete dayali
is bolimiiniin diinya genelinde hicbir zaman esit olmadigi, ancak karantina siireci-
nin/kapanmalarin (lockdown) ve evde ¢alismanin, her iki ebeveyn de evde olsalar
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bile (Gonalons-Pons, 2020), genel olarak kadinlarin aleyhine olacak sekilde, evde
toplumsal cinsiyet esitsizligini dramatik bir sekilde etkiledigi de biliniyor. Kadin aka-
demisyenler icin ise, evdeki esitsiz is boliimii, kadinlarin 6zellikle profesyonel yasam-
larna zarar veriyor. Gabster vd. (2020), pandeminin kadinlarin kamusal alandaki
bilimsel uzmanliginin azalmasina katkida bulundugunu iddia ediyor. Bu bulgular ve
yaklagimlar 1511inda, bu ¢aligmanin temel amaci, Tiirkiyedeki kadin akademisyen-
lerin Covid-19 salgini sirasinda yasadiklarini incelemektir. Diger bir deyisle, kadin
akademisyenler i¢in salginin 6gretim/calisma, is-yasam dengesi tizerindeki etkisini
ve pandeminin profesyonel ve kisisel hayata etkilerini kiiltiirel ve akademik baglam-
da aragtirmay1 amaglamaktadir. Aragtirma sorular1 genel olarak su sekilde ifade edi-
lebilir: Ttrkiyedeki kadin akademisyenlerin pandemi sirasinda evde ¢alisma dene-
yimi nasil oldu? Uzaktan egitim kisisel ve akademik /profesyonel yasamlarini nasil
etkiliyor? Is-yasam dengesi, toplumsal cinsiyet rolleri, ev-ig sorumluluklar1 agisin-
dan ne tiir zorluklarla kars: karsiya kaliyorlar? Boylece, pandemi nedeniyle gecilen
online egitimde; 6gretim, mesleki/profesyonel yasam ve is-yasam dengesi agisindan
toplumsal cinsiyete dayal: esitsizligi anlamak ve mesleki kariyerleri agisindan kadin
akademisyenleri nelerin bekledigini kavramak miimkiin olacaktir. Bu ¢aligma, nitel
aragtirma yontemine dayanmaktadir. Kadin akademisyenlerin seslerini duymak/du-
yurmak ve deneyimlerini derinlemesine anlamak i¢in yari-yapilandirilmig miilakat
teknigi kullanilmistir. Boylece hem deneyimlerin teorik ¢cergeveye oturtulup kavram-
lastirilmasi ve operasyonellestirilmesi hem de katilimcilarin kendilerini herhangi bir
siirlama olmadan anlatmasini olanakli kilmasi amaglanmigtir. Kartopu 6rnekleme
(snowball sampling) teknigi kullanilarak, farkli bolim ve tiniversitelerden yaslari 33-
80 araliginda 21 katilimciya ulasildi. Pandemi kosullar1 nedeniyle goriismeler online
olarak gerceklestirildi. Bu goriismeler sonundaki bulgulara gore; bu siirecte kadinlar
arasindaki temel benzerlikler; yogun ev kullanimi nedeniyle agr is yiikd, fazla mesai
ve artan ev isleri (daha fazla yemek pisirme, temizlik vb.) olarak siralanabilir. Ancak,
medeni durum, ¢ocuk sahibi olmak ve destegin olup olmamasi temel kirilmalari ya-
ratan faktorler. Dolayisiyla, goriisiilen kadin akademisyenler evden ¢alismayla bir-
likte yasadiklar1 zorluklar: hafifletmek adina sosyal destegin énemine dikkat gekip
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evdeki esitsiz is boliimiin altini gizdiler. Pandemiden 6nce, diger kadinlardan, yani
bakicilardan, biiyitkannelerden, temizlik¢ilerden, vb. yardim/hizmet alabiliyorken
-“evdeki esitlik yanilsamasinin aracr” olarak adlandirilabilir- pandemi ve kapanma-
lardan sonra geleneksel toplumsal cinsiyet rollerine dayali bakim ve ev ici isler i¢in
beklentiler nedeniyle daha fazla sorumluluk tasimasi bekleniyor. Bu durumda en de-
zavantajli olan grup, ¢ocuklu akademisyen kadnlar. Tabii ki, cocuklarin yasi, sayisy,
ihtiyag¢/gereksinim durumlari, egitim durumlar: ve farkli gekilde yeni zorluk alanlari
yaratabiliyor. Young’a (2015) gore, anne-akademisyenlerin yasadig zorluklarin temel
nedeni, “akademinin kendisinin tarihsel olarak erkeklerler i¢in bir kiltiir kurumu”
olmas1” (s. x). Bununla tutarli olarak, Tiirkiyedeki kadin akademisyenler pandemi
stirecinde annelik ve akademisyenligi ayni fiziksel mekanda gerceklestirmenin zor
oldugunu belirttiler. Ayrica, akademik tiretkenlik icin hicbir sey yapmadiklarini ve
diinyadaki benzer 6rneklerde oldugu gibi 6gretime 6ncelik verdiklerini ifade ettiler.
Mesleki faaliyetlerin ve iirtinlerin/yayimlarin eksikligi “akademik bir cinsiyet bos-
luguna” (academic gender gap) (Baker, 2010) ve 6niimiizdeki yillarda karsilagaca-
gimiz yeni bir akademik yapiya yol agacaktir. Bagka bir deyisle, yiiksekogretimde
karar verici pozisyonlardaki kadinlarin gelecek yillarda yeterince temsil edilmeme
ihtimali yiiksektir. Calismalara gore, kadin liderlerin orani hél4 distk olsa da, kadin
liderlerin is-aile sorumluluklar1 ve miicadeleleri, kadro ve yiikselme/atama ile ilgili
zorluklar, aile dostu politikalar ve destek mekanizmalari, cam tavan vb. meselelere
daha duyarli oldugu bilinmektedir. Bu nedenle, yiiksekogretimde kadin karar verici-
ler olmadan, yiiksekdgretimde esitlikei politikalar uygulanmaktan uzaklasma olasi-
ligin1 artiracak ve bu da erkek egemen kurumlarin ve kiiltiiriin yeniden tiretilmesine
neden olabilecektir.
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PERCEPTIONS AND PRACTICES OF FACULTY
MEMBERS OVER COMMUNITY SERVICE:
AN EXPLORATORY CASE STUDY

Yasin Altun
Middle East Technical University Ankara, Turkey

Fundamental missions of universities are commonly pronounced as education,
research, and community service even though universities are connoted to perfor-
ming further responsibilities, like ensuring freedom of expressions, critical thinking,
democracy, multiculturality, and providing skills and abilities needed for job acqu-
isition and market. Despite such extensive roles and responsibilities that universi-
ties are typically associated with, Rubens et al (2017) explain three core functions
of the universities as teaching and learning, research and development and service.
As one of the most frequently emphasized functions of the university, service mis-
sion or community service role has received growing attention and concentration
in the field of higher education. Notwithstanding this interest, community service
mission of the university is not investigated thoroughly or comprehensively. Owing
to less focus and emphasis on exploring service function of the university in-depth,
community service mission remains as a rather ambigious and unclear concept that
needs detailed exploration and description. Likewise, what is meant by community
service responsibility of the university is open to an ongoing discussion in higher
education literature and researchers in that definitions, understanding, meanings,
and implications of the concept are ill-defined and vaguely explained. Henceforth,
the present study aimed at exploring community service mission of the university
from the perceptions and practices of faculty members. For this purpose, one main
research question was put forward to investigate at length how faculty members per-
ceive, define, describe, and practice community service mission in their professional
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lives. Research question of the study: In what ways do faculty members perceive the
role of university for community service and practice this role in their academic li-
ves? The study intended to examine service mission of the university mainly from the
viewpoints and experiences of faculty members as they perform such professional
tasks and responsibilities as mentoring undergraduate and graduate students, deve-
loping and arranging course materials, reviewing academic publications and studies,
student assignments, exams, projects, undertaking administrative positions, offering
seminars, meetings, talks, and taking part in academic and administrative duties
at the university (Macfarlane, 2007). This places faculty members at the operating
core of the universities which are deemed as professional bureaucracies (Mintzberg,
1992). Therefore, the faculty members were accepted as the primary source of infor-
mation that provide detailed insights into exploring community service mission of
the university. As for the theoretical framework of the study, higher education lite-
rature pertaining to community service mission of the university is immensely rich
and studies dwelling on service concept are diverse. To begin with, there are varied
terminologies referring to service function of the universities, such as ‘scholarship
of engagement and academic citizenship’ (Boyer, 1991;1996), ‘public engagement’
(Orr & Rogers, 2011) or ‘public service, civic engagement, and community service’
(Beere et al., 2011). There is not a shared or agreed-upon definition of community
service mission of the university in the literature and different foci are given to its
implementation at the universities. Due to the obscure definition and explanation of
community service, the present study intended to investigate perceptions and prac-
tices of faculty members about community service mission of the university. Hence,
a qualitative case study was conducted with 13 full-time faculty members working
at a public university in Ankara, Turkey and as data collection tools, semi-structu-
red interview questions, document analysis, and reflective journals were utilized to
ensure triangulation of data. The collected data were analyzed through descriptive
and thematic analysis. The thematic analysis procedures by Braun and Clarke (2006)
were employed to analyze the interview data. The findings indicated that the faculty
members perceive community service role of the university closely connected to ot-
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her functions of the university, such as teaching and learning, research, and deve-
lopment. Also, the faculty members deemed service mission of the university as an
imbedded component of education and research practices. Whereas the findings also
outlined that for some faculty members, community service refers to pursuing ext-
racurricular and voluntary activities besides education and research. Therefore, the
faculty members uttered community service as a quite ambiguous and vague concept
that needs further examination and investigation. Also, faculty members’ perceived
service practices are directly affected by their understanding and explanation of the
concept, as well. The findings suggested that although community service is com-
monly regarded as a function of the university, it is not clearly elucidated and set
within a framework, which leads to ambiguities and uncertainties surrounding the
concept. Overall, to define and explain community service role more utterly. The
present study concluded that the concept demands institutionalized and comprehen-
sive consideration within the university through the participation of all university
stakeholders.
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RECOGNITION OF PRIOR LEARNING: CURRENT
INTERNATIONAL PRACTICES AND THE BEST WAY
FORWARD FOR TURKISH HIGHER EDUCATION

Harun Serpil, & Mehmet Sengiil
Anadolu University, Eskisehir, Turkey
Hatay Mustafa Kemal University, Hatay, Turkey

With expanding globalization, access to higher education has increased, and inc-
reased mobility in higher education resulting from migration, or supported by scho-
larship programs has drawn widespread attention to recognition issues. Although
Lisbon Recognition Convention (LRC), signed in 1997, provides a legal framework
for recognition at the national and international level, this issue has remained unre-
solved. Within the TURQUAS Project, conducted by the Council of Higher Educati-
on (CoHE-YOK) of Turkey, one work package was set completely on the Recognition
of Prior Learning (RPL) and site visits were carried out to raise awareness. However,
despite some progress made, Bologna Process Report 2020 clearly shows that legal
regulation is needed in the implementation, especially for the recognition of non-for-
mal and informal learning. Since COVID-19 was declared a pandemic by WHO on
March 11, higher education has begun to be offered on digital platforms all over the
world. CoHE guided Turkish universities in their smooth transition to online edu-
cation and created the Joint Courses Platform where online materials and videos of
some certain courses were uploaded for students. However, recognition of online le-
arning is still a matter of contention. The aim of this study is to reveal the big picture
of RPL in the Turkish higher education context, find out the major challenges, and
come up with a set of suggestions accordingly. In view of the increasing importance
of self-directed learning and as part of lifelong learning, further work is needed at
the level of learner, institutional policy, practice and national initiatives to realize
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the potential of the RPL (Harris & Wihak, 2011). RPL practitioners can use various
types of evaluation, but the key point is ensuring that the assessment method fits the
purpose. The RPL assessment method in the recognition of informal and non-formal
learning can be similar to the one in the formal setting, thus minimizing reliability
concerns (Werquin, 2010). The principle stated in the EU Council Recommendation
on the recognition of non-formal and informal learning is that the recognition mec-
hanisms should be regulated by referring to the National Qualifications Frameworks
(NQF). These regulations are expected to enable individuals to increase the recogni-
tion and value of their knowledge, skills and competences acquired outside of formal
education. Thus, the European inventory on validation of non-formal and informal
learning was created by the European Commission in 2016. Upon a systematic re-
view of the related RPL literature, the RPL content of the websites of Turkish univer-
sities was analyzed systematically through content analysis and descriptive statistics.
The RPL policies and practices in the world have three levels: international, national
and institutional. Policies at the international level are inclusive policies prepared by
multinational organizations such as the European Higher Education Area (EHEA)
to guide the national policies of member countries. There is a policy determined for
the member countries of the European Higher Education Area to implement the
RPL procedures in an integrated way with quality assurance. The national-level RPL
policy defines how and under which institutions the RPL procedures will be carried
out, which qualifications should be required at what level, how the quality assurance
of these procedures will be ensured, how powers and responsibilities are to be shared,
as well as elaborating on the laws and regulations related to this issue. Institutional
structures and procedural principles regarding the implementation of the RPL pro-
cedures are detailed at the institutional level. There is no overarching RPL policy at
the national level in Turkey, and the RPL is included in the policy documents of the
Turkish higher education system with a very limited scope, only describing how the
courses taken in other institutions must satisfy the credit requirements. Informal
learning gained through experiences is largely ignored in higher education policies.
Apart from two state universities (Sakarya and Yildiz Teknik), the universities in Tur-
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key do not have any clear RPL implementation other than simply requiring common
compulsory courses. Based on the preliminary findings, it can be concluded that
there is an urgent need for a national RPL policy that needs to be formed by reaching
a consensus on a standard RPL terminology and coordinating national stakeholders.
Furthermore, successful RPL practices in higher education calls for creating RPL
awareness at the institutional level, developing academic support systems for RPL,
learning from successful RPL implementations, and encouraging inter-institutional

and public-private sector collaborations.
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WHAT DO BIOLOGY GRADUATES SAY ABOUT THEIR
CAREER PATHS AFTER UNIVERSITY?

Seckin Eroglu, Esra Eret, Melih Cakar, & Algi Demirbas
Middle East Technical University Ankara, Turkey

Higher education aims to cultivate citizens who have knowledge, skills, behavi-
ors, and culture of professions in line with their interests and abilities to earn their
life and be happy (Law of Higher Education, nd., p. 5350). However, in contrast with
this aim, university candidates prioritize the job opportunities that will be available
after they graduate over which disciplines they show passion. We believe many stu-
dents stray the path they are passionate about by incorrectly estimating the available
job opportunities upon graduation. One way to estimate the future job opportunities
is to analyze how successful the former graduates were in finding jobs. However,
estimations are not based on solid data but instead more on rumours, leading to
uninformed decisions for the university candidates; since the universities might lose
track of their own graduates immediately upon graduation in Turkey (Erkut 2015).
For example, according to Ozcelik et al. (2013) university candidates do not choose
biology concerning that they will not be able to find jobs upon graduation, although
Turkish Statistical Institute provides employment rates based on which discipline
people graduated from and the findings show that the rate of biology and related
sciences is 67.7% in 2020, which is higher than the average of other areas (TUIK,
employment rate statistics, 2020). Within this respect, the aim of the current study is
to examine the profile and career life of biology graduates in one of the universities
in Ankara. The study was planned as survey research. The data were collected from a
state university in Ankara, Middle East Technical University. The population of this
study was all biology graduates of METU and the sample was selected among this
population. To select the sample, a pilot study was conducted and an online survey
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link was sent to all biology graduates to whom the researchers can reach. This initial
survey was prepared by the researchers. Based on this survey, it was decided to reach
graduates who graduated in 2004, 2010, and 2016 for the main study, as the graduates
of these years sent the most replies and these years might represent distinct perio-
ds. After getting contact information from the department secretary, 133 graduates
were invited to the main study via e-mail or phone call and they were asked to fill
out the online survey. Totally, 49 graduates (9 males, 40 females) participated in the
study. The online survey was prepared by the researchers in line with the purpose of
the study and based on the pilot study. The survey included a demographic part, a
life satisfaction scale developed by Diener, Emmons, Larsen, & Griffin (1985) and
adapted to Turkish by Dagli and Baysal (2016), and a scale on 21st-century skills
developed by Eret (2013). The approval of the Human Subjects and Ethics committee
was obtained before starting the study. The data collected through the online survey
were analyzed using descriptive statistics through SPSS. The data collection of the
study continues as of now. However, the initial findings showed that 75.5% of the
graduates ranked their departments (biology or molecular biology) in their first five
choices in the university exam and 46.9 % would choose the same department if
they had another chance while 36.7 % were not sure. The majority of the graduates
pursued masters’ (38.8 %) and doctoral (46.9 %) degrees. After graduation, 78 % of
the graduates (n =39) either found a job or started graduate education in one year.
Others found a job after one year. Their current job is mostly related to their underg-
raduate education (65.3 %) or it is partially related (22.4 %). The graduates (71.4 %)
mostly stated that their undergraduate education prepared them for their current
job, however, it was also found that they did not take any career consultation from
their university (75.5 %). Besides, they stated that their education was less effective to
make them gain entrepreneurship and leadership skills when compared to other 21st
century skills. Lastly, they are mostly satisfied with their life (74.6 %). The findings
have generally outlined a positive and promising scene about the biology graduates’
career life. However, the findings might provide insights to policymakers in higher
education institutions to improve the career life of their graduates and the current
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curricula regarding career skills and 21st-century skills. As also claimed by Oztiirk

and his colleagues (2015), the higher education institutions, through studying their

graduates, might get valuable feedback and evaluate the effectiveness of the quality

of their services.
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A NARRATIVE INQUIRY INTO GAINS AND
CHALLENGES OF INDUSTRIAL PH.D. PROJECTS IN
TURKEY: A CASE OF METU

Beyza Bozyak
Middle East Technical University, Ankara, Turkey

At present, higher education and research have become a hot topic of discussion
among policymakers. A growing number of them indicate that highly educated peop-
le with technical and professional skills will be crucial for sustainable economic and
social growth in the post-industrial society. Thus, having a doctoral degree becomes
more significant than it used to be in a world where technological advancements, in-
ternational mobility, and global interconnection are appreciated. This situation also
creates an increasing need for doctoral degree holders in the industry. Many indust-
rial organizations have become interested in combining the research skills and tech-
nical knowledge gained through doctoral education with user-oriented research and
business skills gained through working in the industry. Therefore, the organization
of doctoral education has altered in time, and industrial Ph.D. projects have become
indispensable to increase the employment of more researchers in industry. When the
related Turkish literature is examined, the findings show an “overeducation” problem
in Turkey. A study conducted with 105 students from different universities in Turkey
indicates that many Ph.D. students want to work as academicians after graduation as
they believe that they cannot find a suitable job in industry because of their level of
education [6]. Furthermore, according to TURKSTAT statistics, 113.326 people left
Turkey in 2017, and two out of every five people going abroad are between the ages
of 20-34. Most of them go abroad for a doctoral/postdoctoral education or work. It
shows that “brain drain” is another problem in Turkey for the recruitment of Ph. D.
graduates in industry. Thus, the increase in the number of Ph.D. graduates, rising
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demand for doctoral education, and the benefits of doctorate holders’ recruitment in
the industry have pushed governments and policymakers to respond to such prob-
lems and concerns. As a solution to these concerns, the enhancement and diversity of
industrial Ph.D. student support programs have become a necessity. Although these
support programs are growing in many European countries, this topic is relatively
new in Turkey, and there is limited literature on the analysis of such projects or prog-
rams. For closing this gap in the literature, this study will be conducted to analyze the
gains and challenges of these projects/programs in Turkey and recommend policy
designs by presenting both background information in this field and different ex-
periences/comments of participants. This study will also examine how participants
deal with these challenges to eliminate them and maximize the opportunities of these
projects. The study results may draw an outline for the current state of such incenti-

ves or support programs in Turkey.
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ULUSLARARASILASMA SURECINDE YUKSEKOGRETIM
HiZMETLERi VE YONETIiSiM: KURESEL VE
ULUSAL PERSPEKTIFLER

Mustafa Okmen
Manisa Celal Bayar Universitesi, Manisa, Tiirkiye

Zor ve sikintili pandemi doneminde ozellikle egitimle ilgili konularda birlikte
karar alma ve yapmay1 6ne ¢ikaran yonetisim anlayiginin kiiresel, bolgesel ve yerel
aktorlere bir agilim saglayabilecegi diisiincesinden hareketle, sozii edilen ¢ergevenin
i¢ini dolduracak ilkelerin, standartlarin, nitelik ve ¢abalarin ne olmas: gerektigi ve de
bu baglamdaki gelecege yonelik projeksiyonlar, bu ¢aligmanin amacini olugturmak-
tadir. Sanayi toplumundan bilgi toplumuna dogru yasanan siirecte devlet kavrami
merkezli tartigmalar ve gelismeler, yonetim anlayislarini, yapilanmalarini, bu alanda
olusmus ilkeleri ve kurumlagmalari, yonetim yapisini olusturan orgiitlerin konumu-
nu ve iligkilerini 6nemli 6l¢iide ve koktenci bir sekilde etkilemektedir. Bu etkilerin en
hizli ve etkili bicimde goriildiigli alanlardan biri de, hem demokratiklesme egilimleri
baglaminda hem de kamu yonetiminin igleyisi ile ilgili olarak, yerel yonetimlerdir.
Bu anlamda ortaya cikan evrensel nitelikteki anlayislar ve ilkeler, demokratik yone-
timin vazgecilmez 6geleri ve hizmet sunumunda 6énemli bir yeri olan yerel yonetim-
lerin kamu yonetimindeki konumu ve iligkilerini de dogrudan etkilemekte, yonetim
anlayisinda ve hizmet sunma yontemlerinde 6nemli degismelere neden olmaktadir.
Ikinci binyilin baginda, giiniimiiziin uluslararasi ortaminda ve kiiresellesme siirecin-
de yasanan hizli degisim ve gelismeler, yonetim olgusunu hizla 6ne ¢ikarmaktadir.
Hi§kilerin, hizmetlerin, egitimin, Giretimin, iletisimin, kisacas: gtindelik yagamin ni-
teligini degistiren teknolojik gelismeler, diger kurum ve kuruluslari oldugu gibi, mer-
kez ve yereliyle yonetimlerin de islerini kolaylagtirmakta ve hizlandirmakta, buna
karsilik bu yapilari, kurumlari yeni taleplerle, sorumluluklarla ve yeni tiir yonetimler
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arasi iligkilerle yiiz ylize getirmektedir. Bilgi toplumunun beraberinde getirdigi ve
onun 6nemli bir yanini olusturan kiiresellesme olgusu, yerlesim boyutunu ve bu bag-
lamdaki iliskileri genisletmekte kiiresel, bolgesel ve yerel aktorler arsinda yonetigim
odakl1 bir yaklagimi 6ne ¢ikarmaktadir. Kiiresellesme siireciyle ivme kazanan bu bilgi
toplumu olma siirecinde ortaya ¢ikan yerellesme, bolgesellesme, katilime1 demokra-
si, yerel yonetimlerin giiclenmesi ve kentlesme gibi kavramlar gercevesinde ortaya
gikan gelismeler, tilkelerin idari 6rgiitlenmelerinde yapisal ve islevsel anlamda yeni
anlayislari, yaklagimlar: ve yapilanmalari glindeme getirmektedir. Yeni kamu yoneti-
mi yaklagimi temelinde, paydaslar ve aktorler arasi igbirligini 6ne ¢ikaran yonetisim,
tiretisim ve ¢ok diizeyli yonetisim gibi kavramlarla formiile edilen bu yeni bakis ag1s1
ve pratigi, kamudan 6zel sektore ve sivil toplum kuruluslarindan yiiksekogretim ku-
rumlari olan tiniversitelere kadar genis kapsamli ve gok diizeyli bir isbirligini gerekli
kilmaktadur. Iligkilerin gittikge artan bir bigcimde uluslararasi hale gelmesi ve ulus-
lar-tistéi kurumlarin yayginlagsmasi temelinde kiiresel gelismeler, bugiin, karar verme
ve iliskiler sistemini kontrol altinda tutan eski merkeziyetci yonetim sistemlerinden
radikal bir bi¢cimde ayrilan, yeni, kompleks ve adem-i merkeziyetci sistemleri tesvik
etmekte ve bu yonde giderek belirginlesen bir ¢erceve olusturmaktadir. Calismada,
kiiresel, bolgesel ve ulusal perspektifler alanla ilgili literatiir taramasina dayali olarak
ve yazarin konuyla ilgili 6nceki kitap, makale vb. calismalarindan da yararlanilarak
ortaya konacak, mevcut durumun tespitiyle birlikte gelecege yonelik projeksiyon-
lar ortaya konacaktir. Uluslararasilagma siirecinde yonetisim odakli katilim-igbirligi
konsepti, ozellikle egitim boyutunda énemli sonuglar1 beraberinde getirmekte ve bu
baglamda kiiresel, bolgesel ve yerel aktorler arasi isbirligi yoluyla egitimin yapila-
bilirligini, etkin, verimli bir sekilde uygulanabilirligini 6ne ¢ikarmaktadir. Ozellikle
de yasanmakta olan pandemi siirecinde bir zorunluluk niteligi kazanan bu durum,
kiiresel bolgesel ve yerel perspektiflerde yonetisim odakli bir bakis agisinin hayata
gecirilmesi ve ete kemige biiriindiiriilmesi ihtiyacinin altin1 kalin harflerle ¢izmek-
tedir. Bu zor ve sikintili donemde 6zellikle egitimle ilgili konularda birlikte karar
alma ve yapmay1 6ne ¢ikaran yonetisim anlayisinin adi gegen aktorlere bir agilim
saglayabilecegi diistincesinden hareketle, so6zii edilen ger¢evenin igini dolduracak il-
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kelerin, standartlarin, nitelik ve ¢abalarin ne olmasi gerektigi ve de bu baglamdaki
gelecege yonelik projeksiyonlar, bu ¢alismanin tartisma konusunu olusturmakta ve
bu kapsamda sonuglara ulagmay1 hedeflemektedir. S6zii edilen ¢ergeve baglaminda,
yonetisim kavramina iligkin yaklasim ve uygulamalarin aktorlerarasi isbirligi ve bir-
likte yapma adimlarina, ¢abalarina temel teskil edebilecegi sonucunun yaninda, ya-
sanmakta olan pandemi siirecinde 6zellikle egitim konusunda béyle bir yaklasimin

bir ¢ikis yolu olusturabilecegi diisiincesine varilmistir.
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ULUSLARARASI NORM iNSASINDA KULTUREL BENZERLIK:
ERASMUS+IN AB BUTUNLESME SURECINE ETKILERI

Nimet Bulut
Abdullah Guil Universitesi, Kayseri, Tirkiye

Avrupa Birligi (AB) Avrupada barisin saglanmas: ve ekonomik, sosyal ve kiil-
tiirel birligin olusturulmasi amaciyla faaliyet gosteren ulus-iistii bir yapilanmadir.
[lk olarak ekonomik amagla kurulan bu Birlik daha sonra genisleme ve derinlesme
politikalarinin da etkisiyle biitiinlesme stirecine girmistir. AB’nin biitiinlesme siire-
cinde ticaret, tarim, gevre, giimriik birligi ve sosyal konular gibi alanlarda politikalari
bulunmaktadir. Bu politikalardan birisi de AB egitim politikalar1 ve programlaridir.
‘Avrupalilasma’ ve ‘Avrupa kiltiiri’ kavramlarinin yayginlasmasini kolaylastiran ve
kiltir birliginin saglanmasina katkida bulunan bu egitim politikalar: biitiinlesme
stirecini etkilemektedir. AB egitim politikalarindan hibe programi Erasmus+ 6zel-
likle ytiksekogretim ve genglik alaninda ¢aligmalariyla bitiinlesme stirecine katki
saglamaktadir. Uluslararast iligkiler disiplininde aktérleri, yapilari, kurumlari, stireg-
leri ve tiim bunlar arasindaki iligkileri inceleyen teoriler bulunmaktadir. Bu teoriler
aktorlerin ve yapilarin eylemlerini neden-sonug iliskisi icinde ele almaktadir. Ulus-
lararast iligkiler disiplininde aktorlerin davraniglarini inceleyen teorilerden ingacilik
teorisi ana akim teorilerin aksine aktor davranislarinin normatif ve diistinsel yapilar
tarafindan inga edildigini savunmaktadir. Sosyal teori olarak da bilinen ingacilik te-
orisine gore aktorler sosyal varliklar olarak sosyal bir ¢evre icinde bulunmaktadir.
Uluslararas: normlar, fikirler, ortak anlayis ve kurallar ile sdylemler bir araya gele-
rek sosyo-kiiltiirel yapiyr olugturmaktadir. Normlar ve kimlikler akt6r davraniglarin
etkilemekte ve bu davranislardan etkilenmektedir. Ingacilik teorisinde uluslararasi
norm ingas1 belirli asamalardan ge¢mektedir. Normlarin ortaya ¢ikisi, yayilmasi, ig-
sellestirilmesi, yerellesmesi ve sosyallesmesi gibi mekanizmalar: etkileyen en 6nemli
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unsur kiiltiirdiir. Uluslararasi norm insasinda kiiltiirel benzerlik norm olusumunu ve
yayginlasmasini kolaylastirmaktadir. Norm yapicilar tarafindan olusturulan norm-
lar norm yapicilarla kiiltiirel olarak benzeyen norm alicilar tarafindan kolaylikla
ve hizli bir sekilde benimsenmekte ve igsellestirilmektedir. Kiiltiirel eslesme ya da
benzerlik uluslararasi norm insa edilmesinde olumlu bir etki olarak goériilmektedir.
Bu teori uluslararas: norm insasinda kiiltiirel benzerligin olumlu etkileri tizerinde
durmakta ve kiiltiirel etkilesimin ve benzesmenin uluslararasi normlarin sekillenme-
sine katki sagladigini savunmaktadir. AB, norm yapici bir aktor olarak olusturdugu
birlik politikalarinin diger devletler tarafindan kolayca benimsenmesi i¢in 6ncelikle
ABde ortak bir Avrupa kiiltiirii meydana getirmeye caligmaktadir. Norm insasinda
kiiltiirel eslesmenin olumlu etkisine dayanarak AB o6ncelikle iiye devletler arasinda
kiltiirel uyum ve kiltir birligi meydana getirmeye ¢aligmaktadir. Egitim politika-
larindan Erasmus+'mn yiiksekogretim bireylerin 6grenme hareketliligi programlari
ile killtlirlerarasi iletisim, ortak dil olusturma ve egitimde isbirligi alanlarinda ge-
tirdigi yenilikler biitiinlesme siirecinde ayr1 bir 6neme sahiptir. Erasmus+ sundu-
gu degisim firsatlari ile farkl dil ve kiltiirlerle tanisma ve egitimde isbirligi imkani
saglamaktadir. Bu faaliyet AB biitiinlesme siirecindeki Avrupa vatandasligi hedefine
de kolaylik saglamaktadir. Temel hedefi kiiltiirel birlik olan bu program AB’nin or-
tak birlik politikalarinin diger iilkeler tarafindan kolaylikla benimsenmesi ve i¢ ve
dis siyasette igsellestirilmesini kolaylastirmaktadir. Bu ¢alismada uluslararasi norm
insa edilmesinde kiiltiirel benzerligin olumlu katkilar: ¢cercevesinde AB egitim prog-
ramlarindan Erasmus+m AB biitiinlesme siirecine katkilar1 tizerinde durulacaktir.
Yiiksekogretim hareketlilik faaliyetine katilmis olan deneyim sahibi katilimcilarin
degerlendirmeleri 1s181nda biitiinlesme siirecinin Erasmus+ programindan kiiltiir-
leraras: iletisim, ortak dil olusturma ve egitimde isbirligi alanlarinda nasil olumlu
olarak etkilendigi tartigilacaktir. Yapilan arastirma sonuglariyla Erasmus+'1n kiiltiirel
birlik hedefleri ve ¢aligmalarinin AB’nin norm ingasi ve bu normlarin tye devletler
arasinda yayillmasina katkilari tizerinde durulacaktir. Erasmus+ bireylerin kiiltiirle-
rarast 6grenme ortamina katilmasina olanak saglamaktadir. Anket ¢alismasini uy-
gulayan katilimcilarin gorisleri ile Erasmus+ hareketliliginin kiiltiirel benzesmeye
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katkis1 incelenecektir. Erasmus+ kiiltiirel benzesmeye katkida bulunarak katilimcila-
rin Avrupalilasmasina ve Avrupali olma bilincinin gelismesine fayda saglamaktadir.

Boylelikle AB kendisine iiye olan tilkeler arasinda normlarini kolaylikla yaymaktadir.
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20 YILDA BOLOGNA SURECI’NiN TURKIYE’DE
YUKSEKOGRETIMIN
ULUSLARARASILASMASINA ETKILERI

Armagan Erdogan, & Betiil Bulut Sahin
Beykoz Universitesi, istanbul, Tiirkiye
Orta Dogu Teknik Universitesi, Ankara, Tiirkiye

Yiiksekogretim sektoriiniin ayrilmaz bir pargas: haline gelen uluslararasilasma
kavramyi, son yillarda hem tilkeler hem de tiniversiteler icin stratejik bir hedef hali-
ne gelmigtir. Universite kavrami ve olgusu yiizyillara dayanirken, uluslararasilasma
kavraminin son 30-40 yilda yiiksekogretimde giderek daha fazla yer almaya bagladig
goriilmektedir (de Wit, 2011; de Wit ve digerleri, 2015, Knight ve De Wit, 2018, Alt-
bach, Reisberg ve Rumbley, 2009). Uluslararasilasmanin yiiksekogretim sistemleri
i¢in 6nem kazanmasinin arkasinda kiiresel diizeyde yasanan degisiklikler etkili ol-
mugtur (Wende, 2007). Soguk savasin bitmesi, kiiresellesmenin artmasi, teknolojinin
ilerlemesi ile bilginin ¢ok daha hizli yayilmasi, bilgi ekonomisinin gereksinimleri,
yitksekdgretimin yayginlasmasi ve kitlesellesmesi gecen yiizyilin son yillarindan iti-
baren uluslararasilagmay yiiksekogretimin giindemine goriiniir bir sekilde getirmis-
tir (Buropean Commission, 2008). Universitelerin neredeyse ortaya ¢iktiklari ¢ag-
lardan itibaren aslinda uluslararas: boyutlar1 oldugunu biliyoruz, ancak bu boyutlar
tiniversitelerin islevlerinde genel olarak daha gegici, daha 6rtiik ve daha tali bir arag
olarak ele alinmaktaydi. 90’1 yillardan itibaren iiniversiteler, yiiksekogretim sistem-
leri ve uluslararasi kurumlar 6grenci ve akademisyenlerin hareketliliginden ¢ok daha
sistematik bir sekilde bahsetmeye baslamislardir (de Wit, 1995, Qiang, 2003). Bunun
yani sira, bu yiizyilin basinda yiiksekogretimde uluslararasi, siralamalar ve rekabet
gibi ekonomik dncelikler ve sayisal verilere dayali politikalara 6nem verilmeye bas-
lanmigtir. Bu bagliklarin hemen hepsi uluslararasilasmayi yurtdisina giden veya yurt
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disindan gelen &grenci ve akademisyen sayilar1 gibi fiziksel hareketlilik tizerinden
degerlendirmektedir. Daha ¢ok nicel veriler {izerinden yapilan bu degerlendirme-
ler daha fazla 6grenci ¢ekebilmek gibi bir rekabeti diinya geneline yayginlastirmistir.
Giiniimiizde de uluslararasilasma ¢alismalarina daha ge¢ zamanda baglayan tilkeler
ve kurumlarin uluslararasilagma kavramini 6grenci hareketliligi sayilar1 tizerinden
tanimlama egiliminde oldugunu séylemek miimkiindiir. Bu bildiri “20. Yilinda Tiirk
Yiiksekogretimindeki Bologna Siireci deneyimi” baglikli bir derleme kitapta bir bo-
lim olarak hazirlanmaktadir. Bologna Siireci ve Avrupa Yiiksekogretim Alani deger-
lendirmeye alindiginda bu béliimde temelde iki soru arastirilmaktadir. 1999 Bologna
Bakanlar Konferansrnda hedeflenen uluslararasilasma amaglarina ne kadar ulagildi?
Son 20 yil zarfinda gelisen ve degisen kosullarda uluslararasilagmanin ulusal, bol-
gesel ve kiiresel diizeyde hedefleri nasil bir hal aldi? Bu bildiride uluslararasilasma
kavraminin Bologna Siirecinde ne sekilde ele alindigini, siire¢ i¢inde nasil degisim
gosterdigi ve Tiirk yiiksekogretim sisteminde ne tiir etkileri oldugunu analiz edile-
cektir. Bilindigi tizere Tiirk yitksekogretiminde uluslararasilagmanin gelismesinde
Avrupa Birligi Egitim ve Genglik Programlar1 ve Bologna Siireci’nin 6nemli bir etkisi
olmustur. Ilk olarak, 1998'deki Sorbonne Deklarasyonundan 2020 yilindaki Roma
Bakanlar Konferansina kadar gegen 20 yillik siirede yaymlanan Bologna Bakanlar
Konferans: Bildirgelerinde uluslararasilasma kavraminin ele alinig bigimi ve uygu-
lama politikalarina ne sekilde yer verdigini incelenecektir. Ardindan, Tiirkiyedeki
uluslararasilasmaya doniik politikalar ve uygulamalara yon veren ulusal ve kurum-
sal diizeydeki stratejik plan dokiimanlari analiz edilmistir. Ulusal diizeyde Kalkinma
Planlari ve Yiiksekogretimin Uluslararasilagma Strateji Belgesi; kurumsal diizeyde ise
secilen 20 (10 devlet, 10 vakif) tiniversitenin uluslararasilagma strateji belgeleri irde-
lenmistir. Son olarak, bu bildiride, yapilan dokiiman analizleri sonucunda Bologna
stirecinin Tiirkiyede uygulanmasindaki 20 yillik stire degerlendirilerek 6ntimiizdeki
yillar icin 6neriler de sunulacaktir.
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EXPLORING STUDENT PERCEPTION OF EMERGENCY
REMOTE TEACHING ASSESSMENT DURING
THE COVID-19 PANDEMIC

Ulkii Kélemen, & Ali Isik
Istinye University, Istanbul, Turkey

The outbreak of the COVID-19 pandemic has had a deep impact on each and
every aspect of life all over the world, including education. Emergency remote teac-
hing (ERT) is a new concept that denotes the compulsory transition to online educa-
tion temporarily during a crisis, in this case, COVID-19 pandemic. ERT differs from
the well-planned and implemented online education. As the COVID-19 pandemic
has threatened the world, universities have had to stop all in-person education, and
abruptly switched to online education. This sudden decision has caught the univer-
sities unprepared about how to plan, implement, assess, and sustain ERT. Although
there have been studies focusing on ERT in general, the research underlining the
ERT assessment practices is scarce. Consequently, this study aims to evaluate the
perceptions and attitudes of students towards the use of ERT assessment practices
in English as a foreign language (EFL) courses. As the research on other foreign lan-
guages other than English is rare, the study also aims to elicit the ideas of university
students about assessment practice in the other foreign languages offered at the uni-
versity level. In addition, it attempts to delineate the contextual needs and perceived
student needs to offer solutions to implement measurement and evaluation processes
effectively. One hundred and four university students receiving ERT foreign language
courses in the prep classes and their academic programs in Turkey participated in the
study. Seventy percent of the students took EFL courses and thirty percent of them
received other foreign language courses (German, Spanish, Arabic, French, Japanese
etc.). A mixed-methods research design was adopted, and the data were collected
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through a questionnaire including both Likert-type items and open-ended ones. The
participants answered the questionnaire electronically. The findings indicated that
the students did not feel like being assessed adequately and effectively. Besides, the
computer- and the internet-related problems might have led to improper assessment.
Ultimately, they indicated that the ERT assessment practices did not reflect their fo-
reign language knowledge and skills. As for the other foreign languages, the findings
were not different. The students believed that they were not assessed properly and the
assessment was not effective enough to reflect their foreign language performance. In
addition, the students in both groups indicated that the orientation about ERT assess-
ment did not suffice to guide them to use the online platform comfortably. They also
underlined that their chance to get in touch with the instructor before and during
the exam was almost non-existent, which prevented them from getting clarifications
about the required tasks on the exam. Besides, the problems related to the hardware
and software infrastructure, including the availability of the internet and internet
connection, posed serious problems decreasing the ERT assessment performance of
the students. Finally, some students reported that they did not have computers and
smartphones of their own to take the online exam and lacked required digital literacy
skills. Based on the findings, the suggestions for the effective ERT assessment practi-
ce were put forward. The research findings will hopefully contribute to the literature

encompassing ERT assessment and factors affecting it.
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MOVING FROM FACE-TO-FACE TO ONLINE TEACHING:
A BLESSING OR A CURSE?

ilknur Bayram, & Ozlem Canaran
TED University, Ankara, Turkey

COVID-19 had a huge impact on all levels of education in Turkey, and higher
education is no exception. Serving almost 8 million students through approxima-
tely 200.000 academicians, higher education in Turkey is a huge industrial sector
(HEIMS, 2021). Turkey confirmed the first case of coronavirus on March, 11, 2020,
and by April 6th, quite a big number of universities had switched to emergency re-
mote teaching (Erkut, 2020), which has drastically changed the lives of a vast number
of academicians and students. Courses originally designed to be delivered through
face-to-face learning were transitioned to online environments as swiftly as possib-
le to offer instructional support to students in times of crisis (Hodges et al., 2020),
which is usually the case in emergency remote teaching situations. In view of the fact
that most Turkish academicians and students had no previous experience in either
online or emergency remote teaching, they faced many challenges in terms of cour-
se design, delivery and assessment. Among the difficulties experienced by students
were engagement and motivation, use of technology, and maintaining mental and
physical health (Ates, 2021), and faculty reported need for support in technology
and more collaborative practices (Kayaduman & Battal, 2021). Feeling the same need
for collaboration, the researchers in this study aimed to reflect on their experiences
during COVID-19 through collegial support and discussion. In the context where
the researchers worked, they received support in terms of using technology, yet they
suffered from professional isolation due to lack of opportunities to work as a team.
This study aimed to explore how two academicians reflected together on the teaching
and learning process during COVID-19 by recording in a teaching journal incidents,
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problems, and insights in online education and seek to answer the following research
question: How do two academicians reflect on the teaching and learning process
during COVID-19 online education using a teaching journal? The study adopted a
qualitative research approach. The researchers were two lecturers from the faculty
of Education of a foundation university in Ankara with no previous experience in
teaching online. Data were collected from the researchers’ journal entries kept in
electronic mode since the onset of Pandemic. The researchers recorded self-observa-
tions and reflections on classroom instruction, student motivation and learning, and
assessment every 15 days and exchanged ideas and experiences with each other in
monthly meetings on the Zoom. A total of 23 entries; 15 bi-weekly entries on what
did and did not work in online lessons and 8 entries on what was learned through
collegial interactions were recorded. Collected data from the journals were analyzed
using content analysis. The data were read multiple times. Codes were given to emer-
gent patterns without referring to any pre-existing codes. The researchers organized
and refined the codes until the subcategories and categories emerged. Findings po-
inted both to the challenges and benefits of online education. The lecturers’ initial
negative views and feelings of inadequacy changed towards more positive in time.
Early journal entries showed lecturers felt underprepared for courses due to a little
experience in a new teaching context. They devoted more of their time to familia-
rizing with online tools and services than lesson planning and instruction. Other
challenges like updates on syllabi, uncertainties about instruction, unclear guideli-
nes for assessment, increased academic workload and few collegial interactions were
also mentioned. Findings showed the lecturers’ concerns about the quality of lessons
with more teacher talk, less student participation and little evidence of learning for
observation and analysis. Among the challenges students faced were heavy workload,
poor internet connection, and a lack of social interaction and a loss of concentration
in fifty-minute online courses. More recent journal entries suggested training and
seminars offered by the university besides collegial communications helped the lec-
turers adjust to teaching online, feel less isolated and more confident with the newly
acquired digital skills. Experimenting with alternative assessment techniques, they
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engaged students more in the course content and yielded better educational gains.
Delivering courses remotely enabled students to access course materials easily. Con-
necting students any time anywhere was another benefit of online education. Stu-
dents enjoyed being able to listen to lectures from the comfort of their home without
the risk of infection and losing time to commute to school. Although not generali-
zable, reflections of two academicians can provide insights into how online teaching
can change how teaching and learning process will be transformed in future. To wel-
come this, we definitely need to hear more personal stories.
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EXPLORING THE PROFESSIONAL DEVELOPMENT
NEEDS OF EFL INSTRUCTORS IN ONLINE TEACHING

Mehtap Cicen Efe, & Yasemin Kirkgoz
Beykent University, Istanbul, Turkey
Cukurova University, Adana, Turkey

Teachers with prior experience at any educational level are required to be well-in-
formed regarding the growth in the competence of different domains, so they need
to continually professionalize themselves (Guskey 2000, 2002). In today’s world, dra-
matic changes have been made in the education systems of countries all around the
world thanks to the great importance given to educational activities. Turkey is not an
exception as there is a rapidly growing teacher population in the country with spe-
cific needs for professional development. With the integration of technology into all
aspects of our lives, it has become inevitable to think of an education system without
technology. Even though the rationale is the same behind both settings face-to-face
teaching, and online teaching, there is an undeniable difference between their ways
of teaching. What we do in a traditional classroom environment is not generally
transferable to online classrooms, which means online teachers are in need of pro-
fessional development, as they face a new challenge in their professions. This need is
not only caused by the integration of technology, but it is also a result of the changing
roles of teachers and students. The problem is that considering the innovations and
new expectations in the current education system, being less competent could cause
teacher stress. The purpose of this study was to examine the professional develop-
ment needs of English language instructors working for a Pearson Assured School of
Foreign Languages in Turkish higher education during online teaching and to take
action accordingly to ensure the teaching excellence for the quality enhancement of
the school. One of the main objectives of the school is to provide a cooperative and
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pleasant working environment for the staff by encouraging professional and organi-
zational development. The professional teacher learning unit has a major responsibi-
lity for reaching the objectives of the school in order to meet the expectations of the
instructors during online teaching. This study was conducted with 61 instructors,
and the data were collected through an online questionnaire, interviews, and obser-
vations. Needs analysis is acknowledged to be the first step in identifying teachers’
specific needs, problems and expectations from the professional development activi-
ties. Within needs analysis, the instructors’ perceptions of professional development,
factors that prevent instructors from attending professional development activities
in online education, the preferences for delivery methods and formats of the profes-
sional development programs in online teaching, and the instructors’ expectations
from their institutions to support their professional development in online education
were identified. Based on the data gathered from the questionnaire, an action plan
was prepared and implemented for staff development. The instructors were observed
during the professional development activities, and 10 of them were interviewed to
have an insight into their attitudes towards the new action plan. The results indicated
that the instructors teaching online preferred engaging professional development ac-
tivities in which they shared the responsibility for their learning with the head of the
unit; they expected the unit to offer different types of activities done on a regular ba-
sis and wanted to be provided with resources supporting online classroom practice.

REFERENCES
e Guskey, T. R. (2002). Professional development and teacher change. Teachers
and Teaching: Theory and Practice, 8(3/4): 381-391.
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CHALLENGES IN TESTING AT PREPARATORY LANGUAGE
SCHOOLS: FROM DIRECTORS’ VIEWS

Mehmet Sengiil, & Ali Merg
Hatay Mustafa Kemal University, Hatay, Turkey
Anadolu University, Eskisehir, Turkey

Through globalization, digitalization and internationalization, English is consi-
dered as the chief communication language in social, business environment (Yang,
Chuang, Li, & Tseng, 2013) and the most frequently used language in the internet
(Internet World Statistics, 2013). Despite the importance of English all over the wor-
1d, Turkey has a very low proficiency level with a rank of 69 among 100 countries in
terms of adult learners’ English proficiency levels (English First English Proficiency
Index, 2020). Additionally, the average total Test of English as a Foreign Language
(TOEFL) score of Turkish people was 80 out of 120, which is one of the least scores
(Test and Score Data, 2019). In addition to language experts’ and academics’ fin-
dings, such results illustrate that a serious problem seems to dwell on the success of
teaching foreign language in our country. The report on the state of English in higher
education in Turkey by British Council (2015) stresses the lack of English impacts
the quality of higher education resulting in limited access to international academic
sources and less exchange opportunities. In Turkey, the students enrolled in the ter-
tiary level programs, in which the medium of instruction is partly or totally English,
study commonly English or another foreign language during the first year of their
enrolment at Language Preparatory Schools (LPSs). Students have to prove their pro-
ficiency of language either submitting a language proficiency score from national, in-
ternational exams or proficiency exam of the related school. In some of these schools,
there are testing oftices responsible for providing exams involving various test types.
English preparatory education in colleges has been a great interest to researchers for
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a long time with different perspectives. However, there is a lack of study focusing on
the directors’ views on the problems in testing processes at LPSs.

This study aims to provide an in-depth analysis of the challenges of the testing
processes and producing common solutions to these challenges. This is a qualitative
based study through interviews with the directors of 5 universities (3 state and 2
foundation universities) as the participants were selected upon volunteer basis. With
regard to ethical considerations, permissions were obtained from the participants
before gathering data. A semi-structured interview form was employed following
feedback and revision cycles from 3 experts working in the relevant field. All the data
was analysed through content analysis based on Grounded Theory suggesting certain
systematic procedures in sets for gathering and analysing the data through a step by
step analysis of the data (Creswell, 2012). A data-driven approach was adopted emp-
loying Constant Comparison Method for new codes, categories or themes to emerge
from the data so that a new theory could be generated based on the perceptions and
experiences of the participants. Preliminary results show that Turkish preparatory
schools do not implement a standard procedure due to a number of reasons such as
lack of experts, staffs, time, and technical staffs. In addition, the academics working
at testing offices are reluctant to work because of extra workload, no extra payment
or incentives. Considering the variety of universities in Turkey, it is crucial this is-
sue be taken into the agenda of high level authority councils and boards. This is an
ongoing study but will be completed until the conference date. The results will be

disseminated in detail.
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YUKSEKOGRETiIMIN DONUSUMU BAGLAMINDA
SOSYAL HiZMET YUKSEK LISANS ARASTIRMALARININ
INCELENMESI

Canan Nese Kinikoglu & Caner Ozdemir
istanbul Medeniyet Universitesi, istanbul, Tiirkiye
Zonguldak Biilent Ecevit Universitesi, Zonguldak, Tiirkiye

Bu arastirma, Tiirkiyede yiiksekogretimin gegirdigi neoliberal dontisiim ¢erce-
vesinde, uygulamali ve multidisipliner bir alan olan sosyal hizmet alaninda tiniver-
sitelerdeki bilgi tiretimine odaklanmaktadir. Ozellikle 2000’li yillarin bagindan beri
Tiirkiyede Gniversite-6zel sektor is birliklerine yapilan vurgu, yayginlasan vakif tini-
versiteleri ve neoliberal sosyal politikalar ¢cercevesinde sosyal hizmet alaninin ken-
disinin giderek ticarilesmesi bir arada diisiiniildiigiinde, bu alanda tiniversitelerde
tiretilen ve dagitilan bilginin giderek metalastigi goriilmektedir. Bu aragtirma, “Tiir-
kiyede tiniversitelerde sosyal hizmet alaninda akademik ve mesleki uzmanlagmanin
ilk adim1 olan yiiksek lisans seviyesinde yapilan arastirmalarin konulari, kullanilan
yontemler ve ele alinan vakalar nelerdir ve bunlar nasil degisime ugramaktadir?”, “Bu
bilgi tiretimi Tiirkiyede sosyal hizmet alaninin kurumsallasmasini nasil etkilemekte-
dir?” sorularini kesfetmeyi amaglamaktadir. Bu kapsamda, Tiirkiyede sosyal hizmet
yiiksek lisans program sayilarinin hizla artis gosterdigi 2005-2020 yillar arasinda ha-
zirlanan yiiksek lisans ¢alismalarinda hangi arastirma konularinin, ne tiir aragtirma
yontemleri kullanilarak ve hangi baglamlar cergevesinde ele alindig1 incelenecektir.
Sosyal hizmet alaninda bilgi tiretiminin temel 6zelliklerinin ortaya ¢ikarilmas ile bu
disiplinin tiniversitelerde kurumsallagsma ve ticarilesme oriintiilerinin derinlemesi-
ne anlasilabilmesi hedeflenmektedir. Bu arastirma, bilginin metalagsmasina, yiikse-
kogretimin ticarilesmesine ve sosyal hizmet mesleginin ve disiplininin sinirlarinin
yeniden cizildigi kurumsallasma siireclerine isaret etmektedir. Ozellikle 1980 son-
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rasindaki dénemde yiiksekogretimin finansman kaynaklarinin kamudan 6zel sek-
tore kaymasi, 6grencilerin miisteri haline dontismesi, {iniversiteler arasi rekabetin
artmasi ve kalite kontrol ydnetiminin yayginlasmasi tiniversitelerde iiretilen bilginin
ve verilen egitimin uzmanlagmanin ve bilimsel aragtirmanin &Stesine gegtigini gos-
termektedir (Becher ve Trowler 2001: 1-10). Kiiresel olan bu siire¢ Tiirkiyede 1990
sonrasi vakif iiniversitelerin yayginlagmast ve her ile bir tiniversite projesi (Yalcintas
ve Akkaya 2019), iiniversitelerin uluslararasilasma ¢ercevesinde standart kalite kont-
rol yonetimine dahil olmasi (Ozgiin 2011) ve devlet iiniversitelerini de kapsayan 6zel
sektor-tiniversite igbirlikleri ile kendisini gostermistir (Uzunyayla 2011). Tirkiyede
egitimi ilk defa 1967 yilinda baglayan ve 2000’lerin bagina kadar sadece Hacettepe
Universitesi ekoliinde kurumsallagan sosyal hizmet alani da sonraki siiregte farkl
devlet ve vakaf tiniversitelerinde yayginlasarak doniisiime ugramistir (Alptekin, To-
puz ve Zengin 2017: 3). Sosyal hizmette arastirma ve egitimin islevleri, bilimsel bilgi
iretimini destekleme, hesap verilebilirligi arttirma, farkli paydaslarla iletisim gelis-
tirme ve uygulamalar i¢in yeni kaynaklar yaratma olarak ifade edilmistir (Krysik ve
Finn 2015: 29-34). Yani, sosyal hizmet alaninda arastirmay1 uygulamadan ayirmak
mimkiin degildir. 1980 sonras1 donemde kiiresel capta gerceklesen ve Tiirkiyede de
kendisini gosteren sosyal politikalardaki refah devletinden refah karmas: modeline
gecisle birlikte sosyal hizmetlerde aktorlerin arttigy, verilen hizmetlerin 6zellestiril-
digi, yerel ve bireysel hale geldigi gorillmektedir. Sosyal hizmetin neoliberallesmesi
ticarilesen yeni uygulama, uzmanlik ve arastirma alanlarini sekillendirmektedir (Ga-
rett 2010; Macias 2015). Bu galisma ile yiiksekogretim ve sosyal hizmetin gegirdigi
doniisiimlerin yansimalar: son on bes yil igerisinde yapilan yiiksek lisans arastirma-
lar1 tizerinden incelenecektir. Bu dogrultuda veri toplama yontemi olarak dokiiman
inceleme yontemi kullanilmis, toplanan veriler igerik analizi ile hem nicel hem de
nitel olarak degerlendirilmistir. Arastirma kapsaminda YOK Ulusal Tez Merkezi'nin
arama islevi kullanilarak 2005-2020 yillar1 arasinda “Sosyal Hizmet”, “Sosyal Hizmet
Politikalar1 ve Yonetimi” ve “Sosyal Hizmetler” anabilim dallarinda tamamlanmig
ve erisime acik toplam 677 yiiksek lisans tezine ulagilmustir. Tezlerin 6zetleri ve ge-
rektiginde tam metinleri taranarak tezin yayimlandig1 tiniversitenin ad1 ve tiird, te-
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zin yayn yili gibi cesitli 6zellikler bir nicel veri dosyasinda tasnif edilmistir. Ayrica,
tezlerde kullanilan arastirma yontemleri ve ele alinan konular da yine ayn1 yontemle
taranarak ayr1 bir nitel veri dosyasi olusturulmus, daha sonra tezler yontem, konu ve
vaka secimine gore kodlanmigtir. Aragtirma kapsamina giren yiiksek lisans tezlerinin
konu, veri toplama yontemleri ve araglari, 6rnekleme teknikleri ve veri analiz yon-
temleri bakimindan taranmasi devam etmektedir. Devam etmekte olan bu arastir-
manin 6n bulgularina gore, sosyal hizmet alaninda yazilmis yiiksek lisans tezlerinin
biyiik ¢ogunlugu son ti¢ yilda tamamlanmustir. Son yillarda 6zellikle vakif tiniver-
sitelerinde tamamlanan yiiksek lisans tezlerinin sayisinin hizli artis1 dikkat cekmek-
tedir. Tezlerin tiniversitelere gore dagilimia bakildiginda segilen donemde en fazla
yiiksek lisans tezinin en eski Sosyal Hizmet Bolimiine ev sahipligi yapan Hacettepe
Universitesinde yayimlandig goriilmektedir. Hacettepe Universitesinde yazilan 158
yiiksek lisans tezini, ilk mezununu heniiz 2017 yilinda vermesine ragmen 105 tez
ile Uskiidar Universitesi'nin takip ediyor olmas1 dikkat ¢ekicidir. incelenen tezlerde
kullanilan y6ntemlerin dagilimina bakildiginda tezlerin ¢ogunlugunda (448) nicel
yontemlerin kullanildigi, 214 tezde nitel yontemlere bagvuruldugu, 15 tezde ise kar-
ma yontemlerden yararlanildig gortilmiistir. Yiksekogretimdeki artan uluslararasi-
lasma egilimlerine ragmen, arasgtirma kapsaminda taranan yiiksek lisans tezlerinin
neredeyse tamami vaka se¢iminde Tiirkiye sinirlari igerisinde kalmistir. Son on beg
yilda sosyal hizmet alaninda iiretilen yiiksek lisans tezleri kullanilan yontem ve segi-
len vakalar yoniinden incelendiginde yiiksekogretimdeki genel neoliberal doniisim
ile paralel olarak bir yandan kitlesellesirken bir yandan da seri tiretim mantigiyla
standartlagtig1 ve bilimsel niteliklerinin zayifladig1 anlagilmaktadir. Bu standartlagma
ve seri tiretim tizerinden gergeklestirilen bilimsel bilgi iiretimi, sosyal hizmet alanini
sadece Tiirkiye 6rneklerini inceleyen, sinirh bir aragtirma yontemi havuzu kullanan

ve konu olarak ticarilesmeye yatkin aragtirmalara indirgemektedir.
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BELEDIYELERIN SOSYAL SORUMLULUK PROJELERI VE
EGITIMDE iS BIRLiGi: ALBIDERS PROJESI ORNEGI

Tayyar Selim Okmen,& Selin Akduman
Bilkent Universitesi, Ankara, Tiirkiye

Paydaglarin katilimi, aktorler arasi isbirligi ve yonetisim temelinde, yerel yone-
timleri yeni sorumluluklarla yiiz yiize getiren bu siirecin 6nemli bir yanini da egitim
konusu olusturmaktadir. Bu yoniiyle egitim, yerel yonetimlerin ve ozellikle de hal-
ka en yakin yonetim birimleri olarak belediyelerin, sosyal sorumlulugunun 6nemli
bir boyutunu olusturmaktadir. Kamudan sivil toplum kuruluslarina ve 6zel sektore
kadar genis bir yelpazede isbirligi ve katilimi da olmazsa olmaz (sine qua non) bir
nitelikte 6ne ¢ikaran bu durum, 6zellikle yagamakta oldugumuz pandemi siirecinin
de kalin harflerle altin1 ¢izmesi baglaminda uzaktan egitim faaliyetlerinin gelistiril-
mesini ve belediyeler araciligiyla sosyal sorumluluk kapsaminda toplum tabanina
yayginlastirilmasini tegvik etmekte ve hatta zorunlu kilmaktadir. Cergevesi ¢izilen
bu katilim ve isbirligine dayali sosyal sorumluluk projelerinin realize edilmesi kapsa-
minda ve belediyelerle 6zel sektoriin isbirligi yapmasi ihtiyaci ve geregi baglaminda,
yapay zeka uygulamalarinin kullanimiyla uzaktan egitim hizmeti veren ve 6zellikle
lise 6grencilerinin Yiiksekogretime hazirlanmasi, kazandirilmasina ve Yiiksekogre-
tim hizmetlerinin sunulmasinda uzaktan egitimin yeni teknolojiler ve agilimlarla
yayginlastirilmasina yonelik hizmetler sunan ve projeler gelistiren bir 6zel sektor
kurulusu olarak Bilkent Universitesi 6grencileri tarafindan 2021 yilinda kurulan AL-
BIDERS’in deneyim paylagimi ve gelecege yonelik projeksiyonlari bu bildirinin ama-
cin1 olusturmaktadir. Sanayi toplumundan bilgi toplumuna dogru yasanan siirecte
devlet kavrami merkezli tartismalar ve gelismeler, yonetim anlayislarini, yapilan-
malarini, bu alanda olugmus ilkeleri ve kurumlagmalari, yonetim yapisini olusturan
orgiitlerin konumunu ve iliskilerini 6nemli 6l¢iide ve koktenci bir sekilde etkilemek-
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tedir. Bu anlamda ortaya ¢ikan evrensel nitelikteki anlayislar ve ilkeler, demokra-
tik yonetimin vazgecilmez 6geleri ve hizmet sunumunda 6nemli bir yeri olan yerel
yonetimlerin kamu y6netimindeki konumu ve iliskilerini de dogrudan etkilemekte,
yonetim anlayisinda ve hizmet sunma yontemlerinde 6nemli degisimlere neden ol-
maktadir. Kiiresellesme ve beraberinde gelen bolgesellesme, yerellesme egilimlerinin
yonlendirdigi siiregler iginde diger faktorlerle birlikte yonetim anlayislari ve yapilan-
malar1 da 6nemli doniisiimleri yagsamaktadir. Yoneten-yonetilen arasindaki degisen
iliskilerin yeniden tanimlanmasini gerekli kilan bu stirecte, bir taraftan sorumluluk,
katilim, saydamlik gibi ilkeler yonetim ve kamu yonetimi yaklagimlarinda 6ne ¢ikar-
ken, diger taraftan ise, etkin ve verimli hizmet sunan birimler ve demokratik yonetim
birimi olma gibi iki boyutu bulunan yerel yonetimler ve 6zellikle belediyeler hizla
6nem kazanmaktadir. Coziimii karmasik yapiya biiriinmiis bir yonetim siirecinde
yerel hizmetleri sunan belediyelerin daha etkin, verimli ve halkinin talep ve istekle-
rini duyarly, sivillesmis demokratik bir yonetim iceren alternatifler stirekli gelistirip
ve uygulamak zorundadir. Giiniimiiz belediyelerinin en 6nemli sorunlarindan biri-
nin “kaynaklarin verimli kullanilmamas1” oldugu ifade edilmektedir. Belediyelerin
kaynaklarini ne kadar verimli kullandiklar tartigmalari igerisinde, verimliligin gos-
tergelerinin ne oldugu 6nemli bir yer tutmaktadir. Yerel yonetimlerin ve 6zellikle de
belediyelerin hem demokratik katilim birimi olma hem de etkin, verimli hizmet sun-
ma anlaminda “kurumsal yonetisim” kavrami cergevesinde gelistirilmeleri ve yone-
tilmeleri gerektigi konusu da giiniimiizde tartisilmaktadir. Belediyeler bir kisim yerel
hizmetleri dogrudan kendileri sunarken bazi hizmetleri de sahip olduklar: sirketler
araciligiyla sunmaktadir. Belediyelerin segmenlerinden olusan halka hizmet sunmak
tizere kurduklar1 belediye isletmeleri, birer isletme olduklarindan ¢agdas yonetim
teknikleri kullanilarak yonetilmeleri gerekir. Tam bu noktada belediyelerin yoneti-
sim aktorleri ile isbirligi icerisinde, birlikte yapma ve yonetme yaklagimi gercevesin-
de bir yonetim fonksiyonu ortaya kaymalari beklenmektedir. Belediyelerin yonetisim
temelli bir yaklasimla kentsel aktorler ve paydaslarla isbirligi yapmasini gerekli kilan
ve bu baglamda sosyal sorumluluk projeleri gelistirme konusundaki somut isbirli-
i aktorlerinden birisinin de 6zel sektor olduguna dair teorik gerceve alanla ilgili



°

5. Uluslararasi Yiiksekogretim Calismalari Konferansi

o~ 5t International Higher Education Studies Conference
YOCAD October 14-16, 2021 / 14-16 Ekim 2021
:

bir literatiir taramasi ¢ergevesinde realize edilecektir. Bu teorik ¢erceveye dayand:-
rilmak suretiyle egitim konusundaki bu isbirliginin, yasanan pandemi siirecindeki
reel durumu gozler oniine serilecek ve egitim konusunun yerel yonetimlerle 6zel
sektor arasindaki sosyal sorumluluk projeleri kapsamindaki igbirligine en uygun ve
elverisli alanlardan birisi oldugu hususu yine teorik olarak litaratiir taramas: yoluyla
cercevelendirilecektir. Belediyelerin sosyal sorumluluk projeleri kapsaminda diger
kentsel aktorlerle oldugu gibi 6zel sektorle isbirligine gitmeleri egitim konusunda
¢ok onemli pozitif ¢ciktilar1 beraberinde getirebilecektir. Egitimle ilgili bu igbirligine
dayali projeler konusunda niteligi ve islevselligi artirilmis uzaktan egitim uygun bir
cerceve olusturacaktir. Bu teorik cerceveye ek olarak; bir grup Bilkent Universitesi
ogrencisinin girisimi olarak 2021 yilinda kurulan ALBIDERS firmasinin bu kapsam-
daki yaklagimi, belediyelerle olan sosyal sorumluluk projeleri uygulamalarina iligkin
deneyimleri ¢aligmanin sonucu olarak paylasilacak ve bu baglamda gelecege yonelik

projeksiyonlar: ¢aligmanin sonucu kapsaminda ortaya konacaktir.
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YUKSEKOGRETiIMIN SOSYAL BOYUTU BAGLAMINDA
ULUSLARARASI OGRENCILERIN UNIVERSITE
YASAMINA ETKiN KATILIMI

Gigdem Sahin, & Elif ilhan
Kirsehir Ahi Evran Universitesi, Kirsehir, Turkiye
Ankara Haci Bayram Veli Universitesi, Ankara, Tiirkiye

Avrupa yiiksekogretim sistemlerinin niteligini artirmay: ve uluslararasi is birligi/
hareketlilik kogullarini iyilestirmeyi amaglayan Bologna Siirecinin eylem baslikla-
rindan biri yiiksekogretimin sosyal boyutudur. Bu kavram, 2001 Prag Bildirgesin-
de ilk kez kullanilmis, 2007 Londra Bildirgesi ile daha agik hale gelmis ve Biikres
(2012), Erivan (2015), Paris (2018) bildirgelerinde de vurgulanmaya devam etmistir.
Yiiksekogretimde sosyal boyut kavrami, yliksekdgretime erisimde ve devam ederken
ogrencilerin esit firsatlara sahip olmasi gerektigini vurgulamaktadir. Bu baglamda
yiiksekogretimin sosyal boyutunun giiglendirilmesinin yollarindan biri tiim 6g-
rencilerin akademik ve sosyal-kiiltiirel faaliyetlere etkin katiliminin saglanmasidir.
Yiiksekogretimde etkin katilim; sinif icinde ve disinda akademik ve sosyal-kiiltiirel
faaliyetlerin planlanma, uygulanma ve degerlendirilme asamalarinda &grencilerin
ve kurumun/iiniversitenin sorumluluk almasi ve performans sergilemesidir (Ilhan,
Cam ve Cam, 2019). Yiiksekogretimde 6grencilerin etkin katilim diizeyi ile akade-
mik bagari, memnuniyet, kisisel gelisim, yasam kalitesi, egitime devam etme gibi
degiskenler arasinda pozitif bir iligkinin oldugu ¢esitli arastirmalarda belirlenmigtir
(Barnett & Coate, 2005; Kuh, 2009; Kuh, Chen & Laird, 2007; Trowler, 2010). Ayrica
ozellikle Amerika ve Avrupadaki pek ¢ok yiiksekogretim kurumu 6grencilerin etkin
katilm diizeyini belirlemeye/artirmaya yonelik sistematik aragtirmalar gercekles-
tirmektedir. Ote yandan, yiiksekégretim kurumlarinda uluslararast 6grenci sayisi-
nin artmastyla birlikte yalnizca uluslararasi 6grencilere odaklanan arastirmalar da
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yapimaktadir (Korobova & Starobin, 2015; Ross & Chen, 2015; Urban & Palmer,
2014; Zhao, Kuh & Carini, 2005). Bu arastirmalardan bazilari, Amerikadaki ulusla-
rarast Ogrencilerin etkin katilim diizeyinin Amerikali 6grencilere gore daha diisitk
oldugunu gostermektedir (Korobova & Starobin, 2015; Van Horne, Lin, Anson, &
Jacobson, 2018). Bu sonuglar yiiksekdgretim kurumlarinda sayisi stirekli artan ulus-
lararasi 6grencilerin etkin katilim diizeyine iliskin daha fazla arastirma yapilmasini
gerektirmektedir. Yerli alanyazin incelendiginde ise yiiksekdgretimde etkin katilima
iliskin aragtirmalarin genellikle 6grencilerin ders igi faaliyetlere katilim ile ilgili ve
sayica da sinirl oldugu goriilmektedir (Capa-Aydin, Uzuntiryaki-Kondakgei, Temli
ve Tarkin, 2013; Ilhan vd., 2019). Yerli alanyazinda uluslararas: égrencilerin etkin
katilimina iligkin arastirmalar ise olduk¢a sinirlidir. Bu arastirma ilgili alanyazindaki
bu boslugu dolduracak niteliktedir. Ayrica bu aragtirmanin sonuglary; uluslararasi
ogrencilerin etkin katilim diizeyinin ve katilimi zorlagtiran/kolaylastiran etkenlerin
belirlenerek yiiksekogretim kurumlarinin iyilestirici/kolaylastirict 6nlemler almasi-
na rehberlik edebilir. Bu 6nlemler nihai olarak uluslararas 6grencilerin etkin katilim
diizeyinin artirilarak yiiksekogretimin ihmal edilen sosyal boyutunun giiglendiril-
mesine katki saglayacaktir. Bu arastirmanin amacy; yiiksekdgretimin sosyal boyutu
baglaminda uluslararas: 6grencilerin tiniversite yagamina etkin katilim diizeylerinin
kendi goriislerine gore belirlenmesi ve katilimlarinin artirilmasina yénelik beklenti-
lerinin ortaya koyulmasidir. Arastirma, betimsel modeldedir. Arastirmada nitel aras-
tirmalarin durum ¢aligmasi desenine uygun olarak, uluslararas: 6grencilerin tiniver-
site yasamina etkin katilimina iligkin ayrintili ve derinlemesine bilgi toplanmigtir
(Creswell, 2014). Aragtirmanin ¢alisma grubunu, i¢ Anadolu Bélgesi’nde bir devlet
niversitesinde 6grenim goren 12 uluslararasi 6grenci olusturmaktadir. Bu 6gren-
ciler, amagli 6rnekleme yontemlerinden o6l¢iit 6rnekleme yéntemine uygun olarak
en az 2 yil yiiz ylize egitim almis olma ol¢titiinii karsilayan 6grenciler arasindan go-
nillalik esasina uygun olarak belirlenmigtir. Arastirmaya dahil olan 6grencilerin
besi kadin, yedisi erkektir; yaslari 21 ile 30 arasinda degismektedir. Ogrencilerin onu
tigiincii sinifa, ikisi ise dordiincii sinifa devam etmektedir. Ogrencilerin memleketleri
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ise Afganistan, Pakistan, Suriye, Tiirkmenistan, Kazakistan, Almanya ve Taylanddir.
Aragtirmanin veri toplama araci olarak yar1 yapilandirilmig bir gortigme formu ha-
zirlanmugtir. Tki béliimden olugan formun ilk béliimiinde 6grenciler ile ilgili demog-
rafik bilgiler; ikinci béliimde, onlarin etkin katilim diizeylerini, etkin katilim sag-
lamalarini kolaylastiran/zorlastiran etkenleri ve etkin katilim diizeylerini artirmaya
yonelik goriis/6nerilerini belirlemeye yonelik yedi agik uglu soru yer almaktadir. Veri
toplama aracinin kapsam gecerliginin saglanmasinda, egitim bilimleri alanindan iki
uzmandan goriis alinmistir. Ogrencilerle yiiz yiize ve gevrimigi toplant1 program-
lar1 araciligiyla Mayis-Haziran, 2021 tarihleri arasinda 20-30 dk. siiren goriismeler
yapilmis, goriismeler sonucunda elde edilen veriler icerik analizi yontemi ile analiz
edilmistir. Veri analizi siirecinde, genellikle veri setlerinin birden fazla kodlayicinin
cevaplarindaki kararlilik anlamina gelen (Creswel, 2007) i¢ giivenirligi igin ise, egi-
tim bilimleri ve nitel aragtirma alaninda uzman olan iki aragtirmacinin birbirinden
bagimsiz olarak olusturdugu kod ve temalar karsilagtirilarak nihai kod ve temalara
karar verilmistir. Aragtirmadan elde edilen bulgulara goére uluslararasi 6grenciler;
akademik etkinliklere katilimda kendilerini yeterli gérmekte, bireysel 6zellikleri-
nin, derse olan ilgilerinin, 6gretim elemanlar1 ve iiniversite yonetimin tutumlarinin
katilimlarini kolaylastirdigini, ancak Tiirk dilini etkin kullanma ile ilgili sorunlarin
katilimlarini zorlastirdigini belirtmektedir. Ayrica 6grenciler; sosyal-kiiltiirel etkin-
liklere katilim konusunda kendilerini daha az yeterli gormekte ve bireysel ozellik-
lerinin, arkadaglarinin, 6gretim elemanlar1 ve tniversite yonetiminin tutumlarimin
katilimlarini kolaylastirdigini, ancak bu tiir faaliyetlerin nicelik ve nitelik agisindan
yetersiz olmasinin katilimlarini zorlastirdigini belirtmektedir. Sosyal-kiiltiirel faali-
yetlere katilimlarini artirmada ise 6zellikle tiniversite yonetimi tarafindan daha fazla
olanak sunulmasini beklemektedir. Arastirma bulgularina dayali olarak uluslararas:
Ogrencilerin tniversite yagamina etkin katilim diizeylerini artirmak i¢in oncelikle
Tiirkge sozlii iletisim becerilerini gelistirecek etkinliklerin diizenlenmesi, sosyal-kiil-
tiirel faaliyetlerin nicelik/nitelik acisindan gelistirilmesi, bunlar diizenlenirken 6g-
renci temsilcileri/topluluklar: araciligiyla 6grencilerin beklentilerinin belirlenmesi
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ve katilimlarimin kolaylastirilmas: 6nerilebilir. Boylelikle yiiksekogretimde uluslara-
rast 6grencilerin etkin katilim diizeyi artirilarak yiiksekdgretimin ihmal edilen sosyal
boyutu gii¢lendirilebilir.
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THE ASSESSMENT OF LEARNERS’ EMOTIONS IN
SPEAKING: AN IDIODYNAMIC CASE STUDY

Yasemin Kirkg6z, & Mehtap Cicen Efe
Cukurova University, Adana, Turkey
Beykent University, Istanbul, Turkey

Emotions can be conceptualized as being momentaneous when there is the need
for second language communication. It is hard to admit that language acquisition
is a mere cognitive process, yet it includes emotions, such as enjoyment, anxiety,
motivation, hesitation, and nervousness as well. Similarly, emotions cannot be con-
sidered only as feelings, but they are the combination of physical changes, cognition,
behavioral patterns, and feelings. Emotions are identified as nonpersistent reactions
to surroundings, so they are remarkable study areas in a dynamic perspective. Many
second language acquisition researchers have been interested in complex dynamic
systems theory to understand L2 acquisition, as learning a language itself is a comp-
lex process. Complexity Theory suggests that language learners are not expected to
make progress through a linear process. However, considerable variation and a great
instability is observed at one time in learners’ performances over time (Larsen-Fre-
eman, 2006). Although emotions have a great influence on language acquisition,
prior research in SLA has either underutilized emotions or ignored them comple-
tely. Contrary to the previous studies, this study aims at understanding the effects
of learners’ emotions on their speaking performance via an idiodynamic method
on a moment to moment timescale to study the rapid moves from one emotion to
another and their effects on students’ communication performance (Thelen & Smith,
1994; van Geert & van Dijk, 2002). Keeping a portfolio is a good way of seeing the
improvement in the learners” performance, but checklists or rubrics are generally the
only tools for the assessment of such kind of tasks. In this study, the focus is not only
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on the utterances of the students, but it is also on their emotions and what causes
these emotions to fluctuate. This is why the speaking course at the B1 level is chosen
as the context of the study, and the main aim of the course is to help learners express
themselves appropriately in different contexts. To do so, the students are assigned
weekly communication tasks which are video recorded for different contexts. Four
English language learners at the tertiary level participate in this study by completing
weekly communication video tasks assigned to them, and participants then rate their
per-second fluctuations in the emotions they feel when they watch their video recor-
dings. The ratings are taken at a rate of about one per second and provide a conti-
nuous graph of fluctuations in the variables. Just after the rating, the participants are
asked to explain the reasons behind their attributions for fluctuations in their ratings
in an interview. Idiodynamic method was used to have a deeper understanding of
the reasons for the fluctuations in the participants’ emotions and their effects on the
students’ performance. The results of the study demonstrated both inconsistency and
variation in emotions among the participants. The major emotions were identified
as anxiety, enjoyment, and motivation. Moreover, searching for the appropriate vo-
cabulary, using perfect grammar, and the correct pronunciation were identified as
the major determinants affecting the students’ performance in communication tasks.
According to the results, students perform well when they feel highly motivated, and
when they have fun. On the other hand, their performance is not more than medioc-
re if they are anxious or tense. At the end of the study, it is concluded that speaking
performance is a complex construct which changes rapidly depending on several
reasons including emotions of the students at the time of their performance.
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ENHANCING LEARNING THROUGH INTEGRATION OF
STUDENT-CENTRED LEARNING METHODS

Rogelio Levardo Jr.
Bahrain Polytechnic University, Isa Town, Bahrain

Being an applied studies institution, Bahrain Polytechnic has adopted and imp-
lemented a problem- and project-based learning pedagogical model. The model
has been used successfully and this is evidenced by annual graduate surveys, focus
groups, as well as employer feedback. All these highlight how Bahrain Polytechnic
graduates stand out in terms of their work skills and ethics in the industry. The gra-
duates themselves attribute these commendations due to the manner by which they
learned at the Polytechnic. Having proven the model to be effective, would it be pos-
sible to further enhance the students’ journey in response to the ever changing direc-
tions of teaching and learning and the tenor of the workplace? The study is designed
to take an initial look at an effective pedagogical model with the purpose of enhan-
cing it to cause deeper learning of theoretical concepts, reflecting on these and appl-
ying these to authentic experiences. In a student-centred environment, the students
are trained and encouraged to take an increased responsibility and accountability for
their own learning. Gibbs (1995) described student-centred environments as those
that focus on: learner activity instead of passivity; process and competence, rather
than content; where the key decisions about learning are facilitated by the tutor but
ultimately made by the students themselves. This causes the transformation of indi-
vidual students into independent, autonomous life-long learners. The development
of such independence is gained through the gradual establishment of maturity in
terms of judgement, self-reflection and decision-making. Problem-based learning as
a student-centred approach is purposed to transform students who can “construct an
extensive and flexible knowledge base, develop effective problem-solving skills, de-
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velop self-directed, life-long learning skills; become effective collaborators; and be-
come intrinsically motivated to learn” (Hmelo-Silver, 2004). Project-based learning
(PjBL), was essentially brought into the spotlight in learning theory by John Dewey
in his 1897 book entitled “My Pedagogical Creed,” which outlined the concept of
“learning by doing” which allows students to gain knowledge and skills by working
for an extended period of time to investigate and respond to an authentic, engaging,
and complex question, problem, or challenge with tangible deliverables. Extensive
research was conducted by the Teaching and Learning Unit (TLU) to look into other
existing SCL methods which would draw the advantages of PBL and PjBL and furt-
her strengthen and magnify these through the integration of other appropriate met-
hods. This search yielded three possible techniques - the Jigsaw Strategy, Team-based
Learning and Process-Oriented Guided Inquiry Learning. These were chosen due to
the foundational structure of the methods, similarity of scope as well as the peda-
gogical support each require. Ten academics, representing a particular programme
of the Polytechnic volunteered to take part in the study. Training was provided by the
TLU on the basic structure of each methodology and also provided consultation on
class activity design. The academics were encouraged to have their ideas built into
the activities while the TLU provided feedback and advise to ensure that the PBL
and PjBL supporting framework was existing and that any or a combination of the 3
other techniques were embedded to provide learning enhancement. Once the acti-
vities were approved, the academics implemented these in their classes with a TLU
observer. At the end of the class, the students were asked to participate in a survey
to gauge their perspectives regarding the applied method. The TLU also held inter-
views with the academics to determine their thoughts regarding the activity design,
its implementation, their successes, areas for further improvement. It is interesting
to note that 80-85% of the students who took part in these pilot classes had excellent
perspectives regarding these. They voiced out that they did learn about the concepts
that they were supposed to have during the session. They shared that it was initially
daunting but they eventually enjoyed the learning. Among the three techniques, the
Jigsaw Strategy and the Team-based Learning methods were seen to be most useful



b

o~ 5t International Higher Education Studies Conference
YOCAD October 14-16, 2021 / 14-16 Ekim 2021
:

5. Uluslararasi Yiiksekogretim Calismalari Konferansi

across majority of the course levels, be they foundational or higher. The Process-o-
riented Guided Learning technique gained substantial approval from students taking
higher level courses and more oriented to the hard sciences. It is a great possibility
to take a teaching and learning methodology and further enhance it by taking other
appropriate methods that would provide support for it. As each methodology does
have its benefits, integrating another would allow further enhancement of what each
method could offer. There is also a possibility that a method could fill in any gaps that
another would have. All of these would result in robust, authentic learning.
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CULTURE DOES MATTER: EXPLORING THE ASSOCIATION
BETWEEN ORGANIZATIONAL CULTURE AND STUDENT
ENGAGEMENT

Ersan Borhan, & Serap Emil
Gazi University, Ankara, Turkey
Middle East Technical University, Ankara, Turkey

Student engagement (SE) has become a seminal phenomenon in recent higher
education (HE) studies since it is associated with both desirable student outcomes
and the quality of HE policies and practices (Kuh, 2005; Umbach & Porter, 2002;
Zhao & Kuh, 2004). Engagement is a process where students exhibit meaningful and
purposeful involvement in academic and extracurricular activities, and institutional
practices make such involvement enriching and satisfying (Kuh et al., 2006; Pascarel-
la & Terenzini, 2005). The relevant literature extensively focuses on student behavi-
ors and institutional characteristics to describe SE. Albeit, research attention seems
to miss conceiving of the pieces of institutional characteristics, such as institutional
environment (Zhao & Kuh, 2004), mission (Kezar & Kinzie, 2006), governance and
leadership (Leithwood & Jantzi, 2000), and faculty culture (Kuh & Whitt, 1988) and
more, in SE through their broader notion: organizational culture. Therefore, this
study aimed to uncover the relationship between SE and organizational culture in
HE. Accordingly, the present study primarily sought to answer the following ques-
tion: “Do the organizational culture types in higher education significantly predict
student engagement?”. We addressed SE within Glinti¢’s Engagement Framework
(Giinig, 2016). This hybrid framework suggests that SE has two dimensions: class
engagement and campus engagement. In this model, the ‘class engagement’ is add-
ressed with three indispensable elements of SE: behavioral, cognitive, and emotional
engagement. Meanwhile, institutional factors, such as institutional practices, campus
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climate, physical conditions, extracurricular activities, safety, and learning commu-
nities, as well as “developing a sense of belonging to the campus environment” and
“valuing university and higher education” are encapsulated within ‘campus engage-
ment’ (Glinii¢ & Kuzu, 2014). When it comes to organizational culture, we applied to
four cultural ‘typologies’ of Cameron & Quinn (2011) based on the Competing Valu-
es Framework (CVM). CVM has already been utilized in higher education research
since it has been validated as a cultural model for HEIs (Fralinger & Olson, 2007;
Hill & Ferreria, 2008; Kose, 2017). The cultural typologies in this framework - clan,
adhocracy, market, and hierarchy - are also in line with what was proposed for the
organizational culture in HEIs. The sample of the study, which employed a correla-
tional design, was composed of 429 students at a public university in Turkey. Using
the convenience sampling, we collected the data with the Student Engagement Scale,
developed by Giinii¢ and Kuzu (2015), and the Turkish version of the Organizational
Culture Assessment Inventory (OCAI), adapted by Kose (2017). The Turkish version
of the OCAT includes three culture types rather than four in its original study: adhoc-
ratic-clan, market, and hierarchy. We calculated Pearson’s correlation coeflicient to
reveal the relationship between SE and the organizational culture types. Then, we
performed a Multiple Linear Regression Analysis to uncover whether the specified
culture typologies predicted SE. We performed all statistical analyses on SPSS 26.0
and accepted p<.05 as significant. The results showed that while SE was moderately
correlated with adhocratic-clan and market cultures, it was weak with hierarchy cul-
ture (p=.00). Furthermore, SE was significantly predicted by adhocratic-clan (f=.22,
SE=.03, p=.00) and market cultures (f= .21, SE=.04, p=.00), while it was not the case
for hierarchy culture (= -.06, SE=.30, p=.30). Overall, the findings were consistent
with the relevant literature. Regarding adhocratic-clan culture, adopting the chara-
cteristics of dynamic, collegial, and flexible structures, Milburn-Shaw and Walker
(2017) propose that collegiality fosters interaction among students and faculty, whi-
ch, in turn, positively influences students’ engagement. Carey (2018) asserts that SE
is associated with collegiality, where discussions and negotiations take place. Consi-
dering market culture, the more market-oriented culture the universities adopt, the
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more they focus on student engagement (Krause, 2005). Therefore, market-oriented
characteristics of HEIs foster engagement, and this is a cycle where market culture
and engagement feed each other (Milburn-Shaw & Walker, 2017; Almarghani & Mi-
jatovic, 2017). Finally, hierarchy culture was found not to have a predictive value on
SE. Similarly, van der Velden (2012) states that students’ engagement is somewhat
limited in bureaucratic cultures since their position is static within organizations. He
also found that the students reported less engagement in bureaucratic culture. Ove-
rall, governance bodies of HEIs may consider adopting practices and policies that
will foster SE and reevaluating the existing ones. Moreover, the faculty may practice
techniques and methods for the sake of creating a more engaging class environment.
Finally, the Turkish HE needs student affairs professionals to deal with institution-o-
riented engagement issues.
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HOLISTIC ME: A CASE STUDY OF INTEGRATED APPROACH
FOR STUDENTS’ WELLBEING

Ceyda Cihan Aydogdu, & Elif Bengii
Abdullah Gl University, Kayseri, Turkey

Research on teaching and learning in the time of Covid-19 pandemic shows that
there is a significant increase in students’ stress and anxiety levels (Bekaroglu & Yil-
maz, 2020). The same study documents that student participation levels have signi-
ficantly dropped and as a result of that their commitment to learning has decreased.
Kim et al. (2020) emphasizes that active participation in the classroom plays a crucial
role in students’ learning. However, with the pandemic, students are limited in their
ability to participate due to problems such as unstable Internet connection or the
lack of support from classmates and teachers (Human Rights Watch Report, 2021).
From the UNESCO report (2020), it is clear that most students lose commitment
and focus; as a result, their learning motivation levels decrease during the pande-
mic.A positive education approach can be helpful to be able to cope with de-moti-
vation and attendance problems (Lopez & Louis, 2009). In 2004, Hart argued that
the ability to concentrate, conceptual flexibility, and greater capacity for synthetic
thinking can be developed by contemplative education, also known as contemplative
pedagogy. Bush (2010) stated that contemplative pedagogy supports mindfulness in
the classroom and benefits from positive psychology interventions. It also includes
identifying and developing strengths, cultivating gratitude, and visualizing students’
best possible selves (Selligman & Adler, 2018). At this mid-size public university in
Anatolia, it was observed that student motivation levels drastically decreased and the
university-wide course evaluations revealed that students were dealing with mental
health related problems more than ever (Aydogdu & Tok, 2021). The United Nations’
3rd sustainable development goal (SDG), good health and wellbeing, as well as the
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OECDSs Report on Future of Education & Skills (2020) emphasizes that for a sustai-
nable world, youth need to acquire awareness of wellbeing for themselves, for others
and for the planet, if they are to meet the challenges of the 21st century, contribute
to and thrive in our world. Concerning this, as researchers, we designed a workshop
for 8 weeks for undergraduate students to understand the effect of the application
of contemplative pedagogy and positive education approach on students” wellbeing.
Referring to both UN SDGs” and OECD reports, the aim of this workshop was to
raise awareness among students in taking responsibility for their wellbeing. In this
regard, the researchers aimed to understand (1) how students would be engaged with
designed activities, and (2) how this workshop will increase students’ awareness of
well-being. The content was designed according to student needs and aimed to re-
duce stress levels and increase learning motivation. In conjunction with meditation,
breathing and qigong exercises, issues such as healthy eating habits, sleeping patter-
ns and aromatherapy were discussed together by inviting experts from the fields to
the meetings. A mixed method was used to collect data from students’ experiences.
They (10 participants) were given Perceived Stress Scale (PSS) (Cohen et al., 1983)
and Five Facet Mindfulness Questionnaire (FFMQ) (Baer, et al., 2006) as a pre- and
post-test. In between tests and throughout the workshop they were asked about their
experience with the reflection questions. The examination of the qualitative data was
conducted through descriptive analysis, while the quantitative data were analyzed
using frequencies. The research findings supported that an integrated approach inc-
reases students’ motivation and decreases their stress levels within the framework of
the relevant literature.
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TURKIYE’DE YUKSEKOGRETIMDE PSIKOLOJIK
DANISMANLIK VE REHBERLIK HiZMETLERININ
MEVCUT DURUMU

Dilara Ozel, Merve Dokmeci, Gokce Gokalp,
Pelin Dikmen-Yildiz, & Mustafa Akkus
Orta Dogu Teknik Universitesi, Ankara, Tiirkiye
Kirklareli Universitesi, Kirklareli, Tiirkiye
Erzincan Binali Yildirim Universitesi, Erzincan, Tiirkiye

Universitelerimizde dgrencilerin {iniversite yasamina uyumunu; Kigisel, sosyal
ve akademik gelisimini desteklemek; psikolojik danismanlik ve rehberlik hizmetleri
sunmak tizere gesitli birimler faaliyet gostermektedir. Tiirkiyede bu tiir birimlerde
sunulan hizmetler ve yasanan sorunlar {izerine ¢esitli calismalar bulunmakla birlikte
(6rn. Erkan, Cihangir-Cankaya, Terzi ve Ozbay, 2011) tiim {iniversitelerdeki giincel
durumu ele alan bir ¢alisma bulunmamaktadir. 207 iiniversitede 6rgiin egitimde 4
milyona yaklagan agik ve uzaktan 6gretim ile 8 milyonu asan 6grenci sayist (YOK,
2021) dusunildigiinde, ilgili kurumsal ve ulusal politika gelistirme stireclerine alt-
yap1 olusturmak tizere, ulusal diizeyde bir tarama ¢alismast yiiriiterek mevcut duru-
mun tespit edilmesi deger tasgimaktadir. Nitekim YOK 2019 yilinda, iiniversitelerdeki
genglerin ruh sagliklarinin farkli agilardan ele alinmasi, sorunlarinin ¢éziimiine yo-
nelik kisa ve uzun vadeli eylem planlarinin olugturulmast i¢in ¢alismalar baglatmistir
(Hiirriyet, 06.09.2019). Ayrica, pandemi siireci 6grenciler i¢in basa ¢ikmalar1 gere-
ken bir¢ok yeni psikolojik ve akademik zorlugu ortaya ¢ikartmigtir. Bu durumda psi-
kolojik danismanlik ve rehberlik hizmetlerine olan ihtiyacin artarak devam edecegi
ongoriilebilir. Bu ¢aligmada, Tiirkiyede bulunan 207 tiniversitenin web siteleri tara-
nip icerik analizi yapilarak psikolojik danigsmanlik ve rehberlik birimlerinin giincel
durumunun ulusal diizeyde tespit edilmesi amaglanmaktadir. Avrupa Ogrenci Birligi
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tarafindan hazirlanan “Ogrenci Ruh Saglig: Bildirgesi” (ESU, 2020) 6grencilerin ruh
saglig1 icin olusturulan kurumsal destek mekanizmalarini Bologna Siirecinin yiikse-
kogretime erisimde firsat esitligini vurgulayan sosyal boyutunun bir pargas: olarak
ele almaktadir. Gelisim cagindaki bu grup icin; tiniversite yasamina uyum, maddi
yetersizlikler, akademik basari kaygisi gibi bir¢ok etken ruh sagligi icin risk olustura-
bilmektedir. Bu tiir sorunlarin 6grenimini yarida birakma ya da ge¢ tamamlama gibi
sonuglar dikkate alindiginda, 6grencilere gerekli psikolojik danigmanlik ve rehberlik
hizmetleri saglamanin bir firsat esitligi unsuru olarak ele alinmasi gerekmektedir.
Bu agidan, ESU’ya gore, tiniversite 6grencilerinin saglikli olmalari ve fiziksel ve psi-
kolojik iyi-oluglar1 bir litks olarak degil, bir hak olarak tanimlanmalidir. Covid-19
pandemisi ile Giniversite 6grencilerinin psikolojik sagliklarina 6nem veren ¢aligmalar
ivme kazanmistir. Cogu 6grenci pandemi déneminde enfekte olma korkusu yasayip,
yakinlarina virtisii bulagtirma endigesi tasimakla birlikte yakinlarindan uzak olma,
yalnizlik ve izolasyonla da miicadele etmek zorunda kalmistir (Pan ve ark., 2020).
Daha 6nce destek ve danigmanlik hizmeti alanlarin bu hizmete ulasma durumu, bas-
larda ¢evrimici hizmetlerin kisith olmas: nedeniyle zorlasmistir (Zhai ve Du, 2020).
Bu baglamda, pandemi déneminde 6grencilere online psikolojik destek sunmak iize-
re DSO ve Hollandadan 4 iiniversitenin girigimi olan “Duyarli Universiteler (Caring
Universities)” gibi ornekler ortaya ¢ikmuistir. Psikolojik destek hizmetlerinin artan
onemi nedeniyle bu ¢aligmada Tiirkiyedeki psikolojik danigsmanlik ve rehberlik bi-
rimlerinin dagilimi ve verdikleri hizmetler derlenecektir. Caliymada tiniversitelerin
sundugu psikolojik destek hizmetlerinin ortaya konulmasi amaciyla tiniversitelerin
internet siteleri incelenerek internet temelli igerik analizi gerceklestirilmistir. Tekno-
lojinin gelismesiyle genis ve zengin bir veri saglayan internet temelli siteler, bloglar,
fotograflar, ve uygulamalar, aragtirmacilar i¢in yeni bir veri alani yaratmigtir (Kim
ve Kuljis, 2010). Bunun yaninda, bu kadar zengin bir veri sunan uygulamalar ayni
zamanda gegerlilik ve giivenilirligi saglamak i¢in karmagik bir yap1 yaratmaktadur.
Bu ¢alismada gecerlilik ve giivenilirligi saglayabilmek i¢cin Neundorf (2002) tarafin-
dan gelistirilen dokuz igerik analizi adimi kullanilmigtir. Neundorf (2002) tarafindan
belirtilen dokuz agamali igerik analizi yontemleri, internet temelli igerik analizlerin-
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de de kullanilmaktadir (Weare ve Lin, 2000). Arastirmanin 6rneklemini Tiirkiyede
bulunan vakif ve devlet tiniversiteleri dahil olmak tizere 207 iniversitede psikolojik
danigmanlik hizmeti veren birimler olusturmaktadir. Gergeklestirilen icerik analizi
sonrasinda 81 ilde bulunan 129’u devlet {iniversitesi olmak tizere 207 iiniversitenin
sagladig1 psikolojik danigmanlik ve rehberlik hizmetleri raporlanacaktir. On bulgu-
lara gore 59 tniversite aktif olarak psikolojik danigmanlik hizmeti saglamamaktadir.
Bu 59 birimden 11 tanesinin yonetmeligi bulunmakta fakat aktif olarak hizmet ver-
medikleri ve birimlerinde hizmet verecek psikolog ve psikolojik danigman bulundur-
madiklar: tespit edilmistir. Psikolojik danigsmanlik hizmeti saglayan 150 {iniversite-
den toplam 161 tane psikolojik destek hizmeti sunan birim bulundugu ve 13 birimin
ise psikolojik danigmanlik merkezlerinin yaninda arastirma ve uygulama merkezi
gibi psikolojik destek hizmeti veren bagka birimleri de biinyesinde barindirdig: or-
taya ¢ikarilmigtir. Bdylece bu 13 tiniversite, 6grencilerine ve personeline birden fazla
psikolojik destek hizmeti saglayan birim sunarak psikoloji hizmetlerini genisletmis-
lerdir. Bunlarin yaninda hizmet veren 161 birimden 18 tanesinin bulunduklar il ve
ilgedeki halka da agik olduklari, sadece tniversite paydaslarina hizmet verilmedi-
¢i bulunmugtur. Psikolojik danigmanlik hizmeti saglayan 161 birimin 63 tanesinin
niversitelerinin 6grencileri yaninda tiniversite personeline de hizmet verdikleri, 7
birimin de personel yakinlarina hizmet sagladig1 bulunmustur. Sonug olarak Tiirki-
yede bulunan ¢ogu iiniversitenin, {iniversitenin ¢esitli bilesenlerine psikolojik danis-
manlik hizmeti sagladiklar1 bulunmustur. Bunun yaninda, bazi iniversitelerin mer-
kezlerini sadece iiniversite bilesenlerine degil, bulunduklar1 ildeki tiim halka agarak
toplum psikolojik sagligini da g6z oniinde bulundurduklar: gortilmistir. Psikolojik
destek hizmetleri saglamayan bazi tiniversitelerin, yonetmeliklerini yayilayarak psi-
kolojik destek hizmetleri i¢in ¢aligmaya basladiklar: saptanmustir.

KAYNAKCA
e Caring Universities. (2021, June 2). But How you really are doing? https://
caring-universities.com/
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YUKSEKOGRETiIM MEZUNLARININ iDEAL OGRETIM
ELEMANININ NITELIKLERINE iLiSKIN GORUSLERI

Elif ilhan
Ankara Haci Bayram Veli Universitesi, Ankara, Tiirkiye

Yiiksekogretim kurumlarindan tilkenin insani/ekonomik kalkinmasinda gereksi-
nim duyulan yiiksek nitelikli bireyler yetistirmesi beklenmektedir. Bu beklentiyi kar-
silamadaki temel sorumluluk ise yitksekégretim kurumlarinin niteligini belirlemede
en 6nemli gostergelerden biri (Kalayci ve Cimen, 2012) olarak kabul edilen 6gretim
elemanlarina aittir. Ogretim elemanlarina bir taraftan yiiksekdgretim kurumlarinin
gecirdigi degisimin sonucu olarak bolgesel ekonomik kalkinmay: saglama, arastir-
ma sonuglarini pazarlama, sanayi-kurum-kurulus ile isbirligi yapma, kamu ve 6zel
sektore danigmanlik yapma (Etzkowitz, 2008) gibi pek ¢ok yeni sorumluklar yiiklen-
mektedir. Diger taraftan ise onlarin nitelikli egitim verme, 6grencilerle etkili iletisim
kurma, onlara rehberlik etme gibi ge¢misten gelen sorumluluklarinin da 6nemi arta-
rak devam etmektedir. Bu yeni/siiregelen sorumluluklar, 6gretim elemanlarinin sa-
hip olmasi beklenen niteliklere iliskin ¢alismalarin yapilmasini saglamaktadir. Ancak
bu ¢aligmalarin pek ¢ogunda 6gretim elemanlarinin niteliklerinin lisans diizeyindeki
6grenciler tarafindan degerlendirilmesine (Arslantas, Cinoglu ve Yildiz, 2013; Sii-
men ve Caglayan, 2013) ve yine lisans diizeyinde 6grenim goren dgrencilerin goriis-
leri temel alinarak 6zellikle 6gretmen yetistiren 6gretim elemanlarinin niteliklerine
odaklanilmaktadir (Cer, 2016; Erginer, Erginer ve Bedir, 2009; Tunca, Sahin, Oguz ve
Giinel, 2015). Ancak heniiz 6grencilik yasamina devam eden 6grencilerin ideal 6gre-
tim elemaninin niteliklerine iliskin goriisleri yliksek not alma, sinif gecme gibi kaygi-
larin etkisiyle sekillenebilir. Bu nedenle yiliksekdgretim kurumlarinin dis paydaslari
arasinda 6nemli bir yere sahip olan mezunlarin goriislerinin belirlenmesi 6nemlidir.

Ayrica yiiksekogretim kurumlarindan mezun olarak mesleki yasama baglamis olan
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bireylerin, ideal 6gretim elemaninin sahip olmasi beklenen nitelikleri daha genis bir
bakis agisiyla ve tarafsiz olarak ifade edecegi diisiiniilmektedir. Ote yandan lisans
egitimine devam eden 6grenci goriislerine dayali olarak olusturulan ilgili alanyazina
katki getirilmesi agisindan da farkli gruplarin bakis agilarinin incelenerek veri kay-
naklarinin ¢esitlendirilmesi 6nemlidir. Bu arastirmada, yiiksekogretim mezunlari-
nin ideal 6gretim elemaninin sahip olmasi beklenen niteliklere iliskin gériislerinin
belirlenmesini amag¢lanmaktadir. Arastirma, betimsel modeldedir (Karasar, 2014).
Nitel aragtirma 6zelligi gosteren bu aragtirma; mezunlarin kendi yagantilarina dayali
olarak (Creswell, 2014) ideal 6gretim elemaninin niteliklerine iligkin bireysel algila-
rinin ortaya ¢ikarilmasini ve yorumlanmasini amagladigindan (Yildirim ve $imgek,
2013) olgu bilim arastirmasi olarak desenlenmistir. Arastirmanin ¢alisma grubunu;
kolay ulagilabilir 6rnekleme yontemi ile belirlenen ve Tiirkiyedeki cesitli tiniversi-
telerde lisans egitimini tamamlamis 30 mezun olusturmustur. Arastirmaya goniillii
olarak katilanlar; mithendislik (10 katilimci), iktisadi-idari bilimler (10 katilimci) ve
egitim (10 katilimcr) fakiilteleri mezunudur. Katilimcilarin 16’1 erkek ve 14’1 kadin-
dir; yaglar1 25 ile 35 arasinda degismektedir. Katilimcilarin tamami kamu kurum/
kuruluslarinda mezuniyet alanlariyla ilgili gérevlerde caligmaktadir. Aragtirmanin
veri toplama araci olarak a¢ik uglu sorulardan olugan bir anket formu kullanilmistir.
Bu form iki béliimden olusmaktadir: Ilk bolimde mezunlarin demografik bilgileri
ile ilgili alt1 soru; ikinci boliimde ise onlarin lisans egitimi siirecinde ders aldigim
6gretim elemanlar1 arasindan en etkili/bagsarili/ideal oldugunu disiindiigiiniz 6g-
retim elemanlarinin niteliklerine iliskin dort agik uglu soru yer almaktadir. Formun
kapsam gegerliligine iligkin yliksekdgretimde 6gretim elemani degerlendirme, 6gre-
tim elemanlarinin pedagojik yeterlilikleri ve nitel aragtirma yontemleri tizerine ¢a-
lismalar: olan egitim programlar1 ve 6gretim alanindan iki farkli uzmandan goriis
alinmustir. Uzmanlarla yapilan ¢evrimigi toplanti sonucunda ideal 6gretim elemani
kavraminin daha anlagilir olabilmesi i¢in formda “en etkili/basarili/ideal oldugunu
diisindiiniiz 6gretim eleman1” ifadesinin kullanilmasina karar verilmistir. Nihai
sekli verilen form, ¢evrimici belge paylasim uygulamas: (google docs) araciligiyla
katilimcilarla paylasilarak arastirmanin verileri Nisan-Haziran, 2021 tarihleri ara-
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sinda toplanmugtir. Toplanan veriler, icerik analizi yontemi ile analiz edilmistir. Ige-
rik analizi yapilirken, 6ncelikle tiim veriler genel olarak incelenmis, ardindan veriler
kodlanmis ve kodlar, 6nceden belirlenen temalar altinda birlegtirilmistir. Tiimden-
gelimci yaklasima uygun olarak temalar analiz 6ncesinde ilgili alanyazin incelemesi
sonucu olusturulmustur (Mayring, 2000). Aragtirmanin i¢ giivenirligini (tutarhiligi-
n1) arttirmak amaciyla toplanan verilerin analizinde arastirmacidan kaynaklanmasi
olast yanliligin ortadan kaldirilmas: (Merriam, 2013) i¢in 6ncelikle toplanan verile-
rin %20’si i¢in aragtirmac tarafindan belirlenen kodlar, analiz 6ncesi olusturulmus
olan temalar altinda toplanmistir. Kod-tema uygunlugu egitim bilimleri alanindan
nitel arastirmalar konusunda deneyimli bir uzman ile degerlendirilmis ve baz1 kod-
larin ifade edilis sekillerinde degisiklik yapilarak fikir birligine ulasilmistir. Verilerin
geriye kalani ise buna uygun olarak arastirmaci tarafindan analiz edilmistir. Aragtir-
madan elde edilen bulgulara dayal olarak mezunlara gore kisilik 6zelliklerine iligkin
ideal 6gretim elamani 6grenciye deger veren, onlarla iletisim kurabilen, kendinden
emin ve idealist olandir. Ayrica 6gretmenlik bilgi ve becerisine iliskin ideal 6gretim
elemani dersi etkili, basitlestirerek, giinliik yasamdan 6rnekler vererek anlatabilen,
farkli ders materyalleri kullanan, akici bir tislupla ders anlatandir. Mesleki alan bilgi
ve becerisine iligkin ise ideal 6gretim elemaninin alan bilgisi yiiksektir ve mesleki
deneyime sahiptir. Mezunlarin, ideal 6gretim elemaninin niteliklerini agiklarken ki-
silik 6zelliklerine daha siklikla vurgu yaptiklar: belirlenmistir. Ayrica ideal 6gretim
elemaninin yiitksek alan bilgisine sahip ancak bunu basitlestirerek anlatabilenler ol-
dugu da siklikla dile getirilmigtir. Arastirma sonuglarina dayali olarak 6gretim ele-
manlarinin 6zellikle 6grenci ile etkili iletisim kurma ve dersin etkililigi artirmak i¢in
gesitli 6gretim yontem/tekniklerini kullanma konusunda bilinglendirmeye/y6nlen-
dirmeye/desteklemeye yonelik etkinliklerin diizenlenmesi dnerilebilir. Bu etkinlikle-
rin nitelikli bir sekilde diizenlenmesi, yiiksek katilimla uygulanmas: ve etkililiginin
degerlendirilerek siirekli hale getirilmesi i¢in ise yiiksekogretim kurumu yoneticileri
gerekli diizenlemeleri yapmalidir.
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YKS: ODTU OGRENCILERi DENEYiMINDEN
“TERCiH ETMEK” VE “YERLESTIRILMEK” ARASINDA
KISA BiR SERUVEN

Besim Can Zirh, & Buse Ceren Otag
Orta Dogu Teknik Universitesi, Ankara, Tiirkiye

Tiirkiyede lise sonras iiniversite egitimine gecis mekanizmasi, lise miifredatin-
da yer alan bazi ders igerikleri temel alinarak hazirlanan Yiiksekogretim Kurum-
lar1 Sinavi (YKS) bagslikli merkezi bir smav tizerine kuruludur. Adaylar, “Gniversite
tercih siireci” olarak adlandirilan sinav sonrasindaki asamada aldiklar1 puana gore
bir “tercih listesi” olustururlar. Bu tercihler bir 6nceki sene YKSye giren adaylarin
sinavdaki bagar1 puanlar1 ve buna gore yaptiklar: tercihler tizerinden sekillenen ve
“Yiiksekogretim Programlar1 ve Kontenjanlar1 Kilavuzu” belgesiyle a¢iklanan {ini-
versite, boliim, puan ve siralama bilgileri referans alinarak olusturulur. Her bir ada-
yin, smavdan aldig1 puana gore bir énceki yilin taban puan siralamasini baz alarak
yaptig1 tercihler mevcut kontenjanlar dahilinde bir karsiliga dontisiir. Boylece sinava
giren adaylar 2000’lerin ortalarindan itibaren sayilari hizla artan kamu tiniversite-
lerinin tagtyicist oldugu bu sinav mekanizmasi araciligiyla meslek edinecekleri bir
yiiksekogretim kurumuna yerlestirilir. Dolayisiyla tiim siireg iki ana kisim tizerinden
anlagilabilir: (a) 6grencilerin okumak istedikleri boliim/iiniversiteyi kazanmak icin
ya da en genis segenek yelpazesine sahip olabilmek tizere ¢abaladiklar1 sinav hazirlik
donemi ve (b) 6grencilerin sinavda aldiklar: puanlara gore seceneklerini artirmaya
caligtiklar1 tercih donemi. 2020 yilinda 4 milyon 70 bin gecerli sinav gerceklestigi
goz onitine alindiginda bu smav sisteminin bireysel “tercihlerle” sekillenen devasa
bir “yerlestirme” mekanizmas: olarak islev kazandig1 séylenebilir. Burada genel hat-
lariyla betimledigimiz cerceveden bakildiginda tiniversiteye gecis agsamasindaki ak-
torler olarak adaylarin, bir yap1 olarak sinav siireciyle nasil iliskilendikleri, “tercih”



\

9

5% International Higher Education Studies Conference T B .- N
October 14-16, 2021/ 14-16 Ekim 2021 ISU Iv OGREM

5. Uluslararasi Yiiksek6gretim Calismalari Konferansi Ogrenen Universite

ve “yerlestirme” arasindaki siireci nasil yonettikleri isleyisin anlagilmas: agisindan
tartigtlmaya muhtactir. Séziin 6zii, bir aday okuyacagi boliim/tiniversiteyi hangi
noktaya kadar kendi tercih etmekte ya da hangi noktaya kadar sinav sistemi tarafin-
dan yerlestirilmektedir. Bu baglamda, bu ¢alismanin amaci, “tercih” ve “yerlestirme”
soylemlerinin tiniversiteye gecis deneyimini agiklayabilme kapasitelerini, gecis siire-
ci mekanizmasinin ozellikleri ve tiniversite 6grencilerinin deneyimleri 1s18inda de-
gerlendirmektir. Caliyma kapsaminda ele alinan {iniversiteye ge¢is deneyimi, Bour-
diewnun gelistirdigi ve acikladig: anlamda ekonomik, kiiltiirel, sosyal ve sembolik
sermaye olmak {izere dort tiir sermaye iliskisini etrafinda anlagilmaya ¢aligtlmigtir
(Bourdieu, 1986). Bourdieu bu dort tip sermayeyi kendi iglerinde ve ayr1 ayr1 tanim-
lasa da, sermaye konusundaki anlayis1 temelde doniistiiriilebilirlik fikrine dayanr.
Bu anlamda, Bourdieu’ya gore bu dort tip sermaye donistiiriilebilirlikleri ve bir di-
gerine kars1 degis tokus yapma potansiyelleri ile dikkate alinmalidir. Calisma kap-
saminda, Tiirkiyede tiniversiteye gegis stirecinin farkli asamalarinda farkl tiir ser-
mayelerin donistiirtilebilirliginin énemli oldugu ve ge¢is mekanizmasinin sermaye
gerektiren kurgusunun “tercih” yapabilmeyi sermayeleri doniistiirebilme esnekligine
sahip olanlar i¢cin miimkiin kiliyor oldugu tartisilmaktadir (Reay ve digerleri 2001,
Ball ve digerleri 2002). Universite tercihi sosyoloji ve egitim bilimlerinin ortaklagtig
galisma konularindan biri olmasina karsin (Kallio 1995, Briggs 2006, Briggs ve Wil-
son 2007), ozellikle Birlesik Devletler merkezli bu arastirmalarin ¢izdigi ¢erceve Tiir-
kiyedeki smav sistemine dayali tercih ve yerlestirme arasindaki iligkinin anlagilmasi
agisindan yetersiz kalmaktadir. Diger yandan konuyla ilgili Tiirkiyede gergeklestiri-
len aragtirmalar ise “tercih” konusunu verili almakta ve dolayisiyla bu karari belirle-
yen diger etkenleri bir tartigma giindemi olarak ele almamaktadir (Erol ve digerleri
2012, Cat1 ve digerleri 2016, Ozcan 2016, Yasemin ve digerleri 2018, Bardakg¢1 2019,
Erkus ve digerleri 2020). Bu tespitlere isaretle sunum, ODTU 6grencileriyle farkl
zamanlarda gerceklestirilen iki ayr1 ¢aligmanin bulgular: 1s181nda adaylarin “tercih”
ve “yerlestirme” arasinda nasil bir iliski kurdugunu ve bu iliskiyi beliryen etkenleri
anlamay1 amaglamaktadir. Sunuma temel tegkil eden ilk ¢aligma 2018-19 6gretim
yilinda, Temel Ingilizce Boliimii'nden 34 dgrenci ile gerceklestirilen yar1 yapilandi-
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rilmis goriismelerin bulgularina dayanmaktadir. Ogrenciler 2018 yili YKS sonugla-
rina gore, ODTU Iktisadi ve Idari Bilimler Fakiiltesi veya Miihendislik Fakiiltesine
yerlesen hazirlik sinifi 6grencileridir. Calisma kapsaminda 6grenciler ile, sinava dair
yaklagimlari, sinava hazirlik siiregleri ve siav sonras tercih siiregleri {ist baglikla-
rindan olugan goriismeler gerceklestirilmis, Tiirkiyede iiniversiteye gecis mekaniz-
masinin yapisal 6zelliklerinin de incelenmesiyle adaylarin sinav ve tiniversite tercihi
deneyimlerinin derinlemesine anlagilmasi amaglanmigtir. Ikinci ¢aligma ise 2020-21
ogretim yilinda birinci sinifa baglayan psikoloji, sosyoloji ve okul 6ncesi 6gretmenligi
boliimii 6grencileriyle gerceklestirilen anket bulgularina dayanmaktadir. Bu ¢alisma
kapsaminda toplamda 250 6grenciye “puanlari diledikleri gibi yeterli olsayd:” ya da
“puanlar1 beklediklerinden diisitk gelmis olsayd1” siralamada okuduklar1 béliim/{ini-
versitenin iizerinde ya da altinda hangi béliim/iiniversiteleri tercih edecekleri ve bu
tercihlerin nedenleri sorulmustur.
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COMBINING LEADERSHIP SKILLS WITH INNOVATIVENESS
AT UNIVERSITIES

Hayal Koksal
World Council for Total Quality & Excellence in Education, Istanbul, Turkey

In every country, educational institutions have a very important mission; to tra-
in future leaders. As a result, educational institutions are affected from each new
trend, movement or change sooner or later. The same thing happened at the issues
of ‘Quality’ and ‘Innovation. The outstanding world-universities focused on ‘Total
Quality’ after 1960s, even though that movement started at factories in early 1900s.
The concept of ‘Innovation, on the other hand, waited for the rise of Information and
Communication Technologies (ICT) to be discussed. Its initial mention in education
was at the beginning of the 21st Century. ‘Total Quality in Education’ and ‘Inno-
vative Teaching’ are the most popular issues of the present educational institutions
even though they first appeared in different fields. After their appearance at schools,
teachers seem to have gained more responsibility along with their significant roles
within the teaching-learning process, i.e., leading quality and innovation. For the
experienced teachers, the best strategy might be to focus on close partnerships with
less-experienced teachers who are considered closer to the technology use for the
innovative approaches. However, the most practical and easier way of learning tho-
se philosophies and their implementations to classroom settings by teachers might
be through pre-service and in-service training programs. Leadership skills must be
given as the main strategies of quality in both trainings mentioned above since they
are also needed to gain an innovative mind. Leadership qualities are universal valu-
es, which are listed as; “Being principled, organized, ethical, accessible, empathetic,
supportive, fair, and global” by the international experts. In addition to those qua-
lifications “being a hygiene-focused person” was also added to that list during the



\

9

5% International Higher Education Studies Conference T B .- N
October 14-16, 2021/ 14-16 Ekim 2021 ISU Iv OGREM

5. Uluslararasi Yiiksek6gretim Calismalari Konferansi Ogrenen Universite

Covid-19 Pandemic. For acquiring those qualifications, it is recommended to use a
quality-focused, and technology-based project training methodology, which is cal-
led Imece (=Collaboration) Circles, by the author while training teacher candidates.
She has been using it at each level of education since 2002 as a Total Quality expert.
She is also the localizer, trainer, and advisor of the “Innovative Teachers Program” of
Turkey started at Turkish schools in 2004 by Microsoft Turkey and the Ministry of
National Education. A specifically designed version of that program was also opened
by the author at the Faculty of Education of Bogazi¢i University in 2005 and lasted
until the year 2013. “Imece (Collaboration) Circles” was awarded by the World bank
at the “Turkey’s Creative Development Ideas Competition” in 2005. The author has
been using that methodology for conducting ICT-based projects with K-12 teams,
solving problems at non-governmental communities, teaching implementation of
the methodology to teachers within the in-service training seminars and training
teacher trainees how to use it, attending her courses at undergraduate and graduate
programs of various universities. Future educational leaders in her courses at the fa-
culties of education are learning the difference between “innovation” and “innovati-
veness” in addition to quality concept. They are also gaining competence in innovati-
ve technology use. They are internalizing the collaborative leadership skills by means
of project design and project management. In addition to her undergraduate courses,
she guided eleven projects at graduate levels between 2018 and 2021, at two univer-
sities: One in Istanbul (Bahgesehir University) and the other one in Cyprus (Cyprus
Science University). The results were interesting. The methodology was found one
of the most innovative methodologies to be used at every level and at every type
of school by those who have already learnt how to use it. With this methodology,
MA students in both universities have gained cultural and intercultural empathy and
tolerance, teamwork spirit, and understanding related to the technology use, in addi-
tion to learning the content of the course. While doing these, they also internalized
the importance of creativity, originality, time management, portfolio management,
and obeying ethical rules. Even though the Cyprus projects were prepared during
the Pandemic, the students never lost their enthusiasm towards their projects. They
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conducted their surveys and delivered their projects in time. The projects were as-
sessed virtually by their peers and by the instructor. In this paper, the contents, steps,
and outcomes of those projects along with the reflections of the leading students and
teachers will be shared.
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A CRITICAL EVALUATION OF LEADERSHIP
PREPAREDNESS IN A MIDDLE EASTERN
TERTIARY INSTITUTION

Philippe Pringuet, Philippe Vande Wiele, & Anthony Friel
Bahrain Polytechnic University, Isa Town, Bahrain

In higher education, the Head of School (HOS) is responsible for the effective ge-
neral management of the School, ensuring the delivery of the strategic vision within
the School, and the quality of the student experience. Their prime role is to provide
strong academic leadership, demonstrate vision, and empower others to deliver the
agreed strategy within the Faculty. It is recognised that the methods by which HOS
carry out their duties will depend on such factors as the size and nature of the School
and the personal approach of the individual. This study explores the level of prepa-
redness of HOS of a Middle Eastern higher education institution when first taking
on their role whereby in the institution under study, in recent years all have been
internally promoted without having received training. The main focus of the paper
is to evaluate the perceptions of Heads of School with regards to their preparedness
on entering the role. The paper evaluates current policies and practices in the institu-
tion and makes recommendations to the leadership team with respect to leadership
development and succession planning. This study bases its theoretical framework on
a concise review of the relevant literature on core principles of leadership, effect of
gender and culture on leadership, state of the art in leadership training and develop-
ment, and issues around perceptions and program evaluation. This research descri-
bes current policies and practices in the institution and analyses the perceived prepa-
redness of HOS’s and their views of 6 leadership training methodologies commonly
described in the literature (i.e. management training short courses, formal leadership
education, peer coaching, mentoring, experimental/problem-based learning, and in-
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ternships). Semi-structured interviews were used to ascertain the perspectives of for-
mer HOS, current HOS and/or candidates to a HOS position. Interviews started with
a review of scores and comments received for each trait in the leadership test offered
by psychometricstest.org.uk to then progress in questions around three sections. The
demographic information provides statistical information about the interviewees.
The section on Leadership Preparedness measures their perception of preparedness
prior to their first Head of School role. The final section develops questions around
the leadership development provided prior or during their first experience as Head
of School. Emerging patterns and reoccurring issues in their perception of leadership
preparedness and leadership training and development are described in the results
and findings. The authors believe that the preparation and the provisions of conti-
nuous training provided to current or future leaders, either as part of an induction
programme or as part of a continuous leadership development programme, are just
as important as the actual selection for the lead of the school, whether as part of a
recruitment programme or a succession planning programme. On average, all inter-
viewees rated themselves as ‘somewhat prepared’ for the role when they first started.
However, all mentioned that this was not based on training yet instead on their pre-
vious role as programme manager. When preparedness is the result of ad-hoc efforts
to prepare a successor, then this points at the lack of a formal leadership training and
succession plan. All HOS agreed that an induction to the management roles associa-
ted to continuous training of current staff already in a management role would have
been and be valuable to their development and that of the institution. The selection
criteria of a HOS appears to be critical to the respondents, in particular their perso-
nality, innate management skills and aptitude to lead the team from a technical point
of view. Although these results require further study given the small sample size and
the uniqueness of the study site, the paper makes recommendations to the leadership
team for possible elements in a potential leadership development and appropriately
agile succession plan in order to develop and transition effective leaders. This inclu-
des the development of a 360-degree leadership training approach (including all six
proposed training methodologies) associated with a well-developed succession plan.
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TRENDS IN HIGHER EDUCATION IN THE WORLD

Mehmet Sengiil, Hanife Hilal Senay, & Fatma Nevra Seggie
Hatay Mustafa Kemal University, Hatay, Turkey
Middle East Technical University Ankara, Turkey

Bogazici University, Istanbul, Turkey

The advancement of technology and globalisation have forced change and expe-
ctations within higher education (HE). Demand in higher education has shown a
gradual increase year by year. Following wars, leading countries in Europe attempted
to develop their higher education systems. In this regard, 29 European countries gat-
hered and signed Sorbonne Declaration in 1998, and Bologna Declaration in 1999,
both of which are thought to have paved the way for higher education studies. Fol-
lowing such declaration, Bologna Process, transformed into European Higher Edu-
cation Area (EHEA), have spread from leading countries to the ones in the south-east
European countries. For the last two decades, EHEA countries paid much importan-
ce to degree systems, quality assurance and internationalisation within their higher
education systems. Turkey has got involved almost at the beginning of this process
in 2001. In the Bologna Process Report 2020, total student numbers were given as
more than 38 million in 48 EHEA countries, the majority of whom (56.4 %) were
reported to be enrolled in first-cycle, bachelor-type study programmes. In Turkey,
there are over 8 million students (51% male; 49% female) and over 180 thousands
academics (55% male; 45% female) in 207 higher education institutions. As seen abo-
ve, higher education population is quite large, but the issue dwells on the increasing
demand all over the world and competitive environment not only in national zone
but also international scale has shifted priorities and rules of rankings. Despite the
large population and improvement in HE, higher education field needs to grow and
be studied in detail as a gap remains in higher education studies between academics
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and global HE institutions. Covid-19, declared by WHO as pandemic, has had a huge
impact not only on people’s health, but also on how we teach, learn and do research.
The research questions of the study are provided below: What are the current trends
in HE in the world? Is there a parallel between the trends in Turkish HE and World
HE? What is the impact of Covid-19 in the studies? In this study, studies published in
higher education related journals listed in Web of science were analysed in order to
find out current trends in higher education field in the World. In the selection crite-
ria of the journals, the ones whose scopes were general higher education and which
address international audience were included. The articles were analysed through
systematic analysis so that a map of the HE studies could be drawn. In the 21st cen-
tury, where innovation and competition are regarded as a driving force, universities
aiming at internationalization, being an internationally recognized university at the
centre of research and development activities, and academics who strive to dissemi-
nate scientific activities to more people have increased the importance they attach to
publishing in this field. However, these publications are mainly in specific disciplines
so this study contributes to seeing the big picture of higher education system. There-
fore, increasing the number of studies within higher education can provide input for

policy makers in order to determine the priorities.
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COK KUTUPLU DUNYADA ASYA’NIN iKi UCU:
CiN VE TURK YUKSEKOGRETIM SISTEMLERI ARASINDAKI
BAGLANTISALLIK

Yusuf lkbal Oldac, & Lili Yang
Oxford Universitesi, Oxford, Birlesik Krallik

Diinya giderek ¢ok kutuplu hale gelmektedir. Kiiresel sistemdeki aktorler, diinya
capindaki iliskiler giderek daha yogun, kapsamli ve daha hizli hale geldikee ¢esitlen-
mektedir (McGrew & Held, 2007). Geleneksel olarak “uzak” olarak algilanan mesafe-
ler, yeni ulagim ve bilgi teknolojisi sayesinde kisalmaktadir (Castells, 2010). Mevcut
COVID-19 salgini sirasinda bile, fiziksel hareketlilik tizerindeki kisitlamalar, insan-
larin diinyayla baglantida kalmasini engelleyememektedir. Yitksekogretim bunun
bir istisnasi degildir ve kiiresel olarak baglantilidir. Ulusal yiiksekogretim sistemleri,
kiiresel aglardan olusan bir sistem tizerinde ¢alisir (Marginson, 2020). Yiiksekogre-
tim sistemlerinin faaliyet gosterdigi kiiresel aglar, kiiresel ¢ok kutupluluk egilimine
paralel olarak giderek daha demokratiklesmektedir (Wagner ve digerleri, 2015). Her
ne kadar mevcut kiiresel baglant: diigiimleri ABD veya Birlegik Krallik gibi belirli
yiiksekogretim sistemleri etrafinda yogunlasmaya devam etse de, bahsi gegen kiiresel
baglantili sistem yeni gelismekte olan ulusal yiiksekdgretim sistemlerinin faillikle-
rine (agency) agiktir (Marginson, 2018, 2020). Faillikten (agency) kasit, bir yiikse-
kogretim sistemi icindeki kisi ve kurumlarin sorumlu failler olarak basarmaya karar
verdikleri her seyi elde edebilme 6zgiirliigiidiir (Sen, 1985). Bu ¢alisma, gelismekte
olan iki yiiksekogretim sistemi—Cin ve Tiirk yiiksekogretim sistemleri—arasindaki
karsilikli baglantisalliga odaklanmaktadir. Spesifik olarak, bibliyometrik verilere da-
yali bilimsel ortak yazarliklara, 6grenci hareketliligi verilerine ve iki sistem arasinda-
ki mevcut is birligi programlarina iliskin verileri incelemektedir. Bu ¢aligma, Asya ve
otesindeki tilkeler arasindaki baglantisalligin daha derinlemesine ve kapsamli bir ge-
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kilde aragtirilmasini igerecek olan daha genis bir aragtirma tasariminin ilk asamadaki
kesifsel analizinin bir sonucudur. Tiirkiye ve Cin, biri Asyanin en batisinda (Ana-
dolu/Kiigiik Asya), digeri ise en dogusunda olmak tizere Asyanin iki karsit ucunda
yer almaktadir. Her ne kadar boyutlar1 ve gelisme hizlar: birbirinden farkl: olsa da,
iki yiiksekogretim sistemi kiiresel arenada her gegen giin kendilerini daha da ortaya
koymaktadir. Bu iki iilke, geleneksel olarak ‘merkez’ (Wallerstein, 1976; 2004) veya
‘Kiiresel Kuzey’ (Santos, 2016) olarak tanimlanmayan {ilkelere 6rnektir. Ek olarak,
Tiirkiye ve Cin yitksekogretim sistemleri farkli ana dillerde fonksiyon gostermekte ve
esas olarak Ingilizce iizerine kurulu sistemler degildir. Caligma bulgulari, yukarida
bahsedilen zorlastiric1 faktorlere ragmen Cin ve Tiirk yiiksekdgretim sistemlerinin
is birligi ve etkilesimlerini 6nemli 6l¢tide gelistirdigini gostermektedir. Bulgular, Cin
ve Tiirk yliksekogretim sistemlerinin geleneksel olarak merkez veya Kiiresel Kuzey
tilkelerine olan bagimliliklarini azalttigini ve kiiresel dil engellerini astigin1 goster-
mektedir. Bu iki ulusal yiiksekogretim sistemi birbirleri arasinda sinir 6tesi kopriiler
kurarak halihazirda var olan ikili baglantilar1 giiglendirmektedir. Literatiirde yaygin
olarak kullanilan diinya-sistemi ve kiiresel kuzey ve giiney yaklagimlarinin ¢alismada
yer alan Cin ve Tiirkiye gibi tilkeleri aciklamakta giderek daha da zorlanmakta oldu-
gu o6ne stirtilmektedir. Calisma bulgulari, Marginson ve Xu'nun (2021) ¢ok kutuplu
diinyada ulusal yiiksekégretim sistemlerinin failliginin 6nemli rol oynayabilecegi
argiimanini desteklemektedir. Literatiirde diinya-sistemi teorisi (Wallerstein, 1976;
2004) veya Kiiresel Kuzey ve Giiney (Global North and South) (Santos, 2016) gibi
mevcut etkili bakis agilari, hakli olarak yiliksekdgretim sistemleri arasindaki esitsiz-
liklere dikkat cekmektedir. Bu kuramlar, kiiresel seviyede esitsiz dahil etme/dislama
diizeneklerinin yeniden tiretilmesini vurgulamada 6nemli bir agiklayic1 giice sahip-
tirler. Ancak 6zellikle Wallerstein'in yaklagimina baktigimizda, diinya sistemleri rijid
ve degismez bir sekilde tasarlanmakta ve sistemde degisim olasi gérillmemektedir
(Rojas, 2013). Buna karsilik, bu calismada incelenen ve geleneksel olarak ‘merkezde
algilanmayan iki yitksekgretim sistemi diinya-sisteminin degismez olmadigina isa-
ret etmektedir. Bu iilkeler arasinda artan is birligi, kiiresel yitksekogretim sisteminin
dinamigini degistirme potansiyeline sahiptir. Bu anlamda, ¢alisma bulgular: yiikse-
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kogretimin kiiresel alaninda yiiksekogretim sistemi baglantilarinin incelenmesinde
daha ¢ogulcu bir yaklasimin ontolojisini desteklemektedir. Bu, Santos’un (2007) ya-
ymninda 6nerdigi ‘bilgilerin ekolojisi’ (ecology of knowledges) anlayisiyla uyumlu-
dur. Bu bakis agis1 ile diinyadaki yiiksekogretim sistemleri arasinda siirdiiriilebilir
ve daha dinamik bir etkilesim vurgulanmaktadir. Bu yaklasimda tek kiiltiirlii bir sis-
temden daha ¢ogulcu bir bilgi ekolojisi kiiltiiriine dogru bir hareketi savunulmakta-
dir. Burada kasit tiim yiiksekogretim sistemlerin esit oldugunu iddia etmek degildir,
zira esitsizlikler defakto olarak mevcut olmaya devam etmektedir. Buradaki anahtar
mesele, yapisal mekanizmalari acik tutmaktir. Boylece kiiresel ¢apta baglantili yiikse-
kogretim sistemleri giderek daha fazla is birligi yapmak ve biiytimek i¢in yeni alanlar
elde edecektir. Bununla birlikte, Tiirkiye ve Cin yiliksekdgretim sistemleri arasindaki
karsilikli baglantisallik belli seviyede ilerlemis olsa da hala erken dénemini yagamak-
tadir. Bulgular arasinda bahsedilecegi tizere iki tilke arasindaki uluslararas: aragtirma
ciktist is birligi endeksi son yillarda 6nemli 6l¢lide artmasina ragmen, hala bekleni-
len seviyeden daha diisiik bir hacimdedir (NSB, 2019). Iki ulusal yiiksekogretim sis-
temi arasindaki kargilikli baglantisallig1 artirmaya yonelik daha fazla ¢aba, yalnizca
iki tilkeye fayda saglamakla kalmayip, kiiresel diizeyde ¢ok kutuplu yiiksekogretim
arenasina da katkida bulunacaktir. Bu nedenle, bu ¢aliymanin bulgulars, iki yiikse-
kogretim sistemi arasinda daha fazla uluslararas: baglant: kurmay: kolaylastiran ve
tesvik eden politikalar i¢in ¢agrida bulunmaktadir.

KAYNAKCA
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TURKIYE’NIN ARASTIRMA AGLARINA
ENTEGRASYONU & BU AGLARIN BiLIMSEL
CALISMALARA ETKiSi: ODTU ORNEGI

Ayse Isilak, & Arsev Umur Aydinoglu
Orta Dogu Teknik Universitesi Ankara, Tiirkiye

1933 yilinda Istanbul Universitesi'nin kurulusu iilkemizin yiiksekdgretim alanin-
daki ilk diizenlemesidir ve “arastirma alt yapisinin olusturulmasi ve bilginin Gretimi-
ne ve yayilimma katkida bulunulmasi amaglanmistir” (Umung, 1986, p. 440). Aka-
binde yiiksekogretim sisteminde 1946, 1973 ve 1981 yillarinda ¢ikarilan kanunlarla,
Yiiksekogretim Kurulu (YOK)’nun kurulusu da dahil olmak iizere gesitli degisiklik-
lere gidilmigtir. 1981 yili sonrasinda da sistem; yeterliligi ve yetkinligi baglaminda
bir¢ok elestirinin odaginda yer almakla birlikte, degisiklikler toptan déniisiimii he-
deflemeyen, yliksekogretime arag olarak yaklasan planlar ve kanunlarla yapilmistir.
Nitekim 10. Kalkinma Planrninda “egitim ve aragtirma kalitesine iliskin sorunlar
yiiksekogretim sisteminin rekabet edebilirligini, toplumun ihtiyaclarina cevap vere-
bilme kapasitesini ve tiretkenligini olumsuz yonde etkilemeye devam etmektedir”
denilerek, kalite odakli rekabetcilik ve uluslararasilasma gibi gesitli hedef ve eylemle-
re yer verilmektedir (Kalkinma Bakanligi, 2013). Kanunen ise AR-GE merkezleri ve
teknoloji gelistirme ofisleri veya merkezlerine iliskin diizenlemeler, yiiksekogretim
acisindan yansimalar: bulunan degisiklikler arasindadir. Benzer sekilde, 10. Kalkin-
ma Planr'nda deginilen uluslararasilagmaya iliskin olarak, “Yiiksekogretim Politika-
larinda Yeni YOK-2014’ten Sonrasi” adli Raporda; Hedef Odakli Uluslarararasilasma
vurgusu ile “Yitksekogretimde Uluslararasilagma Strateji Belgesi (2018-2022) nin ha-
zirlandig1 aktarilmistir. Belgede; uluslararasilasmanin, “basta 6grenci ve akademis-
yen hareketliligi olmak tizere yiiksekogretim alanina giren tiim uluslararas: faaliyet

v »

ve igbirliklerini kapsadig1” vurgusu ile oncelikli olarak desteklenecek tiniversitelerin
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belirlenmesinde Diinya akademik siralamalarindan yararlanilacagi belirtilmistir. 11.
Kalkinma Planrnda da Diinya akademik basar1 siralamalarinda ilk 100 girilmesi,
uluslarararsilagmanin artmasi, dijitallesme ve agik erisim konularinda hedeflere yer
verilmistir. Sonugta, tilkemizce AB de uluslararas: diizlemde 6nem atfedilen (Euro-
pean Parliament, 2015) uluslarasilasmaya 6nem verildigi ancak bunda 6grenci ve
6gretim elemani hareketliligine odaklanildig: ve tiretkenligin degerlendirilmesinde
uluslararas: akademik siralamalarin veri ve hedef olarak alindig: dikkat ¢ekmektedir.
Ote yandan, uluslararasilasmanin énemli ve ufak adimlar/maliyetler ile hizli sonug-
larin alinmasinin miimkiin olabilecegi, uluslararasi arastirma isbirlikleri boyutunun
g0z ardi edildigi goriilmektedir. Bilimin evrildigi noktada, problemlerin kompleks-
lesmesiyle, daha fazla fiziki kaynak ve beseri sermayeye ihtiya¢ duyulmasi, ulusal
ve uluslararas: isbirliklerini gerekli kilmaktadir. Wagner, “bilimsel tiretim stiregle-
rinin degistigini, isbirligine dayali yeni bir bilimsel anlayisin 6ne ¢iktigini ve bunu
esas alan yeni bir bilimsel yonetisim gercevesinin, geride kalinan durumlari agsmada
katkida bulunacagin: belirtmistir (2008, p.1). Ayrica, isbirligini temel alan aragtir-
ma aglarmin bilimsel tiretkenlik siireglerini; fon yaratma, teknik alt yap1 ve tecriibe
paylasimi, nitelikli, yerinde ve iiretken beseri sermayenin ¢aligmaya dahli ve ortiik
bilgilerin aktarimi suretiyle olumlu yonde etkiledigini aktarmistir (Wagner, 2018).
Bu isbirlikleri yalnizca yeni bilgi iiretimini degil, bilginin kalitesini ve bu bilginin
ekonomik degerinin karsiligini artirmakta (Phelphs, Heidl ve Wadhwa, 2012, p. 5) ve
bilginin yayimini da —akademik siralamalarin girdisi atif sayilar1 aracihigryla— etki-
lemektedir (Abramo, Dangelo ve Costa, 2021; Abramo, Angelo ve Solazzi, 2011; Bo-
zemann ve Lee, 2005). Arastirma igbirliklerini sekillendiren faktorlerden bu isbirlik-
lerinin isleyisinin ve performansinin degerlendirilmesine uzanan genis bir yelpazede
ve farkli sektdr ve bolgelerde yapilmis caligmalar bulunmaktadir. Ornegin; Catalini,
Fons-Rosen ve Gaulé (2020); yiiz yiize olmanin etkisi ve mutlu tesadiiflere deginerek,
hava yolu ulasim maliyetlerinin, igbirlikleri araciligiyla yapilan AR-GE faaliyetlerine
etkisini cinsiyetin, potansiyelin partner performansi gibi konular: da dikkate alip di-
siplin ayrimina da giderek incelemistir. Abbasi, Hossain ve Leydesdorff (2011), gelik
endiistrisinde ortak yazarli yayimnlar ve bu yazarlarin isbirligi tercihlerini bibliomet-
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rik yontemlerle ortaya koyarak, tercihli baglanmanin gelisimini irdeleyerek doktora
proje danismanlarinin isbirliklerine katilimda 6nemli bir odak nokta oldugunu ak-
tarmigtir. Confraria, Blanckenberg ve Swart (2020) Afrikada uluslararas: arastirma
isbirliklerini sekillendiren faktérlere iligskin ¢aligmalarinda, yurtdis: doktora derecesi
sahibi olma ve uluslararasi fon teminiyleuluslararasi arastirma igbirliklerine yatkinlik
arasinda pozitif iliski oldugunu belirtmistir. Bu ¢alismayla Tiirk akademisyenlerin
aragtirma aglari ile iligkilerinin ODTU &rnegi iizerinden ortaya koyulmasi ve tes-
pit, bulgularla Tiirkiyede yiiksekogretime iligkin uzun vadeli planlarda ihmal edilen,
uluslararasilagsmanin bir boyutuna katkida bulunulmas: amaglanmaktadir. Calisma-
da, 14 akademisyenle derinlemesine miilakat yapilmis ve aragtirmacilarin aragtirma
aglarina dahli, katilimi tesvik eden ya da caydiran faktorlere dair veri toplanmustir.
Miilakatlar Covid-19 sebebiyle ¢evrimici yapilmustir. En kisa miilakat 45 dakika, en
uzun miilakat 2 saat 45 dakika siirmiis ve ortalama miilakat siiresi 1 saat 25 dakika
olmugstur. Katilimcilar; Mithendislik, Fen-Edebiyat, Mimarlik, Egitim Bilimleri fa-
kiiltelerinden ve Deniz Bilimleri ve Sosyal Bilimler Enstitiilerinden olmakla, 7 tanesi
kadin ve 7 tanesi erkektir. On bulgular séyledir: 1. Akademisyenlerin egitim ge¢mis-
leri ve konferanslar, arastirma aglari ile etkilesimde 6nemli kanallar olarak 6n plana
¢tkmaktadir. 2. Teknik altyapi, partnerin donanim ve yetenekleri ile fon kaynaklari
isbirligi tercihlerinde dikkate degerdir. 3. Fiziksel iletisim 6nemli olmakla birlikte,
yeni is birliklerinin tesisinde, elektronik araglar ve sosyal platformlarin da kullanimi
soz konusudur. Akademisyenler yeni is birliklerinde meslektaglarinin olas: partnere
yonelik geri bildirim ve referanslarini 6nemli bir girdi olarak gérmektedir. 4. Fonla-
ma siireclerinde, atama-yiikseltme ve istihdam politikalarinda iyilestirmeler yapil-
masi gereklidir. Ozellikle performans bazli degerlendirmelerde metodolojik hatalar,
adaletsizlige ve motivasyon kaybina yol agmaktadir. Calismayla; Covid-19’un bilim-
sel caligma siireglerine yansimalari, refleks olarak bilimin oncelik olarak degerlendi-
rilme(me)si, politika olusturmada katilimcilik, tiniversitenin gorevleri, agik erisim,
diizenlemelerin ¢aligma siire¢lerine etkileri gibi konularda da veriler elde edilmistir.
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TURK YUKSEKOGRENiIMiINDE REFORM GUNDEMINDE
EKSiK HALKALAR

Metin Toprak, & Osman Seckin Akbiyik
istanbul Sabahattin Zaim Universitesi, istanbul, Tiirkiye
Mesleki Yeterlilik Kurumu, Ankara, Tlrkiye

Tiirk tiniversite sistemindeki son reform dalgasi, Avrupa Yiiksekogrenim Alani
reform giindemini olusturan Bologna Siireci konseptiyle 6zdeslesmistir. Tiirk yiikse-
kogrenim alaninda yiirtitillen reformlar Avrupa Yiitksekogrenim Alani (AYA) ve Av-
rupa Arastirma Alani (AAA) giindemleriyle paralellik gostermekle birlikte; 6nceki
6grenmenin taninmasi, yitksekégrenimde ileri ve geri baglantilar ile sektérel yeter-
lilikler bagliklarinda yeterince gelisme kaydedilmemistir. Bu ii¢ alandaki ¢caligmalar,
bir reform paketi gercevesinde sistem dahilinde heniiz ele alinmamus, biitiiniiyle yiik-
sekogretim kurumlarinin bireysel inisiyatiflerine birakilmis durumdadir. Halbuki,
(1) yeterlilikler cercevesi, (2) kalite giivencesi ve akreditasyon, (3) uluslararasilasma
ve isbirlikleri, (4) sosyal boyut, (5) yasamboyu 6grenme, (6) is yiikii hesab, (7) is-
tihdam edilebilirlik, (8) 6nceki 6grenmelerin taninmasi, (9) yitksekdgrenimde ileri
ve geri baglantilar, (10) sektorel yeterlilikler, (11) arastirma ve yenilik, (12) dijital-
lesme ve akilli kampts ile (13) BM Sirdirilebilir Kalkinma Hedeflerinin amaglan-
mast baglica reform bagliklar1 olarak birbiriyle ytiksek bir etkilesim i¢indedir. Tiirk
yiiksekdgreniminde 6nceki 6grenmelerin taninmasi, yitksekogrenimde ileri ve geri
baglantilar ile sektérel yeterliliklere yonelik bir model 6nerisi bu ¢aligmanin amacini
olusturmaktadir. Bu ¢aligmada, sistemde eksik olan ii¢ bilesene y6nelik bir uygulama
modeli tasarlanmaktadir. Onceki 6grenmelerin taninmasi 6zellikle serbest 6grenme
ve yaygin egitim bakimindan uygulamada biiyiik 6l¢iide karsilik bulamamaktadir.
Diploma, sertifika ve serbest 6grenmelerin kargilikl iligkilendirilmesi ve taninma-
sinda halihazirda MYK’nin yetkilendirdigi sinav ve belgelendirme kuruluslar: 6nem-
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li bir islev gérmektedir. MEB ve YOK nezdinde ise bu yonde sistemli bir tanimaya
iliskin yasal ve kurumsal birincil ve ikincil diizenleme seti heniiz gelistirilmemistir.
Yiiksekogrenimde ileri ve geri baglantilar, Tiirkiye Yeterlilikler Cercevesinin sekiz
seviyesi itibariyle kurgulanmasina ragmen, heniiz YOK ve MEB sorumlulugundaki
seviyeler arasinda seviye tanimlayicilari arasindaki yatay ve dikey hiyerarsinin egi-
tim igerigine ve 6lgme-degerlendirmeye bir sistem dahilinde konu edilmedigi go-
rillmektedir. Caligmanin konusu olan ii¢ alana yonelik model gelistirmede, AYA ve
AAAdaki diizenlemeler, rehberler ve tilke 6rnekleri ele alinmaktadir. Tiirkiye yiik-
sekogrenim alani ve arastirma alani 6zelinde gelistirilen model, dogal olarak Tiirk
yiiksekdgrenim ve aragtirma ekosistemine 6zgiilenerek gelistirilmis; bunun igin de
mevcut yasal ve kurumsal yapinin ikincil diizenlemeleriyle yeterli olacag: degerlen-
dirilmigtir. Yiiksekogrenim ve aragtirma alanlarinda MEB, YOK, MYK’nin yani sira
TUBITAK, TUBA ve Cumhurbagkanlig Egitim ve Ogretim Politikalar1 Kurulu da
ekosistemdeki bilesenler olarak model tasariminda yer almaktadir. Yiiksekogrenim
ve aragtirma alanima yo6nelik AYA diizenlemeleri ve AYA iilkeleri uygulamalar: dik-
kate alindiginda, Tiirkiyenin dnceki 6grenmelerin taninmasi, yiiksekdgrenimde ileri
ve geri baglantilar ve sektorel yeterlilikler konusunda giindemin oldukea gerisinde
kaldigs, yapilan ¢alismalarin birbiriyle baglantist kurulmadan daha ziyade sorumlu
kurumlar nezdinde kaldig: i¢in, beklenen yararin ve sinerjinin de sinirh kaldig: de-
gerlendirilmektedir. Gelistirilen model ile sistemdeki dagitik yapilarin i¢inde yasal
ve kurumsal olarak network iliskisi iginde isleyecegi dngoriilmektedir. Tiirkiye ye-
terlilikler gergevesi veri tabani, séz konusu {ig tematik alandaki gerekli gelismenin
saglanmamasindan otiirdi sistem diizeyinde tam bir degerlendirmeye ve gozden ge-
¢irmeye imkan vermemektedir. Dijitallesmeyi odak alan ve bir sistem dahilinde Tiirk
egitim sistemi i¢inde yiliksekogrenim ve aragtirma alanlarinin eksik halkalar1 olan
onceki 6grenmelerin taninmasi, yiiksekogrenimde ileri ve geri baglantilar ile sektorel
yeterlilikleri MEB, YOK ve MYK’nin stratejik planlarinda isbirligi ve esgiidiim i¢inde
yiiriitiilecek ulusal eylemler olarak kurgulamak 6nemli bir ivediliktir. Bu ¢aligmada,
s6z konusu alanlara iligkin politika ve mevzuat onerisi ulusal bir perspektiften gelis-
tirilmistir.
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TURKIYE’DEKi VAKIF UNIVERSITELERI:
DOLULUK ORANLARI VE iLiSKiLi FAKTORLER

Sevgi Kaya Kasikel, & Merve Zayim-Kurtay
Orta Dogu Teknik Universitesi Ankara, Tiirkiye

Bu ¢aligma Tiirkiyede Vakif Universiteleri Bir Sektériin Anatomisi isimli editérlii
kitaba** boliim olarak gonderilmistir. Diinyada yiiksekogretime yonelik artan talebi
karsilama kaygisi ve yiiksekogretime ayrilan kamu kaynaklarinin azalmast ile 6zel
yitksekdgretim kurumlarinin sayisinda biiyiik bir artis meydana gelmistir (Altbach,
1999; Sporn, 2006). Ayni1 egilim Tiirkiyede de kendini gostermis ve 2020 yilinda vakaf
tiniversitelerinin sayis1 74% ulagmugtir (YOK Istatistik, 2020a). Vakif {iniversitelerinin
saywisindaki bu artiga ragmen son yillarda doluluk oranlarinda gozlemlenen disiis
ise dikkat gekicidir (Erkut, 2018). Hatta bu egilim vakif iiniversitelerinin temel ge-
lir kaynaklar1 arasinda olan ve az maliyetli popiiler béliimlerde bile kendini goster-
mistir. Dolayisiyla doluluk oranlar1 vakif tiniversitelerin varliklarini stirdiirebilmek
i¢in ytiriittiikleri temel politika ve faaliyetlerin merkezinde yer almaktadir. Altbacha
(1999) gore ozel tiniversitelerin hayatta kalmasi biiyiik olgiide 6grencilere ¢ekici ge-
lecek hizmet ve imkanlar sunmasina baglidir. Tiirkiyede de ¢ogu vakif tiniversitesi
ayirt edici ozellikleriyle 6grencileri kendilerine gekmek ve rekabet giiglerini artir-
mak igin reklam ve tanitim faaliyetlerini aktif bir bi¢cimde kullanmaktadir. Birgok
vakif tiniversitesinin kullandig1 tanitim stratejilerinde ticari ve faydaci bir yaklagim
izledigi (Inal, 2015), eglence odakli bir kampiis yasam1 sunarken kiiresel, kapsayici,
degisime uyum saglayan ve akademik anlamda prestijli de bir imaj ¢izmek istedikleri
goriilmektedir (Yalgcintan & Thornley, 2007). Bu imajlarini pekistirmek i¢in reklam
ve tanitim faaliyetlerinde ise gogu vakif tiniversitesi yerleskenin bulundugu sehrin,
aktif ve sosyal bir kampiis yasaminin, 6grenciye sunulan yurt ve burs gibi hizmetle-
rin yani sira 6grenci kuliiplerinin ve diplomanin olasi getirilerinin de 6zellikle altin
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cizmektedirler (Cevher, 2015; Tamtekin-Aydin, 2013; Yalgintan & Thornley, 2007).
Bu bakimdan ¢ogu vakif iiniversitesinin reklam ve tanitim harcamalarinin olduk¢a
yiiksek ve kiitiiphane harcamalarindan bile fazla oldugunu ortaya koyan istatistik-
ler (YOK, 2020b) sasirtic1 degildir. Ancak dgrencilerin vakif {iniversitelerini tercih
etme nedenlerine odaklanan aragtirmalarin sonuglari reklam ve tanitimin etkisinden
ziyade akademik kalite gostergelerinin 6grenci tercihlerinde daha etkili oldugunu
ortaya koymustur (Demirtas, 2012; Hacifazlioglu & Ozdemir, 2010; Tamtekin-Ay-
din & Bayir, 2016). Bu baglamda, vakif iiniversitelerinin beklentileri ve uyguladikla-
r1 stratejilerin 6grenciler tizerindeki etkileri arasindaki bu fark, bu tiniversitelerinin
doluluk oranlari ile iligkili ticari ve akademik karaktere sahip gostergelerin ampirik
olarak incelenmesi geregini ortaya ¢ikarmistir. Bu galismanin temel amac1 2018-2019
akademik yilinda Tiirkiyede bulunan vakif iiniversitelerinin doluluk oranlar ile ilig-
kili olan degiskenleri ampirik bir bigimde ortaya koymak ve vakif tiniversitelerinin
ogrenci ¢ekme politikalarina yonelik somut oneriler sunmaktir. Calismaya rehberlik
eden arastirma sorular1 ise su sekildedir: « Vakif tniversitelerinin doluluk oranla-
r1 ile reklam ve tanitim harcamalari, kiitiiphane harcamalar1 ve URAP genel puani
arasinda anlamli bir iliski var midir? « Vakif {iniversitelerinin URAP genel puaninin
niversitelerin yas1 ve doluluk oranlar: arasindaki iliskide aracilik rolii var midir?
C Bu ¢alisma, vakif Gniversitelerinin doluluk oranlar ile iliskili degiskenleri ortaya
koymay1 amagladig i¢in iligkisel bir arastirma olarak desenlenmistir (Fraenkel, Wal-
len ve Hyun, 2019). Calisma, YOK 2020 Vakif Yiiksekogretim Kurumlar: Raporunda
ve 2019-2020 URAP Tiirkiye siralamasinda ayni anda yer alan 64 vakif tiniversitesine
odaklanmaktadir. Bahsi gecen iiniversiteler i¢in reklam ve tanitim harcamalarina,
kiitiiphane harcamalarina ve doluluk oranlarina yonelik istatistikler YOK’iin ayn1 ra-
porundan elde edilmistir. Caligma kapsaminda bir araya getirilen veri seti, iligkilerin
incelenmesi i¢in korelasyon analizi ve aracilik testine tabii tutulmustur. Arastirma
sonuglar1 vakif iiniversitelerinin doluluk oranlari ile reklam ve tanitim harcamalar1
arasinda beklenenin aksine manidar bir iliski olmadigini ortaya koymustur (r=.034,
p>.05). Diger taraftan, vakif tiniversitelerinin hem kiitiiphane harcamalar1 hem de
URAP genel puanlart ile doluluk oranlar: arasinda anlaml: bir iliski oldugu goril-
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mistiir. Korelasyon katsayilar1 incelendiginde iiniversitelerin doluluk oranlarinin
kiitiphane harcamalari ile iligkisi r=.28.
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